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" QWURGXFWLRQ WR
W K&/ $5-7RROER]

&OLPDWH HGXFDWLRQ IRU FKLOGUHQ DQG \RXWK LV DW D WXU
FKDUWYV RI UDQIQKRR2U VWRULHYV RI ORVV DQG GDPDJH ORQJ EI
WKH VNLOOV WR UHJXODWH WKHLU HPRWLRQV RU SLFWXUH D L
ULVLQJ FOLPDWH DQ[LHW\ DQG IHHOLQJV RI KHOSOHVVQHVYV

7KH &/$5-7< SUBMAV¥MRUPDWLSHVAO@LHMWH (GXFDWLRQ IRU &KLC
<RXWK )URP &OLPDWH $Q[LHW\ WR 5HYV L LEFHIMHHQ HUDHDWRIQY L W\
ZDV FUHDWHG WR FORVH WKLV JDS E\ SODFLQJ HPRWLRQDO ZH
FROOHFWLYH DJHQF\ DW WKH KHDUW RI OHDUQLQJ

7KLY WRROER[ LV &/$5-7< V SUDFWLFDO UHVERSHWHIFRQGHG
JUDPHZRUN IRU 7UDQVIRUPDWLYH &OLPDWH S5HV#@HQFH (GXFI
DFWLYLWLHY WKDW LQWHJUDWH GL*HUHQW GLVFLSOLQHYV OLNI
KHOSLQJ HGXFDWRUV QXUWXUH HPRWLRQDO UHVLOLHQFH DOR
NQRZOHGJH DQG VNLOOV

(YHU\ WRRO DQG DFWLYLW\ FDUG LV D VHHG D FRPSDFW DGD¢
LQ GLYHUVXUERIQQVFKRROV \RXWK FOXEV XQLYHUVLWLHV IRU
DIWVMBHEKRRO SURJU®PPHWRUYV DUH LQYLWHG WR SODQW DQG WH
DGDSWLQJ WKHP WR WKHLU ORFDO FRQWH[WWRQSURGXFH 5RZ
FURBROOLQDWH

K\ XVH WKLV WRROER["

X <RXU FOLFPORSHDVMHHSY DQ\ VXEMHEMH ODQJXDJH DUW RU F
OHDUGRQOWHG WRZDUG IRXU FRERRUMHWVN REQ HEWHYWY Y LW
5HVLOLHQFH DQG 5HJHQHUDWLRQ

X +HDEHDWWQGY DSSURKRRFELQHY HFRORJLFDO NQRZOHGJH |
H[SUHVVLRQ DQG HPRWLRQDO VNLOOV VR OHDUQHUV WKR
UHLQIRUFH RQH DQRWKHU

X TUDXBERIRUPHG UHJHE@GUULYWHROBSY OHDUQHUV QDYLJDWH
HPRWLRQV DQG WUDXPD ZKLOH QXUWXULQJ UHVLOLHQFH T
WKURXJK FROOHFWLYH DFWLRQ



X S5HDG\ ZKHQ \RXXDUBV UDQJFLQRWH VSDUNYHVNRRXB®W L
ORQJHU SURMHFWYV VRPH QHHG JHUR SUHS RWKHUV VLJQI
EDFNJURXQG UHVRXUFHV IRU GHHSHU GLYHV

+RZ WR 8VH WKH 7RROER[ %XLOGLQJ &RPSHWHQFH 2YHU 7LPH

7KLV WRROER[ LV GHVLIJQHG WR VXSSRUW WUDQVIRUPDWLYH F
EXW LW V QRW DERXW WLFNLQJ Re DFWLYLWLHV 7R WUXO\ EXL
VI\VWHPV WKLQNLQJ RU HPRWLRQDO UHJXODWLRQ ZH QHHG W

2QH DFWLYLW\ 0 RQH FRPSHWHQFH

6LQJOH DFWLYLWLHYV DUH JUHDW HQWU\ SRLQWV $ JUDWLWXG
DZDUHQHVYV $ IXWXUH JDPH PLJKW LIQLWHNLPBIIJPRPMWQW® % X\
GRQ W EXLOG FRPSHWHQFH RQ W KG®ILNHRW ® H &CREPLSH\WH Q\FR{ ¥ R O O
FDUH IRU HFRV\VWHPV RU UHJXO®DHNWH G R &PMKWHR N PR W HSGD W H (
OD\HUHG H[SHULHQFHV RYHU WLPH

&RPSHWHQFH EXLOGYVY DFURVV WLPH DQG WRROV

&RPSHWHQFHY DUH QRW EXLOW LQ D VGRYOIKO RER DHQWVVYQVWHL
PXOWLSOH DFWLYLWLHV WRRFRBGPHWQBHMWBMHWLARHNY PRQWKYV
\HDUV 7KLQN RI HDFK DFWLYLW\ DV D EXLOGLQJ EORFN

6RPH WRROV FDQ DQG VKRXOG EH XVHG PRUH WKDQ RQFH )F
-RXU®DQJ RU 6LW 6SRW SUDFWLFHV FDQ EH UHYLVLWHG ZHH|
UHSHWLWLRQ KHOSV OHDUQHUV QRWLFH FKDQJH GHHSHQ UHS5
JURZWK (DFK WLPH WKH\ UHWXUQ WKH\ EULQJ QHZ LQVLJKW
WR FRUHFSWDFHW\IDQGLQJ WKHP DQG OLQNLQJ WKHP WR OHDUQ
DQG HPRWLRQV

BHTXHQFH WRROV LQWHQWLRQDOO\

7KH WRROER[ ZRUNV EHVW ZKHQ WRROV DUH FRQQHFWHG LQW|
HIDPSOH \RX PLJKW VWDUW ZLWK QDWRRHYHHFRQWR PAWDICRXAH 7RRC
HISORUDWLRQ RE8RQ XS WR IXWXUH YLWRRBOQQVDRRIRMFWLRQ 71

DOO RI LW ZKLOH FUHDWLQJ VSDFH IRU HPRWLR@Q®O OLWH!



DW UHJXODU LQWHUYDOV B6HTXHQFLQJ FUHDWHYV FRKHUHQT
OHDUQLQJ

6RPH H[DPSOHV RI OHDUQLQJ MRXUQH\V WKURXJK WKH &/$5-7<

(I[IDPSOH $

6WKNS&OLPDWH (PRWLRQV VKHHDFHY IHHOLQJV EHIRUH VWDUWL
BWHMS60RZ :DON LQ IDWIXIMHWHYV VHQVRU\ ZRQGHU
BWHNS*UDWLWXGH -RXDQBRRUV SRVLWLYH DWWHQWLRQ DIWHU
BWKHS*LYLQJ D 9RLFH WR SOHMHGW®Y HPSDWK\ E\ SHUVRQLI\LQJ C
6WNS$SUW ODGH RI 7ZUDWKUQV IRXQG OLWWHU LQWR D FROOHFW

FHOHEUDWHY QDWXUH

(IDPSOH %
6WHS&OLPDWH &LUFOHE&XDDGY WUXVW DQG UHFRJQLVHV VKDUF
BWHSSFWLYH /LYWHQ@EWIFWLVHY UHVSHFWIXO GLDORJXH
BWKHS(QYLVLRQLQJ WKH ORVW %HDRWH X\ )RAXKWHWLYH LPDJLQ
6WHS/RFDO &DUWRJUD SHKO.$W FRPPXQLW\ DVVHWV DQG ULVNYV

BWHMS6XSSRUWLQJ /RRDMVEOLRQWHI $FWAIRWVMQV DQG LPSOHPHQ
RQH VPDOO LQWHUYHQWLRQ

6WHMS5H5HFWLRQ &LUFOH ZLWK —-QQHU QDQRDWHH®XYID DION K J
RXWFRPHYV

(IDPSOH &
BWHS$SFWLYH OLVWHWRQIQWURGXFH OHDUQHUV WR OLVWHQLQJ

6WHS'HHS OLVWHQLQJ WRWRVEGHYUN GHHSHU LQWR WUDQVIRUPD
SUDFWLFHYV

6WHS/LVWHQLQJ WR UHFRUGHG VWRULHYV QDUUDWWHG E\ —QGLJH
IXUWKHU SUDFWLFH OLVWHQLQJ VNLOOV ZKLOH H[SORULQJ GL



6WHS([SORULQJ DUWV RU FXOWXUDO KHULWDJWRIGLEPELIJHQRX)
GHHSHU LQWR WKH FRVPRORJLHY DQG RU WKH V\VWHPLF KDUP
H[SHULHQFH ZKLOH SURWHFWLQJ DQG UHJHQHUDWLQJ QDWXUF

~PSRUWD QW URRKWKRXW WKH OHDUQLQJ MRXUQH\V HLWKHU GXL
EHWZHHQ VWHSV LW LV FULWLFDO WR LQWURGXFH WRROV DQ¢
OHDUQHUV HPRWLRQDO UHJXOHIWUR®DQG WHDFKHUV DOVR Q}
OHDUQ KRZ WR IRVMWHRB P WE IDXDUQLQLYEORBLQJ E\
HVWDEOLVKLQJ D FXOWXUH R| FPROJDWIGHYD I BWDUQHU YV

SH5HFW DQG UHYLVLW

7R VXSSRUW FRPSHWHQFH GH Y HDHRBWENDRY U H RIF RW UDHIHX O D U O\
H[DPSOH WKURXUGIJMBMRR®GELUFOHV RU FUHDWLYH H[SUHVVL
FRQQHFW SDVW H[SHULHQFHV WR QHZ RQHV &RPSHWHQFHV Ol
KRSH RU UHJHQHUDWLYH WKLQNLQJ EHFRPH YLVLEOH ZKHQ Ol
DGDSW WKHP LQ QHZ FRQWH[WV

$Q RSHQ LQYLWDWLRQ

(GXFDWLRQ FDQ HLWKHU GHHSHQ GHVSDLU RU VHHG UHJHQHUL
WKHVH WRROV \RX MRLQ D JURZLQJ FRPPXQLW\ RI HGXFDWRU\
IURP H[SHULHQFLQJ FOLPDWH DQ[IUHWL &IRH QWR ZR QH DRDLLYHD WOHD C
UHJHQHUDWIHWH IHEXHBPRVH WKH OHDUQLQJ VSDFHV WKDW D Wk
XUJHQWO\ GHVHUYHV



&ERPSHWHQFH DUHD /DNL
RI FOLPDWH HPRWLRQV DQ
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Fostering a trauma -
iInformed learning

environment

&/$5-7< &RPSHWHQFH $UHD

Taking care of climate emotions and trauma

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool is essential for all teachers or educators who are committed to supporting
their learners in dealing with climate anxiety and other climate emotions, as well as
in navigating the impacts of trauma that may occur because of climate change.
Some activities offer concrete methods to deal with the nervous system
dysregulation of one learner or of a group of learners. Other activities focus on you,
the teacher or informal educator, and introduce some critical skills you need to
build, and preparatory w ork that you need to undertake before creating spaces to
talk about climate emotions with your group of learners



Activity 1.1.1 Creating a culture of safety and care

$SFWLYLW\

Creating a culture of safety and
care

2YHUYLHZ

This activity is for teachers and educators. Itis a
prerequisite and a foundational activity for all other
activities related to climate emotions to be

effective, impactful and not lead to more traumas

or re -traumatization. It involves the acquisition of
NQRZOHGJH UHJDUGLQJ RQH V RZ
PHQWDO ZHOOEHLQJ DQG WKDW ¥§
entails the creation of a different culture in relation

DOVF

to emotions in the classroom. Last, it requires the

mapping and establishment of an emotional

support system for teachers and educators, as well
as for their learners, to further build safety, as part of trauma -informed practices.

&EXUULFXOXP OLQNDJH

This activity is transversal and should be practiced early on.

&RPSHWHQFHV EXLOW

Emotional regulation, self -reflection, inner compass, trauma -informed leadership

3UHS :RUN

This activity constitutes the preparatory work for all other tools and activities under

competence area 1. Taking care of climate emotions and trauma

&RPSHWHQFHY DFWLYLWLHVY WR SUDFWLFH 4UVW E\ WKH WHDF

Read the teacher's guide thoroughly in relation to climate emotions and
climate trauma.
Climate Emotions wheel (1.2.1)




Activity 1.1.1 Creating a culture of safety and care

BWHS 8QGHUVWDQGLQJ KRZ HPRWLTF

$FNQRZOHGJH WKDW ZH OLYH L QeW BfatddéguippedtQQ ZKLFK YHL
understand and respond to our emotions and that of others without guilt,

shame, detachment and often involuntary violence. As a result, when a

person experiences emotional overwhelm in ways or in spaces where this is

not socially accepted (e.g. school) this person is likely to feel particularly

isolated or could even be punished. It is critical to recognize that learners do

not always choose to behave the way they do, and that the re are other ways

WR UHVSRQG W RelRavouw DhdrchintroNing it through punishment

and reward. This may however be a drastic shift from your approach and

practices so far.

HYPERAROUSAL
Use mindfulness, Overreactive, unclear thought,
grounding, Breath work Emotionally distressed
Can't calm down

WINDOW OF TOLERANCE

The body is in its optimal state, Can access both
reason and emotion, Mentally engaged

! .

Depressed, lethargic, Use mindfulness, breath work,
numb, unmotivated physical activity

HYPOAROUSAL

Shutting Down

Source: Dan Siegel (1999).

Start by practicing emotional awareness with yourself by referring to the
window of tolerance, each time an opportunity arises. Ask yourself the
questions: where am | right now? Am | approaching the edges of the green
zone? Do | know what to do to self -regulate when | enter states of
hyperarousal or hypoarousal? Please note that the window of tolerance is
likely to be reduced from the start in people who have already suffered
hardships like poverty, discrimination, marginalization, lack of

neuroinclusion, a s well as adverse childhood experiences. You can also refer
to activity 1.1.2  Quick selfregulation for teachers to work on your window of




Activity 1.1.1 Creating a culture of safety and care

Learn to notice the states your learners are in. Crying can be a visible sign of
distress, but there are other ways of expressing emotions.

Note that learners that are extremely calm and compliant could in fact
be experiencing dysregulation in the form of hypoarousal, and, as a
result, be shutting down.

Note that learners that are over -reactive, swearing, being late, may
also be experiencing dysregulation, in the form of hyperarousal. The
latter behaviour can be a sign of distress, not of disobedience or
oppositional defiance.

Learn to recognize the signs of trauma. Trauma is a one off or ongoing
experience of being unsafe, without support, and feeling helpless in that
situation. It is as if a part of the nervous system freezes in that experience,

and this can create a stuck mem ory in the body. If a trigger situation

happens, the person who has experienced trauma is kicked back in time to

the state of survival that was experienced at the time of the initial trauma. In

that altered state, the learner has no choice about the way th ey behave. They
should not be punished for what they are doing, nor told they are doing
something wrong, nor dismissed.

Note that neurodivergent meltdown or shutdown can look like a trauma
response, but it has a different cause. Usually, sensory overload,
overwhelming situations, or difficulties with emotional regulation. Treating it
like a trauma response could lead to an eurodivergent child feeling
misunderstood. After the episode of dysregulation, you may want to ask the
learner if they feel safe sharing something about what caused their
response. This could help create more safety for neurodivergent children
and youth in the learning environment.

Realise that if you don't talk about (climate) emotions, it does not mean that
they are not there. It just means that they are going underground, and then
you are creating the right conditions for trauma, which is a lack of support.
You might also be creat ing conditions for bullying where if a child cries, other
people are going to laugh at them because you have not laid foundations
defining that it is okay to have an emotional reaction in response to
distressing information. In order to limit the risk of t ~ rauma, it is critical to
make the learners feel that they are safe, that they can express themselves,

and that they matter. -




Activity 1.1.1 Creating a culture of safety and care

6WHS &S&UHDWLQJ VDIHW\ IRU OHDUQ

Engage in small actions on a consistent basis in order to create a culture of
safety in the classroom. In order to best be prepared to handle climate
emotions and trauma, you need as a teacher to pay attention and acknowledge
everyday non -traumatic stresse s experienced by the learners. This will help
build safety, belonging and dignity, as well as develop the competences and
skills that are essential to addressing the impacts of climate change.

On a daily basis, give some acknowledgement to learners individually, including
by the following actions. That will ensure that if learners are in distress, they will
know that you care and that you can help them co -regulate their nervous
system:

Giving them a warm greeting, no matter what they did the day before

Looking up and thanking the learners, using their first name when reading
the roster

Remembering every child's name and using it to acknowledge them when
you walk past them in the corridor.

Make it safe for learners to express their emotions in the classroom by

anticipating the fact that some emotions may arise when some distressing

information is being shared, and that different learners may have different

emotional reactions to this informa tion. Crying can be a very valid response to

some information. When a child expresses emotions, know that the most

effective thing you can do to meet any learner with any level of stress, distress

or trauma is to meet them in authentic kindness. You can ch  eck the scripts

113 WR KHOS \RX DQWLFLSDWH RU UHVSRQG WR OHDUQHUV
however that the warmth of your presence and the tone of your voice are more

important than the words you use.

Note that children will express emotions differently depending on their
neurodiversity, as well as the previous and current levels of trauma and support
they have been experiencing. And of course, the same goes for teachers. Our
diversity of needs does not simply vanish in adulthood, and you may wish to
consider it for you and your colleagues to adapt practices.

Some neurodivergent children are subject to extreme sensitivity around
emotions and sensory experience. That often includes a very strong justice
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sensitivity. They can become more reactive, if they get overwhelmed by
sensory or emotional input without enough support.

Children with parents who have less resources, including children from
oppressed communities, are likely to struggle more with emotions.

Children of colour, queer children, disabled children,... may have social and
collective trauma of living in a society where you are treated with less
dignity than others.

Children that live in a culture in which whole groups of people are denied
access to equal resources and dignity can experience the trauma of
exclusion.

JROORZ XS ZLWK D FKLOG WKDW KDV H[SUHVVHG GLVWUHVYV
WKHLU IHHOLQJ RI VDIHW\ DQG FRQQHFWLRQ 5HPHPEHU WKI
PRVW LPSRUWDQW HQYLURQPHQW IRU WUDXPD SUHYHQWLRC

BWHS O0DSSLQJ DQG HVWDEOLVKLQJ
VXSSRUW V\VWHP

Start with yourself as a teacher by a self -assessment:

Do you know how to regulate your emotions and deal with your own
distress, if any?

Do you have the support system you need in case self -regulation does not
work and/or to lower the pressure on yourself to self  -regulate?

Do you participate in climate cafes, climate circles or grief circles?

Do you have friends or family members who can help you navigate your
emotions?

Do you see a climate -aware therapist, in case you feel the need?

Do you have other collective care practices for your emotional and mental
wellbeing?

Do you have a self -care plan in place to take care of your emotional
wellbeing in the long run?

Do you know whom to reach out to in case of an emotional or mental
health crisis, whether this happens in the workplace or outside?
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Do you know if the school/organisation you work with has any policy,
initiative or support in place to take care of your emotional/mental
wellbeing? Are you taking advantage of it?

How do you feel about the climate crisis?

Map the support system you have by answering the questions above, and
identify the gaps for which you need to collect information or create new
resources for yourself, and probably for the other teachers in school.

Keep your mapping up to date and invest in your emotional support system,
including by implementing your own self -care plan.

Map the support system currently available to your learners by answering the
following questions:

What are the resources currently available for them through the school or
organisation, including in terms of safe people or safe spaces for the
learners to go to?

Are children and youth, particularly neurodivergent ones allowed to go to
playgrounds, outside of the classroom to "run off" an emotional moment
instead of being told to sit still till recess? The possibility to practice this
activity is critical to suppor t mapping for neurodivergent children.

Are the learners aware of those resources? Are they making use of them? If
not, what is preventing them from using those resources?

Are there outside, free and/or easily accessible resources that learners
should know of in case they are in a crisis situation? Are those resources
known to the learners or easy to find in the school?

Let the learners know of the support system and resources currently available
to them in case they need support by having the information easily available.
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'RV DQG 'RQ WV

Engage in small practices daily as a means to build a new culture of safety
and connection with your group of learners. It does not take a lot of time nor
grand gestures but it will make a huge difference. It may also feel very
strange at first if it goes against the usual culture of your school.

'RQ W

'RQ W XQGHUHVWLPDWH WKH UHVLVWDQFH \RX ZL
your colleagues when you start working with emotions.
'RQ W DVVXPH WKDW \RX FDQ VWRS WDNLQJ FDUH
others

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

SHIHUHQFHV

This activity card was developed under the guidance of Jo Mc Andrews from the
Climate Psychology Alliance, in dialogue with One Resilient Earth.

https://www.richardbamfordtherapy.co.uk/blog/window -of -tolerance/

https://www.psychologytools.com/resource/window -of -tolerance



https://www.richardbamfordtherapy.co.uk/blog/window-of-tolerance/
https://www.psychologytools.com/resource/window-of-tolerance

$SFWLYLW\

Quick self -regulation technigues
for teachers

2YHUYLHZ

This activity helps you, the teacher or informal
educator, regulate your own nervous system, so
that you can best support your learners when they
feel anxious or are experiencing dysregulation as a
result of trauma. These self -regulation techniques
will su pport teachers and educators who are
themselves suffering from strong anxiety and/or
traumas related to extreme events associated with
climate change. Some techniques can be

performed in the classroom right before

supporting a learner suffering from dysreg ulation.
Other techniques can be performed before or in between classes.

&EXUULFXOXP OLQNDJH

This is a transversal skill not associated with a specific class or discipline, and to be
acquired before opening up spaces to talk about climate emotions with your
learners.

&RPSHWHQFHV EXLOW

Emotional regulation, self -reflection, inner compass, trauma -informed leadership

3UHS :RUN

You should test all these self -regulation techniques outside of the classroom first,
including to deal with everyday stresses. Please try as many of the techniques as
possible in different contexts so as to see which ones work best for you. The more
you pr actice, the more likely you are to use the techniques in stressful situations
when you most need them.

&RPSHWHQFHYVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Climate emotions wheel (1.2.1)
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SUHDPEOH

In this activity card, you will find some examples of quick emotional regulation tools
you can use on yourself. It is important to note they take practice so that your
nervous system evolves. They are quick but the process to access them is
repetition. The more you practice the easier they will be to use. It is critical that you
build awareness of your own stress system. You can use the window of tolerance
system below to familiarize yourself with your own window of tolerance. The more
you are aware of your own stress responses and window of tolerance, the easier it
will be for you to mobilize emotional regulation techniques at the right time.

BWHS $VVHVV \RXU OHYHO RI HPRW|
G\WUHJXODWLRQ

Feel into your body to assess how you position yourself in the window of

tolerance graph. This will be easier to do if
you practice tracking your nervous

system, when you are not in an HYPERAROUSAL
. . Use mindfulness, Overreactive, unclear thought;
emergency situation. grounding, Breath work Emotionally distressed

If you are getting closer to the red or the Cafi ¢ calin doyan

grey zones, take a mental note of it, take a
pause and consider self -regulation WINDOW OF TOLERANCE

The body is in its optimal state, Can access both
reason and emotion, Mentally engaged

techniques you can mobilize quickly. By
DFNQRZOHGJLQJ - DP YHU\|
QRZ \RX DUH LQ D EHWWHU | ([ Shuttingbown

manage your str ess than if you do not - e e sy
acknowledge it. HYPOAROUSAL

Source: Dan Siege(1999).
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6WHS SUDFWLFH DQ HPRWLRQDO UH
WHFKQLTXH LQ WKH FODVVURRP

If you feel you are out of your window of tolerance while in the classroom, there are
a few techniques you can use. If you practice them enough in non  -emergency
situations, they will be easier to mobilize on the spot, and you will know which
technique(s) w orks best for you.

Breathe. Breathing is an important self -regulation tool because our breath is
directly related to our parasympathetic nervous system, which is in charge of
relaxing, resting and finding safety. Breathing techniques can include:

Taking deep breaths 3 times
Exhaling for twice as long as you inhale

Find some sensory help  so as to help you connect to the place you are in in
the present moment. This could mean:

Look atthe room you arein , and what represents safety in the room, such
as the door or the clock, or what you see through the window. Mentally
noting the time can help you be more in the present.

Touch a familiar object. It can be an object on your desk or an object you
keep in your pocket like a pebble.

Smell the usual smells in the air
Drink water. Take three sips of water consciously.

Change your posture by deliberately straightening your back and putting your
shoulders down and inviting in your own dignity. When our back is supporting
us and we stand on both feet with all our weight evenly distributed, it is easier
to regulate our emotions.

Ground yourself.  Notice that you are in a body, and that you are supported by
the ground underneath you. Feel your feet on the floor and press them into the
floor. This can help us feel safe in our body.

Use a mental declaration or self -talk that reminds you of your values. It could
be:

- P FRPPLWWHG WR WUHDWLQJ P\VHOI DQG HYHU\RQH HO\
I'm committed to making this classroom a safe place.

I'm committed to safety in this room. And that starts with me. -
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6WHS SUDFWLFH DQ HPRWLRQDO UH
WHFKQLTXH RXWVLGH RI WKH FODVVU

If you have the opportunity to practice slightly longer self  -regulation techniques
before class or in between classes, you can:

Breathe. Breathing is an important self -regulation tool because our breath is
directly related to our parasympathetic nervous system, which is in charge of
relaxing, resting and finding safety. Breathing techniques that require more
time can include:

Box breathing: this entails slowly inhaling (slow count of 4, for instance),
holding your breath (slow count of 4), slowly exhaling (slow count of 4),
holding your breath (slow count of 4) and repeat.

Alternate nostrils deep breathing

Find some sensory help  so as to help you connect to the place you are in in
the present moment. This could mean:

Look at the courtyard or park you are in, and notice how nature can be
experienced through all of your senses

Smell any calming essential oils such as lime .

Shake, stretch, soothe in a place that feels safe for you to do those
movements:

Shaking allows the stress to move through your body, and your body to
relax.

Stretching gives a direct message to your nervous system that you are safe,
while stress make us constrict ourselves

6RRWKLQJ PRYHPHQWY E\ VWURNLQJ RQH V XSSHU DUPV U
arms crossed, or oscillating from the left to the right leg for a few minutes.

Humming creates a vagus nerve state of vibration with the breath. It has a
calming effect that helps to regulate the nervous system.




Activity 1.1.2 - Quick self -regulation techniques for teachers

'RV DQG 'RQ WV

Do

'RQ W

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

Know that if you have experienced trauma, deep breathing exercises and
other exercises through which you connect to your body can be intense or
distressing, and hence may not help you to self -regulate. Take it gently and
follow your body's felt sense of sa fety and care.

Acknowledge that we have been taught to dismiss these ways of self -
regulation, so there is a tendency to resist them at first.

Practice self-regulation techniques as much as possible.

Don't expect to be able to self -regulate during a crisis if you have not
practiced before.

'RQ W EODPH \RXUVHOI IRU QRyNarRpProfedylisdma R V H
crisis situations. In that case, acknowledge the situation when supporting a
learner or group of learners, while highlighting that you are doing your best.
Just keep practicing self -regulation techniques as much as you can.

SHIHUHQFHV

This activity card was developed under the guidance of Jo McAndrews from the

Climate Psychology Alliance, in dialogue with One Resilient Earth.

https://www.richardbamfordtherapy.co.uk/blog/window -of -tolerance/

https://www.psychologytools.com/resource/window -of -tolerance

https://margaretwheatley.com/bio/



https://www.richardbamfordtherapy.co.uk/blog/window-of-tolerance/
https://www.psychologytools.com/resource/window-of-tolerance
https://margaretwheatley.com/bio/
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Working definition of trauma -informed practice . (2022, November 2). GOV.UK
https://www.gov.uk/government/publications/working -definition -of-trauma -
informed -practice/working -definition -of-trauma -informed -practice
https://www.emdr.com/what _ -is-emdr/



https://www.gov.uk/government/publications/working-definition-of-trauma-informed-practice/working-definition-of-trauma-informed-practice
https://www.gov.uk/government/publications/working-definition-of-trauma-informed-practice/working-definition-of-trauma-informed-practice
https://www.emdr.com/what-is-emdr/

$SFWLYLW\

Helpful scripts to support learners

2YHUYLHZ

The scripts presented below are meant to help
teachers and educators support their learners
as they experience emotional dysregulation
individually, or as they collectively experience
climate change impacts that could potentially
be traumatic. They do not replace efforts to
self-regulate your own nervous system before
addressing a crisis. They should be used when
your own nervous system is as regulated as
possible so that they have maximum positive
impact on the learner or group of learners.

&EXUULFXOXP OLQNDJH

The scripts can be mobilized in any class where
emotions are involved.

&RPSHWHQFHYVY EXLOW

Emotional regulation, self -reflection, inner
compass, trauma -informed leadership

3UHS :RUN

You should read the W H D F lg§uddég s¥ctions
related to climate emotions and climate

BASIC INFO

trauma, as well as take the time to establish the culture of safety and care,
including the support system that is required for you to take care of the emotional

wellbeing of the learners you teach.

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Creating a culture of safety (1.1.1)

Quick self-regulation techniques for teachers

Climate Emotions wheel (1.2.1)
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6LWXDWLRQ 6XSSRUWLQJ RQH OHDL
G\WUHJXODWLROQ

These scripts and actions are meant to support one learner who experiences
nervous system dysregulation, which can be due to overwhelming stress or trauma.

%HIRUH VWDUWLQJ DQ DFWLYLW\ WKDW FDQ LQYROYH VWU
DFNQRZOHGJH WKDW OHDUQLQJ DERXW FOLPDWH FKDQJH F
HPRWLRQV DQG IHHOLQJV DQG WKDW WKHVH IHHOLQJV DU
LV D QRUPDO UHVSRQVH DQG VRPH OHDUQHUV PD\ H[SUHYV
WKDQ RWKHUV DQG LQ GL*HUHQW ZD\V

SHPHPERUKDW WUDXPD LV D RQH R+ RU RQJRLQJ H[SHULHQI
ZLWKRXW VXSSRUW DQG IHHOLQJ KHOSOHVV LQ WKDW VLW
QHUYRXV VA\VWHP IUHH]JHV LQ WKDW H[SHULHQFH DQG WKL
PHPRU\ LQ WKH ERG\ -1 PRQVKRSSHQWLWKBWHUVRQ ZKR KD
H[SHULHQFHG WUDXPD LV NLENHG EDFN LQ WLPH WR WKH \
H[SHULHQFHG DW WKH WLPH Rl WKH LQLWLDO WUDXPD -Q
KDV QR FKRLFH DERXW WKH ZD\ WKH\ BHRR@HVRHKEB\IRKRXO
ZKDW WKH\ DUH GRLQJ QRU WROG WKH\ DUH GRLQJ VRPHW
GLVPLVVHG

6ORZ GRIZYHU\WKLQJ DQG WDNH D PRPHQW WR EH ZLWK WK
(QFRXUDJH WKH SHUVRQ WR FRPH EDEN VER WKHQIUHVHQW
~W V 2. — P KHUH - P KHUH ZLWK \RX <RX UH LQ D VWDW
WKDW DQG - FDB® KHROEHWRWKDW \RXU WRQH RI YRLFH DQG
LV JRLQJ WR EWHZKDWVWRY WKH QHUYRXV VI\VWHP Rl WKH O
WRQH RI YRLFH RU DQ\WKLQJ WKDW VRXQGV OLNH WHOOLC
VWUHVV +HQFH LW LV LPSRUW D3 RUWKDDNF WRHE D O/ BIV@LHRIX O D
\RXUVHODFWHF LWEHIRUH VSHDNLQJ

)DELOLWDWH VHQVRU\ DZDUHQHVV ZKLOH UHVWRULQJ WKH
LQFOXGH

Inviting the learner to breathe slowly with you if they wish to. It is not

about deep breathing. Your breathing becomes a safety reference for

them without you making any demands. You can say: — P KHUH ZLWK \RX

- P EUHDWKLQJ -1 \RX ZDQW \RX FDQ EUHDWKH ZLWK Pt

Offering them to drink some water if they feel like it. It can help feel more
grounded and can give a sense of care.
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Asking them where they are most comfortable staying or sitting as they

recover. Youcanask: -V LW 2. ZLWK \RX WR VWDW&XIHWH IRU D PRP|
like your friend X to come and sit with you RI&Jit OK with you if we just get up

and move outside so you can get some air? $V N W@al do you need right now?

might be too difficult to answer. It is important to keep the questions simple,

favouring yes/no questions.

JROORZLQ@QLWE WKHP LQ WKH IROORZLQJ GD\V RU WKH QHIV

6LWXDWLRQ 6 XSSRUWLQJ D ZKROH .
OHDUQHUYVY ZKR KDYH H[SHULHQFHG F
LPSDFWV DQG SRWHQWLDOO\ WUDXPD

7KHVH VFULSWV DQG DFWLRQV DUH PHDQW WR VXSSRUW D
H[SHULHQFHG VRPH H[WUHPH HYHQWYV DVVRFLDWHG ZLWK
5RRGLQJ IRUHVW 4UHV ZKLFK FDQ KDYH D*HFWHG WKHP |
7DNH SDUW LQ RU KHOS RUJDQL]JH DQ HWHRUNEBQRAUVWDQBH L
KRZ WKH VWDe+ Rl WKH VFKRRO DQG WKH VEFKRRO SUHPLVH)
WKH HYHQWV DV ZHOO DV WKH FDSDFLW\ DQG ZLOOLQJQH
VXSSRUW UHFRYHU\ H*RUWYV IRU WOKOHN A RPRUXHD MWK \D WG B W H
D SODQ HQWSRO WM NH FDUH Rl WKH WHDFKHUV DQG RWKHU V
HPRWLRQDOO\ LI WKH\ DUH WR WDNH SDUW LQ WKH UHERY
ORVVHV WKH\ PD\ KDYH VX*HUHG EHFDXVH RI WKH H[WUHP|I
7DNH WKH 4UVW RSSRUWW®LWD ORXDERKM WKH H[WUHPH HY
\RXU OHDUQHUV -Q FDVH WKH HYHQW KDV QRW KLW DOO
VFULSW FR)RJG KLY 5RRG ZDV D ELJ GHDO $QG LW KDV D-
RXU FRPPXQLW\ LQ GL*HUHQW ZD\V 7KLV FODVVURRP UHS!I
6RPH RI \RX KHUH ZLOO KDYH ORVW ORDGV ZLOO EH DQJLF
EHHQ YHU\ EDGO\ D*HRWH® O6 EAHVRNVNW KDYLQJ IXQ NLFNLQ
ELJ SXGGOHV 6LQFH KHUK R\WKHDW HZ B ERKWRHQBF WR WDNH |
WR DFNQRZOHGJH WKDW ZH UH LQ GL*HUHQW SODFHV 6R I
LV 4QH SOHDVH EHDU LQ PLQG WKDW RWKHUV DUHQ W :KI
WKLQNLQJ \RX NQRZ KRZ FDQHIHFR\RIV KIOWD V@ WKIS RUAH R
ZKDW V JRLQJ RQ"

5HOD[ UXOHV DERXW DWWHQGD QMR MWQ® K KMOSRONDUQHUV
ZKHUH WKH\ QHHG WR EH DW WKDW PRPHQW WR WDNH FDU
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ORYHG RQHV 7KH VEFKRRO FDQ DOVR KHOS VHW XS D SODF
DQG ZDWHU IRU WKRVH ZKR QHHG VXSSRUW ZLWK WKH KHC
'KHQ UHVRXUFHV DUH DYDLODE®HMFH BUMWVKE ® WRHHVFKRRO
RUJDQL]DWLRQ IRU OHDUQHUV WKDW KDYH EHHQ KLW WKH
DGHTXDWH HPRWLRQDO VXSSRUW 6XFK VXSSRUW FDQ EH !
SHUVRQ LQ WKH VFKRR®Q WHGVBRUSPR'VRUDO VWDe+ RU HYHC
VSHFLDO HGXFDWLRQDO QHHGV SHUVRQ LI WKH\ DUH VX]Fl
QR VXSSRUW LV DYDLODEOH ZLWKLQ WKH VFKRRO \RX PD\
DXWKRULWLHYV LQ FKDUJH Rl GLVDVWHU UHKKRR@VHFD@G H (
VXSSRUW XQLW WKDW FRXOG EH GLVSDWFKHG WR WKH VFk
VSDFH VKRXOG EH VWD+*HG DQG DYDLODEOH DOO GD\ IRU W
KHOS OHDUQHUV JHW WKH VXSSRUW WKH\ QHHG VR WKDW
IXOOWBWU WKDW

SHPHPERMKDW DOORZLQJ D GD\ RU D ZHHN WR DWWHQG WR
HPRWLRQDO QHHGYV FDXVHG E\ DQ H[WUHPH ZHDWKHU HYH!
OHDUQHUV DUH JRLQJ WR JHW EDFN WR IXQFWLRQLQJ PXF]
GRZQ RQ H[DP SUHVVXUH LQ WK K HF B RRH VD QORRWF Z® LGN\ V:IK\A C
FKLOGUHQ DQG OHDUQHUV IHHO WKH\ DUH VDIH DQG WKH\
KHDOWK QHHGY DUH ORRNHG DIWHU WKHLU DFDGHPLF FDS

'RV DQG 'RQ WV

Do

Please remember that somebody whose trauma has been triggered needs
to have their own autonomy respected.

'RQ W

'RQ W SUHWHQG WKDW DQ H[WUHPH HYHQW GLG (¢
impacts is not the responsibility of the school as it will negatively affect the
OHDUQHUYV HPRWLRQDO DQG PHQWDO ZHOOEHLQ
performances.
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Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

SHIHUHQFHYV
This activity card was developed under the guidance of Jo McAndrews from the

Climate Psychology Alliance, in dialogue with One Resilient Earth.

https://www.richardbamfordtherapy.co.uk/blog/window -of-tolerance/
https://www.psychologytools.com/resource/window  -of-tolerance
https://www.psychiatry.org/patients _-families/ptsd/what -is-ptsd

Hayes, K., Blashki, G., Wiseman, J. et al. Climate change and mental health: risks,
impacts and priority actions. Int J Ment Health Syst 12, 28 (2018).
https://doi.org/10.1186/s13033 -018-0210-6



https://www.richardbamfordtherapy.co.uk/blog/window-of-tolerance/
https://www.psychologytools.com/resource/window-of-tolerance
https://www.psychiatry.org/patients-families/ptsd/what-is-ptsd
https://doi.org/10.1186/s13033-018-0210-6

7RRO

Offering climate emotions

checks

&/$5-7< &RPSHWHQFH $UHD

Taking care of climate emotions and trauma

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool enables each learner to start growing their emotional literacy as well as
emotional regulation skills, so as to limit and better cope with climate emotions,
including climate anxiety. It is critical for learners and educators to check the level
of anxiety, stress and overwhelm in the group, while providing simple practices to
address some of the anxiety, stress and overwhelm on the spot. It helps to express
emotions and release the tension surrounding them.
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$SFWLYLW\

Climate emotions wheel

2YHUYLHZ

Getting to know the variety of emotions presented on the wheel can help learners

and teachers put words on the emotions that are being expressed individually and
in groups. The simple process of naming emotions can help learners and teachers
navigate emoti ons better.

&XUULFXOXP OLQNDJH @
BASIC INFO
Language/literature. Any discipline or class during

which climate change is discussed.

&RPSHWHQFHV EXLOW

Emotional literacy, emotional regulation, empathy,
compassion, self -compassion

3UHS :RUN

Familiarize yourself with the climate emotions

wheel and the _meaning associated with each
emotion in relation to climate change before
introducing this activity.

&RPSHWHQFHY DFWLYLWLHV WR S
WHDFKHU
Creating a culture of safety and care (1.1.1)

6WHSYV LQ WKH DFWLYLW\
8QGHUVWDQGLQJ WKH ZKHHO
8VLQJ WKH ZKHHO
SHS5HFWLQJ RQ WKH DFWLYLW



https://www.climatementalhealth.net/wheel
https://www.climatementalhealth.net/wheel
https://www.climatementalhealth.net/_files/ugd/be8092_ef3abbb96dd04130835b06eae6550b0e.pdf

Activity 1.2.1 - Climate emotions wheel

BWHS 8QGHUVWDQGLQJ WKH ZKHHO

$FNQRZOHGJH WKDW LW PD\ EH GL]JFXOW WR SXW ZRUGV RQV
UHODWLRQ WR FOLPDWH FKDQJH DQG WKDW VLPSO\ SXWWL(
WULJIJHU VWURQJ IHHOLQJYVY DQG HPRWLRQV 7KH ODWWHU D
ZHOFRPH

- QWURGXFH D JURXQGLQJ H[HUFLVH L H IHHOLQJ WKH JUR>
HISHULHQFLQJ LWV SUHVHQFH DQG VXSSRUW DV \RX LQWUR
OHDUQHUV WR EH DEOH WR VXSSRUW WKHPVHOYHV LI QHHG
HPRWLRQV

-QWURGXHFHLWEWH HPRWWRQUHXHGKUY DV D WRRO WKDW FF
QXPEHU RI HPRWLRQV WKH\ DUH OLNHO\ WR IHHO LQ UHODW
DOWKRXJK LW[KDXOVQRYPH OLVW RI HPRWLRQV

+LIJKOLJKW WKDW OHDUQHUV PD\ HI[SHULHQFH VHYHUDO HPR
WKDW WKH\ FDQ VKLIW IURP RQH HPRWLRQ WR DQRWKHU ZKI
RU OLVWHQLQJ WR RWKHUV H[SUHVVLQJ WKHLU RZQ FOLPDW

6WHS 8VLQJ WKH ZKHHO

*LYH OHDUQHUV WKH RSSRUWXQLW\ WR LGHQWLI\ WKH HPRW
PRPHQW

*LYH OHDUQHUV WKH RSSRUWXQLW\ WR H[SUHVV WKRVH HPR
WKH UHVW RI WKH JURXS LI WKH\ IHHO FDOOHG WR GR VR

6WHS SHS5HFWLQJ RQ WKH DFWLYLW

5H5HFW FROOHFWLYHO\ RQ KRZ LW IHHOV WR KDYH PRUH ZR
HPRWLRQV ZLWK VXEWOHW\

2SWLRQDO )XUWKHU H[SORUH HPRWLRQV WKURXJK OLWHUL
LOQWURGXFH KRZ WKH DUWV FDQ KHOS OLYH ZLWK DQG QDYL
LQGLYLGXDOO\ DQG FROOHFWLYHO\



https://www.climatementalhealth.net/wheel
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'RV DQG 'RQ WV

Do answer questions that can help learners better understand what the
different emotions are about.

9DOLGDWH WKH YDULHW\ RI WKH OHDUQHUV H[SH
learners may not be feeling any emotion at all.

Validate that it is normal to feel a variety of emotions while learning about

climate change or taking action to address climate change and its impacts.
Emotions are part of our life journey.

Listen to learners who feel overwhelmed by the exercise, and/or express the
need for additional support, and provide them with support to deal with
dysregulation (see tool 1.1 Fostering atrauma-informed learning environment )
and the information they need to access this additional support if needed

(check activity 1.1.1  Creating a culture of safety and care for more details).

'RQ W

'RQ W LQYDOLGDWH WKH HPRWLRQV WKDW DUH E
'RQ W VXJJHVW WKDW OHDUQHUV VKRXOG VWULYJ
HQFRPSDVVHG E\ WKH FDWHJRULHYV RI VDGQHVYV
and/or that they can achieve this result by merely taking action.

Adaptations
If your learners struggle with feeling emotions, you can start by sharing a
personal story that highlights the emotions you feel when thinking about
climate change. You can also invite learners who feel safe enough to share
their emotions to do it with the  class, for inspirational purposes. You can
highlight that not feeling emotions is totally normal. Engaging with activity
1.2.3 - Climate emotion symbols could also help the older learner s connect
with how they feel.
If your learners struggle with choosing emotions on the climate emotions
wheel, consider showing them the emoji version of the wheel

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and



https://static.wixstatic.com/media/be8092_0711534f612947a2a306ceaa5e837b2e~mv2.jpg/v1/fill/w_504,h_654,al_c,q_80,usm_0.66_1.00_0.01,enc_avif,quality_auto/CMHN%20Emoji%20Wheel%20Final%20(1).jpg

Activity 1.2.1 - Climate emotions wheel

activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

Resources

Climate emotions wheel by the Climate Mental Health Network in various

languages.
Climate Emotions Wheel
-::;y :3;;:::;."A:JT
Sa® | Neteirk
Chmate Drmotion Whoo! © 2004 ChimateMemolHealth.Net
References

This activity is adapted from the Climate Emotions wheel resources of the Climate
Mental Health Network by One Resilient Earth.

Climate Mental Health Book List curated by the Climate Mental Health Network.



https://www.climatementalhealth.net/wheel
https://www.climatementalhealth.net/books

Activity 1.2.1 - Climate emotions wheel

Pihkala, P. (n.d.). A Guide To Climate EmotionsClimate Mental Health Network.
https://www.climatementalhealth.net/ files/ugd/be8092 ef3abbb96dd0413083
5b06eae6550b0e.pdf

Pihkala, P. (2022). Toward a taxonomy of climate emotions . Frontiers in Climate, 3.
https://doi.org/10.3389/fclim.2021.738154



https://www.climatementalhealth.net/_files/ugd/be8092_ef3abbb96dd04130835b06eae6550b0e.pdf
https://www.climatementalhealth.net/_files/ugd/be8092_ef3abbb96dd04130835b06eae6550b0e.pdf
https://doi.org/10.3389/fclim.2021.738154

Activity 1.2.2 - Emotions checks

$FWLYLW\
Emotions checks

2YHUYLHZ BASIC INFO

Daily emotional check -ins provide consistency,
helping teachers establish a routine and integrate
emotional literacy, fluency and care into everyday
practice. This practice can be challenging at first, if
you are not used to acknowledging emotions
during c lass or to offering care when emotions
emerge. It requires you to become emotionally
aware and committed to establishing a culture of
safety and care (see activity 1.1.1  Creating a
culture of safety and care) including by seeking the
support you need in the process. Regular
emotions check foster emotional regulation,
mindfulness, and improved self -awareness in
learner s. It normalizes conversations about
emotions and feelings, expands emotional
vocabulary, and promotes problem -solving skills.
For teachers, these check -ins offer insights into
learner s’ emotional states, enabling you to offer
them support if needed. Ultimately, regular check -
ins help learner s articulate emotions and build
essential competences.

&EXUULFXOXP OLQNDJH

Any discipline or class where climate change is
discussed.

&RPSHWHQFHY EXLOW

Emotional literacy, presence, self -reflection, self -
compassion, compassion



Activity 1.2.2 - Emotions checks

3UHS :RUN

Brainstorm and jot down prompts for check  -ins, check-outs, checks before and
after activities. These shall be related to bodily sensations, feelings, emotional
states, or intentions.

Practice emotions checks with yourself. Try out different types of prompts and
questions. Observe your response to them.

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
Creating a culture of safety and care ( 1.1.1)
Climate Emotions Wheel ( 1.2.1)

/HYHOV LQ WKH DFWLYLW\
Try out in class
Nurture emotional literacy
Follow up

I[HYHO7U\ RXW LQ FODVV

Background: This activity should be performed as a regular practice, so as to grow
emotional fluency in the group. It can also be performed after some supposedly
negatively charged climate -related content has been shared.

5HFDS WKH HYHQW DFWLYLW\ RU FRQWHQW WKDW KDV KDS
SUHVHQWHG LQ FODVV 1RUPDOL]H WKH IDFW WKDW WKLV LV
UHDFWLRQV LQ GL*HUHQW SHRSOH <RX FDQ RV¥W WKKM/ FOLPELC
&OLPDWH HPRWMWRRQVKZKHHEB[DPSOHV RI FOLPDWH HPRWL
HIDPSOHV IURP \RXU RZQ H[SHULHQFH
- QYLWH WKH OHDUQHUV WR IHHO LQWR WKH VKDUHG H[SHUL
WDNH D ELJ EUHDWK WKURXJK WKH QRVH FRXQWLQJ IRU LQV
EUHDWKLQJ LQ DQG D PDWFKLQJ FRXQW ZKLOH EUHDWKLQJ |
UHOHDVH \RXWKB® WWNEUHDWKH LQ WKURXJK WKH QRVH DQ
PRXWK
8VH \RXU SURPSW DVN D VLPSOH TXHVWLRQ UHODWHG WR W
QRZ '"HSHQGLQJ RQ WKH DJH \RX PLIJKW ZDQW WR SKUDVH L
VLPSOH 6RPH H[DPSOHV +RZ GR \RX IHHO ULJKW QRZ" :KDW
>GLVFXVVHG WRS R RYULKXKHUHGR \RX IHHO LW LQ \RXU ERC




Activity

1.2.2 - Emotions checks

~QYLWH WKH OHDUQHUV WR PDNH D PHQWDO QRWH RI WKH V
WKHP MRW LW SRR/ZN 0BM) 1D VX UH SVHKDWQMWERZ WKH\ GR QRW
KDYH WR VKDUH WKHLU HPRWLRQV ZLWK WKH JURXS

7KH IROX®RZWHS LV WR DFNQRZOHGJH DQG DJDLQ QRUPDOL]FH
DPRQJ WKH OHDUQHUV ZKR ZLVK WR VKDUH -W FRXOG EH L(
UH5HFWLRQ GHSHQGLQJ RQ WKH WLPH DOORFDWHG IRU WKL
WKH OHDUQHUV LQ W @F\§DYMNL

/IHYHO IXUWXUH HPRWLRQDO OLWHL

Based on the individual emotions checks, different types of short  -term (immediate)
or long -term activities could be created.

_PPHGLDWH DFWLYLWLHV GL*HUHQW W\SHV RI JURXS VKDUL
RI IHHOLQJV HPRWLRQV HWF ZLWK WKH SURPSW RI SDWWH
VLPLODULWLHYV LQ RXU HPRWLRQDO H[SHULHQFHV

7R IXUWKHU KHOS UHJXODWLQJ HPRWLRQV WKLV FRXOG EH
HPRWLRQ V\PERO DFWLLWLLWAY WGISIXO VFULSWY WR VXSSRUW
JRQWHUP LQGLYLGXDO OHYHO FUHDWLQJ DQ HPRWLRQDO |
E\ XVLQJ HPRWLRQDO FKHFNV LQ FRQQHFMIOCFDQVW®R ©RDBWQRIQ
DFWLYLWLHV $VN OHDUGRYWRIORDF SROWHW WRHYERUNERRN
WKHLU MRXDEWOY IMHHRXUQDOOLQJ RQZHKRZK ZH ®DMH

IJHYHO )YRO®RZ

Emotional maps are to be followed up with the learners individually on a regular
basis.

'RV DQG 'RQ WV ﬁ'

Do

Regarding this tool card, it needs to be mentioned that these are vulnerable
activities, especially for a group where bullying is (or might be) an issue. It is
good to have conversations about consent and allow learner s to choose
whether they want to participate. And if they chose to opt out, they can do
so without judgment (Show no disappointment!).




Activity 1.2.2 - Emotions checks

Regarding Level 1 Step 4, sometimes learners might not be able to connect
to their inner experiences, feelings, emotions, and they will come up with
NOTHING! If so you might want to normalize that too, and help them with
simpler prompts, or just invitiethe P WR OLVWHQ WR WKHLU SH
back to them later - if that helped them to understand or feel their own
feelings, emotions, etc.

Remind participants that all emotions are normal and valid, and that they
provide information to consider.

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

References

7KLY DFWLYLW\ LV DGDSWHG IURP 8& %H CBntte©Ody Luid* UHDWHU *R
University.

Find out more at the Greater Good in Education, a free resource hub for educators
from UC Berkeley's Greater Good Science Centre:
https://ggie.berkeley.edu/practice/check -in-circle-for -community -building/

https://ggie.berkeley.edu/practice/what _ -kind -of -happy -are-you/

More information on check -ins (and other tools) can be found on the

Transformation Hosts International (THI) homepage, which is a community of

practice for Transformative Learning and for hosting the socio  -ecological transition:
https://hostingtransformation.eu/method/check -ins/

Find out more about integrating social and emotional learning into everyday
teaching in middle - and high - school classrooms here:
Srinivasan, M. (2019). SEL Every Day: Integrating Social and Emotional
Learning with Instruction in Secondary Classrooms (SEL Solutions Series).
Publisher: W. W. Norton & Company.



https://ggie.berkeley.edu/practice/check-in-circle-for-community-building/
https://ggie.berkeley.edu/practice/what-kind-of-happy-are-you/
https://hostingtransformation.eu/method/check-ins/

$SFWLYLW\

Climate emotions symbols

2YHUYLHZ

This artistic practice helps explore climate
emotions by drawing symbols of our emotions
related to climate change on a piece of paper or on
the back of a fellow learner, and then discussing
them with the group.

&EXUULFXOXP OLQNDJH

Any discipline or class where climate change is
discussed.

&RPSHWHQFHV EXLOW

Emotional literacy, emotional regulation, empathy,
compassion, self -compassion

3UHS :RUN

Practice guiding breathing and grounding
exercises.

Have information ready for learners who are
particularly distressed and/or request additional
support.

&RPSHWHQFHY DFWLYLWLHV WR
WKH WHDFKHU
Fostering a trauma -informed learning
environment (tool 1.1)
Activities from tool 1.3 Moving to reduce

BASIC INFO

anxiety that help you regulate your emotions and feel prepared to welcome the

emotions of a large group.
Deep listening to others (3.3.2)



BWHSV LQ WKH DFWLYLW\

~QWURGXFWLRQ DQG EUHDWKLQJ H[HUFLVH
'UDZLQJ RI VI\PEROV

2SHQ VKDULQJ

SHS5HFWLRQV DQG LQWHJUDWLRQ

6WHS - QWURGXFWLRQ DQG EUHDWK

-QIRUP OHDUQHUV WKDW WKLYV DFWLYLW\ LV DQ LQYLWDWI
D JURXS DQG WKDW WKH\ FDQ FKRRVH WR RSW RXW )RU D
FKRRVH WR RSW RXW SOHDVH VHH EHORZ

ODNH VXUH HDFK OHDUQHU KDV D SLHFH RI' $ RU $ SDSHU
PDUNHU DQG H[SODLQ WR WKHP WKDW WKH\ ZLOO EH GUD.
([soDLQ WR WKH OHDUQHUV WKDW WKH\ ZLOO KDYH WR GU
EUHDWKLQJ H[HUFLVH 6\PEROV DUH VW\OL]HG UHSUHVHQYV
RU UHODWLRQVKLSV 1R GUDZLQJ VNLOOV DUH UHTXLUHG !
VKRZ WKH JURXS LPBUHQWIVGPEROV LQ JHQHUDO RU LQ GL
FXOWXUHYVY DQG LQWURGXFH WKHLU PHDQLQJYV DV WKLV F
- QYLWH OHDUQHUV WR WDNH SDUW LQ D EUHDWKLQJ H[HUI
FRQQHFW WR WKHLU ERG\ <RX FDQ LQYLWH WKHP WR FOR’
EUHDWKLQJ H[HUFLVH -1 \RX RU VRPH OHDUQHUV GR QRW
DQG GRLQJ WKH EUHVDAVEKLQO® EHUBKHOSIXO WKHUH LV DQ DC
OHDUQHUV WR NHHS WKHLU H\HV RSHQ OHDQ EDFN DJDLQ
4UPO\ VXSSRUWHG E\ WKH JURXQG DQG MXVW REVHUYH W
\RXU OHDUQHUYV DUH QHZ WR E URDXWHKARADN) VR W R QGRX WHK L V
H[HUFLVH ZLWK RSHQ H\HV DQG IHHW RQ WKH JURXQG DV
DPSOLI\ HPRWLRQV ZKLOH FORVLQJ WKH H\HV FDQ IHHO OL
SRWHQW MDUWBOXRPWHV L] L QIO HIUWQRPH

<RX FDQ DFFRPSDQ\ WKH EUHDWKLQJ RU JURXQGLQJ H[HUF
OHDUQHUV WR UXE WKHLU KDQGV WRJHWKHU GXULQJ WKH
H[HUFLVH LI WKH\ ZLVK WR

KLOH OHDUQHUY DUH EUHDWKLQJ DQG UXEELQJ WKHLU KD
WR IRFXV RQ WKH SDUW RI WKHLU ERG\ ZKHUH WKH\ DUH Il
HPRWLRQ V DVVRFLDWHG ZLWK FOLPDWH FKDQJH

- QYLWH OHDUQHUV WR FRQWLQXH EUHDWKLQJ GHHSO\ RU
WKH HPRWLRQV LQ GL HUHQW SDUWYV RI WKHLU ERGLHYV




6WHS'UDZLQJ RI VA\PEROYV

After 3 -5 minutes of guidance, invite learners to open their eyes, if they are closed,

and start drawing a symbol representing their emotions immediately and
spontaneously.

BWHS2SHQKDULQJ

&UHDWH VXEJURXISRS®IH GHSHQGLQJ RQ WKH WLPH \RX KDYH
FRXQWPLQXWHVY SHU SHUVRQ

YRU OHDWQHU

$VN OHDUQHUV WR VKRZ WKHLU VIPEROV WR RWKHU PHPEHU
VIPERO WKH PHPEHUV RI WKH JURXS ZKR GLG QRW GUDZ WK
FRPPHQW RQ WKH V\PERO E\ VKDULQJ KRZ LW PDNHV WKHP
LOQWHUSUHW WKH UHSVHWR GWHG HPRWLRQ

$IWHU DOO PHPEHUV RI WKH JURXS KDYH VKDUHG WKHLU LQ
VI\PEROV GUDZQ E\ RWKHU PHPEHUV RI WKH JURXS HDFK PHI
LQYLWHG WR VKDUH ZKDW WKHLU V\PEROV PHDQW IRU WKHP

5HPLQG OHDUQHUV WKDW WKH SXUSRVH RI WKH H[HUFLVH ZI
LQWHUSUHWDWLRQ RI HDFK RWKHU V VIPEROV ULJKW EXW V
FOLPDWH HPRWLRQV WKDW FDQ EH IHOW VRPHWLPHV VLPXC

JROHDUGHORZ
- QYLWH WKHP WR VKDUH ZKDW WKHLU RZQ VI\PERO PHDQV W
- QYOWBUWQWRB UH5HFW RQ WKH VLPLODULW\ RU YDULHW\ RI F
PD\ KDYH FRPH XS




6WHSS5HSHFWLRQY DQG LOQWHJUDWLRC(

3URYLGH OHDUQHUV ZLWK DQ RSSRUWXQLW\ WR GLVFXVV Wt
WKHP DQG WKHLU UHODWLRQVKLS WR WKHLU RZQ FOLPDWH
HPRWLRQV RI RWKHUV 7KLV FDQ EH GRQH RSHQO\ LQ WKH F
MRX@QKRJ H[HUFLVHV

3URYLGH OHDUQHUV WKH RSSRUWXQLW\ WR JR RXWVLGH VR
DQG LQWHJUDWH ZKDW WKH\ KDYH IHOW DQG OHDUQW EHIRL
RU DVVLIJQPHQW

—1 JRLQJ RXWVLGH LV QRW SRVVLEOH \RX FDQ SOD\ VRPH P>
PRYH JHW D GULQN RI ZDWHU FKDW ZLWK WKHLU IULHQGV I
WR WKH QH[W DFWLYLW\ RI \RXU GD\

'RV DQG 'RQ WV

'RQ W

Acknowledge and accommodate the possible discomfort of learners when
practicing breathing exercises.

When offering the alternative of keeping the eyes open and feet on the
ground, introduce it by saying 'If it helps you to close your eyes then do that,
if not then keep them open, whatever you are most comfortable with'. It is
important not to stigmatize t he learners who choose that option.

Offer learners the opportunity not to disclose the meaning of their own
symbols to the other learners.

Listen to learners who feel overwhelmed by the exercise, and/or express the
need for additional support, and provide them with the information they

need to access this support (check activity 1.1.1  Creating a culture of safety
and care for more details).

'RQ W DVVHVV RU MXGJH WKH DHVWKHWLF TXDOL

'RQ W IRVWHU D GLDORJXH EHWZHHQ OHDUQHUYV
especially if this dialogue could lead to hierarchies between emotions or to




guestioning the validity of some emotions. The exchange space is about
open sharing and deep listening (check the Listening tool 3.3).

Adaptations

If your learners do not want to take part in the exercise, encourage them to
journal to just journal about the emotions they feel or do not feel in relation

to climate change, or to listen to the guidance and both draw a symbol and
journal, without any nee d to share with the group. For tips about journa lling,
check activity 2.1.1  Journalling on how we are.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.

SHIHUHQFHYV

This activity stems from a collaboration between One Resilient Earth and theatre
and visual artist Alois Reinhardt. It was improved thanks to guidance from Jo
McAndrews, of the Climate Psychology Alliance.

Davenport, L. (2021). All the Feelings Under the Sun: How to Deal with Climate
Change Magination Press. https://lesliedavenport.com/books  -articles/

Grose, A. (2020). A Guide to EceAnxiety: How to Protect the Planet and Your Mental
Health. Watkins. https://www.anouchkagrose.com/books/a  -quide -to -eco-anxiety



https://lesliedavenport.com/books-articles/
https://www.anouchkagrose.com/books/a-guide-to-eco-anxiety

$SFWLYLW\

Climate emotions embodiments

BASIC INFO ‘i.

2YHUYLHZ

This group practice consists in embodying
emotions associated with climate change through
a posture and/or a movement. This practice can
help express the emotions for which we have no
words, or just the overwhelm associated with the
multiplicity of emotion s we sometimes feel all at
once. It is an intense activity, to be practiced by
teachers/ educators who are open to doing in -
depth emotional work, have emotional literacy
and know emotional regulation techniques. As a
teacher/educator, you may want to pract ice it first
and a few times with friends or colleagues who
are open to the experience before suggesting it to
your 18+ learners . You should not suggest it to a
group of learner s that does not feel safe for all
learner s. It could also be an activity to which the
most committed learner s sign up for.

&EXUULFXOXP OLQNDJH

Any discipline or class where climate change is
discussed.

&RPSHWHQFHV EXLOW

Emotional literacy, emotional regulation, empathy,
compassion, self -compassion

3UHS :RUN

For the teacher/educator, make sure your own nervous system is regulated

through what works best for you (e.g. breathing, time in nature, mindfulness) as

the embodiment of emotions can help express intense emotions among

learners.



Have information ready for learners who are particularly distressed and/or

request additional support.

&RPSHWHQFHY DFWLYLWLHVY WR SUDFWLFH 4UVW E\ WKH WHDF
Creating a culture of safety and care (1.1.1)
Activities from tools 1.2 and 1.3 that help you regulate your emotions and feel
prepared to welcome the emotions of a large group.
Other activities from competence area 1 could also be of help.

6WHSV LQ WKH DFWLYLW\
Connecting to the emotions
Expressing emotion(s)
Releasing emotion(s)

6WHS &RQOQHFWLQJ WR WKH HPRWLE

Inform learners that this activity is an invitation to express their emotions in

a group and that they can choose to opt out. It is critical to stress that point.
Let them know that if they feel uncomfortable at any point in the activity,

they should stop. An alternative to this activity is suggested at the end of the
activity card.

Introduce that this activity offers learners the opportunity to connect to their
emotions without having to make sense of them immediately, and that it will
require them to use their body.

Invite learners to form a large circle and then turn around and face the wall
or the outside of the circle at the start of the exercise.

Remind participants that the exercise may feel unusual or uncomfortable at
first, but that it should feel painful to them in anyway. They are invited to
stop at any point if the exercise itself feels overwhelming.

Invite learners to represent how they feel in one posture. Adopting the new
posture means that they can move their hands, legs, and head. They can stay
standing or move to other positions. However, when they have found their
postures after 30 seconds to on e minute, they should stay still.

Invite learners to turn around, show their posture to the group and discover
the posture of others.




Group the learners who have similar postures together and invite them to

create smaller groups, standing in circles and facing each other. Once they
have formed a new circle, invite them to recreate the posture.

6WHS([SUHVVLQJ WKH HPRWLRQ V

Invite learners in each group to add a movement to their posture. It can be
either how the posture came to be or how the posture could unfold in a
movement. The movement is meant to further express the emotion(s) they
feel.

Once learners have practiced their own movements for 1 -2 minutes, move
from one group to the other and give each group the opportunity to practice
their own movements together, while the other groups are observing.

After this, offer learners the opportunity to add a sound, a few words, or a
sentence to their own movement. The sound is meant to further express the
emotions they are experiencing, not to make sense of it.

Once learners have practiced their own movements with the sound added
for 1 -2 minutes, move from one group to the other and give each participant
in each group the opportunity to practice their own sound and movement,
while the other groups are observing.

6WHS SHOHDVLQJ HPRWLRQ V

Offer learners the opportunity to spend a minimum of 5 minutes moving,
going outside, breathing, journalling, so as to come back to a more regulated
space before continuing with the class or other assignments.

(Optional) invite learners to journal later about the experience. They can use
the climate emotions wheel (1.1.1) in the process of journa lling (2.1.1).




'RV DQG 'RQ WV

Accommodate the needs of learners who are not able to stand nor engage in
this physical exercise. Accommodations include invitations to draw the
posture, the movement and write down the sound before presenting to the
group.

Make it clear that learners do not have to engage or keep on engaging with
the exercise if it feels overwhelming for them.

Acknowledge that this exercise can steer up a lot of emotions as we witness
RXU RZQ RU RWKHUV HPRWLRQV EHLQJ H[SUHVVH

Offer different options at the end of the exercise to come back to a more
regulated emotional space. Feel free to choose some of the activities
involving movement from tool 1.3 Moving to reduce climate anxiety.
Listen to learners who feel overwhelmed by the exercise, and/or express the
need for additional support, and provide them with the information they

need to access this support (see activity 1.4.1  Climate circles/cafesfor more
details).

'RQ W
'R Q dw@/the exercise if it feels overwhelming to you.

'R Q tiWto make sense of the emotions being expressed by the learners for
them

Adaptations

If your learners are not comfortable with each other, nor trusting one
another, a tool that focuses on expressing emotions individually (e.g.
journalling) followed by an activity involving movement to calm climate
anxiety (e.g. activities in tool 1.3  Moving to reduce climate anxiety) is
probably a better choice.

If your learners struggle with expressive arts and improvisation, you can first

introduce the practices in arts classes, without connection to climate change.




It will then be easier for them to mobilize the techniques they have learned
to express their climate emotions.

If your learners feel uncomfortable or stretched already after doing the
posture, you can stop the exercise then and move directly to step 3. You can
repeat the exercise several times, by adding new elements each time, from
movement to sound. This can make it easier for the learners to fully enjoy
and benefit from the exercise.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways.

References

The activity was designed by One Resilient Earth, and inspired by Image theater,
which has been theorized by Augusto Boal and is described fully in his book The
Rainbow of Desire .



https://amzn.to/3v0GjRp
https://amzn.to/3v0GjRp

7RRO

Moving to reduce climate

anxiety

&/$5-7< &RPSHWHQFH $UHD

Taking care of climate emotions and trauma

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool can provide practical ways to address overwhelm, stress and anxiety for

an individual or a group, either pre -emptively or when they arise. Most of the
suggested activities will be most effective if practiced on a regular basis, as they
help expand our own window of tolerance to multiple emotions over time. All
activities can be done in groups or individually. As a teacher , you may want to
practice them regularly so as to help you regulate your emotions. Once you know
the activities well, it will a Iso be easier for you to judge which activities to suggest to
your learner s when a need arises.



$SFWLYLW\

Breathing

2YHUYLHZ

Practices such as mindful breathing, eating, or
walking, are most helpful as part of a daily or weekly
routine for self -care to nurture emotional and
mental health and wellbeing. All practices can be
performed together as a group, or individually when
the need arises.

&EXUULFXOXP OLQNDJH

Civics & Social Studies, Physical Education & Health

&RPSHWHQFHV EXLOW

Emotional regulation, self -compassion, compassion

3UHS :RUN

Prepare by practicing for yourself regularly.

&RPSHWHQFHY DFWLYLWLHV WR S
WHDFKHU

Fostering a trauma -informed learning

environment (tool 1.1)

General understanding of our inner lives and

how they relate to outer action.

6WHSYV LQ WKH DFWLYLW\
77U\ LW RXW
1HZ KDELWYV

BASIC INFO

0




6WHS 77U\ LW RXW

Breathing: When you breathe mindfully, you focus your attention on only one
thing: your in -breath and out -breath. This is concentration on your breath. It helps
you to focus and at the same time become aware of our interconnectedness. Like
all practices, it must be voluntary, and you can offer some flexibility (e.g., not
engaging, sitting, standing, moving) to accommodate for different needs and
capacities. Please note that deep breathing, particularly in a group, may not be a
good exercise for learner s who have suffered different trauma or may be
neurodiverse.

Possible instructions:

/JHW V WDNH D PRPHQW WR VHWWOH LQWR RXU VHDWV )LQG
XSULJKW \HW UHODI[HG

JHHO WKH VWUHQJWK RI \RXU EDFN VXSSRUWLQJ \RX ZKLOH
VRIWHQ

30DQW \RXU IHHW 4UPO\ RQ WKH JURXQG 6HQVH WKH FRQQH
5HVW \RXU KDQGV RQ \RXU WKLJKV ZLWK HDVH

&ORVH \RXU H\HV LI WKDW IHHOV FRPIRUWDEOH RU NHHS WK
JD]LQJ GRZQZDUG

1RWLFH KRZ \RXU ERG\ IHHOV LQ WKLV SRVLWLRQ

7DNH D GHHS EUHDWK DQG DV \RX H[KDOH UHOHDVH DV PX]
XQQHFHVVDU\ WHQVLRQ LQ \RXU ERG\ /HW RRXUFHIBS VHWW C
EUHDWKYV

1RZ EULQJ \RXU DWWHQWLRQ WR WKH VHQVDWLRQ RI \RXU I
HQWHULQJ WKURXJK \RXU QRVH RU PRXWK 400LQJ \RXU OX¢
VHQVDWLRQV RI \RXU EUHDWK DWH FPRYQY FOHDQRYV HH GWHV W
EHOO\ $V \RX EUHDWIKH QDPDXUQB SURFHVV WKDW PDNHV \R.
SRVVLEOH 7KH R[\JHQ \RX LQKDOH FRPHV IURP WUHHV DQG
WR WKH QDWXUDO ZRUOG :LWK HYHU\ EUHDWK RXW \RX JLY
WUHHV 7KLV TXLHW H[FKDQJH UHPLQBVWWRRREZLRNKUWEHHS F
HQYLURQPHQW 5HPLQGYV XV RI WKH LOQOWHUGHSHQGHQFH ZH
DQG WDNLQJ

~1 \RXU PLQG VWDUWV WR ZDQGHU WKDW V RND\ *HQWO\ JX
\RXU EUHDWK HDFK WLPH INRXYMWHGHWR WX &FRIWKH VLPSOH D
EUHDWKLQJ




$V \RX LQKDOH LPDJLQH FDOPQHVV 400LQJ \RXU ERG\ $V \F
VWUHVV )HHO KRZ \RX DQG QDWXUH DUH SDUW RI D F\FOH R
VKDULQJ WKH DLU ZH EUHDWKH 6KDULQJ WKLV SODQHW DV

1RZ DV ZH EUHDWKH WRJHWKHU QRWLFH RWKHU VHQVDWLR
IHHO \RXU FORWKHVY DJDLQVW \RXU VNLQ RU WKH JHQWOH L
6LPSO\ REVHUYH WKHVH IHHOLQJV PRPHQW E\ PRPHQW

/IHW V FRQWLQXH IRU D IHZ PRUH PRPHQWY DOORZLQJ WKH

WKH QDWXUDO ZRUOG $OVR QRWLFH KRZ \RXU WKRXJKWV \
VHQVDWLRQV DUH LQWHUFRQQHFWHG

1RZ VORZO\ EHJLQ WR EULQJ \RXU DZDUHQHVV EDFN WR WK
4QJHUV DQG WRHV VWUHWEK LI \RX G OLNH DQG RSHQ \RXL
7DNH D EULHI PRPHQW WR UHPHPEHU WKDW WKH VDPH DLU V
VXVWDLQV HYHU\WKLQJ DURXQG \RX :H DUH DOO FRQQHFWH
<RX FDQ UHWXUQ WR WKLV VLPSOH EUHDWKLQJ SUDFWLFH D
JURXQGHG RU FRQQHFWHG WR WKH ZRUOG DURXQG \RX

For small children

For younger children, the practice can be adjusted to be shorter, and using

imagination can be helpful. For example, imagine the belly as a balloon that

expands when inhaling and contracts when exhaling. You could also invite them to

place a small object o r a book on their belly and watch it rise and fall with their

breath. Using a singing bowl can also help; ask the children to focus on their breath

as long as the bowl sings, and whoever notices the sound fading can raise their

arm. The se visual or sound elements make the experience more concrete and

HQMR\DEOH IRU FKLOGUWRL HQWENW KFEWHRULQJ ZKHUH H[DFWC
touches the nose.

6WHS1HZ KDELWYV

We recommend combining this Breathing activity with the contemplative practices
you will find under activity 1.3.3, to practice mindful walking and eating.




'RV DQG 'RQ WV

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways.
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$SFWLYLW\

Soothing body movements

2YHUYLHZ

A series of simple movements that can be made
by learners when they feel anxiety, distress or
overwhelm because of climate change.

&EXUULFXOXP OLQNDJH

Arts, Physical Education & Health, and as an
exercise that can be practiced in any class where
climate change is discussed.

&RPSHWHQFHV EXLOW

Emotional regulation

3UHS :RUN

Practicing the exercise beforehand, to anticipate
any of the difficulties that could arise for a specific

group.

&RPSHWHQFHY DFWLYLWLHV WR

WKH WHDFKHU
Breathing exercises ( 1.3.1)

6WHSYV LQ WKH DFWLYLW\
7U\ RXW LQ FODVYV

Butterfly Hug Technique
Shake, Stretch, Soothe
New Habits

BASIC INFO

0




6WHS /7U\ RXW LQ FODVYV
D %XWWHUS5\ +XJ 7THFKQLTXH

Guide learners through the following Butterfly Hug technique, by using the script

below:

/JHW V EHJLQ E\ 4QGLQJ D FRPIRUWDEOH VHDWHG SRVLWLRQ
DQG ZKHQ \RX UHORWB GRXU H\HV RU NHHS WKHP VRIWO\ IRFX
RQ WKH JURXQG LQ IURQW RI \RX

1RZ FURVV \RXU DUPV RYHU \RXU FKHVW ZLWK WKH WLSV R
WRZDUG WKH VN\ /HW \RXU KDQGV UHVW FRPIRUWDEO\ ZKHL
IHHOLQJ WKH ULVH RI \RXU FROODUERQHYV EHQHDWK WKHP
1H[W KRRN \RXU WKXPEV WRJHWKHU FUHDWLQJ WKH ERG\ F
KDQGV DQG 4QJHUV IRUPLQJ LWV ZLQJV <RXU WZR KDQGV W
$V \RX NHHS \RXU EXWWHU5\ UHVWLQJ RQ \RXU FKHVW EHJL
WLPH /HW WKH KDQG WKDW UHSUHVHQWY WKH ULJKW ZLQJ |
KDQG UHSUHVHQWLQJ WKH OHIW ZLQJ ULVLQJ DQG IDOOLQJ
WLBV\RXU ZLQJV WDSSLQJ OLJKWO\ DIJDLQVW \RXU FROODUE
D UHPLQGHU RI WKH GHOLFDWH EDODQFH EHWZHHQ H*RUW D
&RQWLQXH WKLV JHQWOH WDSSLQJ DOORZLQJ \RXU ZLQJV W
H -RUWOHVVO\ $V \RX GR EULQJ \RXU DWWHQWLRQ WR \RXU
\RXU EHOO\ ZLWK D FDOP QRXULVKLQJ EUHDWK ([KDOH VOR
VRIWHQ DQG HPBHW H®WP S

5HSHDW WKLV EUHDWK IRU 4YH RU VL[ F\FOHV NHHSLQJ \RX
UK\WKPLF :LWK HDFK EUHDWK DOORZ \RXUVHOI WR VLQN G|
WKH SHDFHIXO UK\WKP RI \RXU ZLQJY DQG EUHDWK ZRUNLQJ
1RZ DV \RXU EXWWHU5\ ZLQJV FRQWLQXH WR WDS VRIWO\ C
ZKHUH \RX IHHO FRPSOHWHO\ UHOD[HG DQG VDIH -W FRXOG
YLVLWHG RU D SODFH IURP \RXU LPDJLQDWLRQ 3LFWXUH Wk
PLQG

:KDW GRHV LW ORRN OLNH" :KDW VRXQGV GR \RX KHDU" :KDYV
DURXQG \RX" $OORZ \RXUVHOI WR IXOO\ LPPHUVH LQ WKLV S
\RXU VHQVHV <RX DUH IUHH WR GR ZKDWHYHUURXWHHO OLN
SOD\ RU VLPSO\ EH

JRU WKH QH[W IHZ PLQXWHV OHW \RXUVHOI HQMR\ WKLV WL
IHHOLQJ WKH FRPIRUW DQG VDIHW\ LW R+HUV .HH X\
WDSSLQJ DQFKRULQJ \RX WR WKLV VHUHQH DQG S \




$V \RXU WLPH LQ WKLV SODFH FRPHVY WR D FORVH DOORZ \R
/IHW \RXU DUPV VORZO\ FRPH GRZQ E\ \RXU VLGHV :KHQ \RX
RSHQ \RXU H\HV EULQJLQJ \RXUVHOI EDFN WR WKH URRP
7DNH D PRPHQW WR QRWLFH KRZ \RX IHHO FDUU\LQJ WKH St
ZLWK \RX

E 6KDNH VWUHWFK VRRWKH

This simple series of movements can be practiced by teachers and learners alike to
self-regulate. The series includes the following steps:

-QYLWH \RXU OHDUQHUV WR VWDQG XS DQG VKDNH WKHLU E
IHHO FRPIRUWDEOH -W LV JRRG LI \RX GR WKH H[HUFLVH ZL
KDQGV DUPV XSSHU ERG\ ORZHU ERG\ DQG OHJV VHSDUDV
WR DGG DQWKDINQGHHOV JRRG ZKLOH VKDNLQJ LQ WKH PRPH
WKH VWUHVV WR PRYH WKURXJK \RXU ERG\ DQG \RXU ERG\ \
PRYHPHQWY IRU RQH WR WZR PLQXWHYV DQG SDXVH
JROORZLQJ WKH VKDNLQJ H[HUFLVH LQYLWH \RXU OHDUQHU
DV \RX ZRXOG GR ZKHQ ZDNLQJ XS LQ WKH PRUQLQJ )HHO IL
VWUHWFK 6WUHWFKLQJ JLYHV D GLUHFW PHVVDJH WR \RXU
VDIH ZKLOH VWURWV¥RDMWHULFW RXUVHOYHV 'R WKHVH PRYFE
WZR PLQXWHY DQG SDXVH

$IWHU VWUHWFKLQJ LQYLWH \RXU OHDUQHUV WR XQGHUWDI
ZLWK \RX 6RRWKLQJ PRYHPHQWY FDQ LQFOXGH VWURNLQJ F
UK\WKPLFDOO\ ZLWK RXU DUPV FURVVHG RU RVFLOODWLQJ
IRRW IRU D IHZ PLOXWHRYHPWEWY IRU RQH WR WZR PLQXWH
SDXVH

- QYLWH OHDUQHUVY WR WDNH D PLQXWH WR IHHO WKH FDOPC
LQYLWHG WR WKHLU ERG\ WKDQNV WR WKH H[HUFLVH

/IHYHO 1HZ KDELWYV

Invite learners to keep practicing the Butterfly Hug technique when they feel
stressed, distressed or overwhelmed.




'RV DQG 'RQ WV

Adaptations

If your learners are unable to do or uncomfortable doing the Butterfly Hug
technique, they can practice another breathing technique ( 1.3.1) or be
invited to move freely, including outside.

For instance using a swing and feeling gravity and the woosh of air against
the body can be highly regulating for some children and youth, including
neurodivergent individuals. Allowing guilt  -free / shame -free access to
playgrounds, outside of the classroo m to "run off" an emotional moment
instead of being told to sit still till recess are a huge part of the support
needed by neurodivergent children.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity introduces the Butterfly Hug adapted from Leslie Davenport's  All the
Feelings Under the Sunas well as the shake, stretch and soothe movement series
designed by Jo Mc Andrews of the Climate Psychology Alliance, which were adapted
by One Resilient Earth.

Davenport, L. (2021.). All the Feelings Under the Sun: How to Deal with Climate
Change. Magination Press. https://lesliedavenport.com/books _-articles/



https://lesliedavenport.com/books-articles/

$SFWLYLW\

Contemplative practices

2YHUYLHZ

This tool can provide practical ways to address
overwhelm, stress and anxiety for an individual or a
group, either pre -emptively or when they arise. Most
of the suggested activities will be most effective if
practiced on a regular basis, as they help expan d
our own window of tolerance to multiple emotions
over time. All activities can be done in groups or
individually. As a teacher, you may want to practice
them regularly so as to help you regulate your
emotions. Once you know the activities well, it will
also be easier for you to judge which activities to
suggest to your learner s when a need arises.

&EXUULFXOXP OLQNDJH

Civics & Social Studies, Physical Education & Health.

&RPSHWHQFHV EXLOW

Emotional regulation, self -compassion, compassion,
presence

3UHS :RUN

Prepare by practicing for yourself regularly.

&RPSHWHQFHYVY DFWLYLWLHV WR S

WHDFKHU

General understanding of our inner lives and how
they relate to outer action.

2SWLRQV LQ WKH DFWLYLW\
:DONLQJ RQ WKH HDUWK
(DWLQJ ZLWK FDUH

BASIC INFO

\W



2SWLRQ :DONLQJ RQ WKH HDUWK

Walking : Usually in our daily life we walk because we want to go somewhere.

Walking is only a means to an end, and that is why we do not enjoy every step we
take. In this exercise we do it differently. Walking is only for walking and for
enjoying the wonders of | ife. You enjoy every step you take.

Possible instructions:

SOHDVH VWDQG DQG 4QG D ELW RI VSDFH DURXQG \RX <RX |
D FLW\ RU MXVW VLPSO\ LQ D URRP

6WDQG ZLWK \RXU IHHW 5DW RQ WKH JURXQG DOORZLQJ \RX
XSULJKW

1RWLFH WKH IHHOLQJ RI \RXU IHHW FRQQHFWLQJ WR WKH JU
JURXQG VXSSRUWLQJ \RX"

JHHO WKH FRQQHFWLRQ WR WKH HDUWK EHQHDWK \RX WKH
KLFK SDUWV Rl HDFK IRRW DUH LQ FRQWDFW ZLWK WKH JUR
HISORUH WKLV ZKHWKHU \RX DUH LQGRRUV RU RXWGRRUV
1RZ \RX DUH JRLQJ WRPXPFR&N URRHAO\WKDQ XVXDO <RX UH Q
WR JHW DQ\ZKHUH 7KHUH V QRZKHUH WR JR QRWKLQJ WR G
IHHO DQG VHQVH HDFK VWHS -QVWHDG RI UXVKLQJ WKURXJ
PRYHPHQW RIKWKHHMOLWW \RX ZLWK HYHU\ VWHS

6WDUW E\ OLIWLQJ RQH IRRW 1RWLFH KRZ \RXU ZHLJKW VKL
IRRW OLIWV R WKH JURXQG $V \RX PRYH \RXU IRRW IRUZDU
WKURXJK WKH DLU 7KHQ OHW LW WRXFK GRZQ JHQWO\ :KLI
WKH JURXWG&3AURXU H[SHULHQFH DQG KRZ GRHV WKH PRYHP
WKURXJK \RXU IRRW" :KLFK SDUW WRXFKHV WKH JURXQG OD"
VWHS \RX FRQQHFW WR WKH VRLO WKDW JLYHV OLIH WR WU
&RQWLQXH ZDONLQJ WKLV ZzD\ VWHS E\ VWHS SD\LQJ DWWH
PRYHPHQWY LQ \RXU OHJV DQG IHHW 1RWLFH WKH PXVFOHV
EDODQFH VKLIWV DQG HYHQ WKH VHQVDWLRQ RI \RXU FORW
\RXU WKRXJKWV ZINQGHUHPWOW4QH -XVW JHQWO\ EULQJ \RX
WR \RXU IHHW DQG WKH VLPSOH DFW RI ZDONLQJ -W GRHVQ
PLQG ZDQGHUV ZKDW PDWWHUV LV FRPLQJ EDFN HDFK WLPF
SUHVHQFH RI WKH HDUWK EHQHDWK \RX

%H DZDUH RI KRZ ZLWK HDFK VWHS \RX WRXFK WKH HDUWK
EHWZHHQ \RXU ERG\ DQG WKH JURXQG %H DZDUH KRZ \RXU

VWHS D YHU\ JHQWOH FRQWDFW ZLWK WKH HDUWK L




FRQWDFW ZLWK WKH HDUWK DQFKRULQJ \RX LQ WKH SUHVH«
XV D VWDEOH IRXQGDWLRQ UHPLQGLQJ XV RI WKH QDWXUDC
7TDNH D IHZ PRPHQWYV WR QRWLFH RWKHU VHQVDWLRQV &DQ
VNLQ RU KHDU WKH VRXQG RI \RXU IRRWVWHSV" OD\EH \RX U
WKH I[UHVK DLU RU KHDU WKH VRQJV RI ELUGYVY 2SHQ XS DOO
SDUW RI \RXWIRQWRWHAWU ITHHW WRXFKLQJ WKH JURXQG 1RWL
HQJDJHVY DOO \RXU VHQVHV LQYLWLQJ \RX WR VORZ GRZQ D
PRPHQW /HW V ZDON WKLV ZD\ IRU D IHZ PRUH PRPHQWYV HC(
HDFK VWHS DQG WKH SUHVHQFBUWRRXIDICH\RRWXUDO ZRUOG
1RZ VORZ GRZQ HYHQ IXUWKHU DQG FRPH WR D FRPSOHWH "
RQFH PRUH DQG WDNH D PRPHQW WR IXOO\ VHQVH \RXU ERG
VWDWH )HHO WKH VWHDG\ JURXQGLQJ FRQQHFWLRQ WR WK
IRU D PRPHQW WKDW WRRWNHKWDIKHAKLEYI GHHS LQWR WKH VRL
\RX ZLWK VWDELOLW\ DQG VWUHQJWK

KHQ \RX UH UHDG\ UHWXUQ WR ZKHUH \RX VWDUWHG DQG E
WR WKH RXWHU ZRUOG 60ORZO\ RSHQ \RXU H\HV DQG WDNH [
&DQ \RX VWLOO IHHO WKDW FRQQHFWLRQ WR WKH JURXQG E
SHUFHSWLRQ FKDQJRMVWGBLHAH MMHDOQWHUGHSHQGHQFH EHWZHH
HDUWK DQG DOO OLYLQJ WKLQJV DURXQG \RX

Remember , you can walk like this whenever you need to feel more present,

grounded, or connected to the natural world. You can also choose 2 or 3 occasions

each day when you pay attention to your walking, using each step as an

opportunity to reconnect with the eart h beneath you.

For small children:

For younger children, you could turn this into a "slow  -motion" practice. Ask them to

move in slow motion, like astronauts on the moon or divers underwater.

$OWHUQDWLYHO\ DGG D IXQ HOHPHQW E\ LOQYLWLQJ WKHP WR
footprints in the sand or snow with each step and describing what kind of

IRRWSULQWY WKH\ UH OHDYLQJ Etoklr&€GairtRnid l&§Xvdie DOVR XVH
paper, letting the children walk slowly on the paper to see their colour footsteps

and the path they 've made. Or let them walk side by side and no one is allowed to

be faster than the other.




2SWLRQ (DWLQJ ZLWK FDUH

Eating : Multitasking while eating is a recipe for not being able to listen deeply to

RXU ERG\ V QHHGY DQG ZDQWYV DQG VHHLQJ RXU LQWHUFRQQH
the experience of going to the movies with our bag full of popcorn, and before it is

over, we ask w ho ate all our popcorn. However, eating can be a form of

meditation  peaceful, nourishing, and grounding. It can become a meaningful

habit in your daily life, helping you cultivate a deeper connection to the food you

eat. Too often, we eat on autopilo t, barely noticing the flavours or the act of eating

itself. Mindful eating invites us to bring full awareness to this simple yet profound

act and to increase understanding of the interlinkages between our diets, climate

change and associated challenges, such as inequality and poverty.

Possible instructions:

7DNH D PRPHQW WR VLPSO\ EHFRPH DZDUH RI \RXU ERG\ +R
6HWWOH LQ DQG WDNH WR GHHS EUHDWKYV OHWWLQJ JR
\RXU ERG\

1RZ WDNH D VPDOO SLHFH RI IRRG VRPHWKLQJ OLNH D UDL
VPDOO SLHFH RI TUXLW RU D VLQJOH IRUNIXO RU VSRRQIXO
LW LQ \RXU KDQG DQG ORRNLQJ FORVHO\ KDWVBRSRX VHH"
DQG WH[WXUH

3DXVH IRU D PRPHQW WR FRQVLGHU ZKHUH WKLV IRRG FDPH
DSSHDU LQ \RXU KDQG WKHUH LV D ZKROH MRXUQH\ EHKLQC
HOHPHQWYV WKDW WRKAWWRLEXWKBW QRXULVKHG WKH SODQW
KHOSHG LW JURZ DO®¥&DVWKBDYMH LW ZDWHU S5H5HFW RQ WKH |
LQYROYHG LQ EULQJLQJIWKPHURRGRUMR HRX WUDQVSRUWHU\
VKRSNHHSHUV (DFK VWHS DORQJ WKH ZD\ ZzDV QHFHVVDU\ II
I[IURP WKH 4HOGV WR \RXU SODWH

1RZ EULQJ WKH SLHFH RI IRRG XS WR \RXU QRVH DQG WDNH
:KDW GRHV LW VPHOO OLNH" 'R DQ\ PHPRULHV RU WKRXJKWYV
WKDW VPHOO" -W V RND\ WR EH FXULRXV 1RWLFH LI WKLV V
JUDWLWXGH IRDQGKEDAIWRUWWO SURFHVVHV WKDW EURXJKW W|
&RQVLGHU WKH ZHE RI OLIH WKDW PDGH LW SRVVLEOH IURP
KDQGV WKDW KDUYHVWHG DQG SUHSDUHG LW

1H[W VORZO\ SODFH WKH IRRG LQ \RXU PRXWK EXW GRQ W
LW IHHOV RQ \RXU WRQJXH -V LW FRRO ZDUP VRIW RU KD
VORZO\ 1RWDFRXWKWBW VWDUW WR HPHUJH 'R WKH H




FKHZLQJ" 7U\ WR GHWHFW HYHU\ VPDOO GHWDLO DERXW WKI
WKH OD\HUV RI QDWXUH V ZRUN DQG KXPDQ FDUH WKDW ZHGQ
5DYRXUV

$V \RX NHHS FKHZLQJ VHH LI \RX FDQ QRWLFH WKH PRPHQW
VZDOORZ :KHQ \RX UH UHDG\ VZDOORZ WKH IRRG VORZO\ T
VHQVDWLRQ DV LW PRYHV GRZQ \RXU WKURDW 2EVHUYH \RX
7DNH D PRPHQW WR (RRWLERGA IHHOV DIWHUZDUG 'RHV \RXU
GL*HUHQW" +RZ DERXW \RXURMRGHXBOQ\RNRXWWDVWH" :HUH
WR IROORZ WKH SDWKWUDWKGRARFEZD D® LW \RXU ERG\ QRXUL!
\RX"

7DNH D PRPHQW WR RQFH DJDLQ IHHO JUDWLWXGH IRU WKLYV
WKH VXQ WKH UDLQ DQG WKH FRXQWOHVV SHRSOH ZKR KHC
WR \RXU KDQG 2IWHQ ZH HDW ZLWKRXW EHLQJ DZDUH RI DC
IRUFHV WKDW 3HQWLGQW®WJ XV ZLWK VXVWHQDQFH /HW WKLYV
FKDQFKRORWKDW H*RUW DQG WR DEFNQRZOHGJH \RXU FRQQH
RI QDWXUH WKDW VXVWDLQV XV DOO $OVR UH5HFW RQ KRZ
HQYLURQPHQW DQG WKH UHVRXHWHG \QWHGWGPWRK B/URISKH HE D
EULQJ LW WR \RX

7DNH WKH QH[W SLHFH RI IRRG DQG UHSHDW WKH HQWLUH S
QRZKHUH WR JR QRWXVQ@JEWR X3RO\ DZDUH RI KRZ DQG ZKDW
HDWLQJ 60RZ GRZQ DQG OHW WKLV EH DQ RSSRUWXQLW\ W]
IHHO WKH SUHVH@KURO IRHA® LQ HDFK ELWH DQG WR DSSI

ZHE WKDW QRXULVKHV \RX

<RX FDQ SUDFWLFH WKLV NLQG RI PLQGIXO HDWLQJ DQ\WLPH
of your meal. It helps you stay connected to your body, the food, and the world

around you, making the experience of eating more intentional, enjoyable, and

meaningful. By being fully present, you not only nourish your body but also deepen

your connection to life itself.

For smaller children:

For children, you can invite them to be a "food scientist," trying to uncover all the
"mysteries" of food. You can also use sound, allowing them to chew for as long as
they hear the sound. Encourage them to place the fork or spoon on the table while
chewin g, and only pick it up again once they have swallowed the food. Ask them to
share their experiences after the exercise, fostering a sense of curiosity and




playfulness. Alternatively, after swallowing, you can ask them to count to ten aloud

before taking the next bite.

Please note that practices such as mindful breathing, eating, or walking, should be
included as part of a daily/weekly routine/ self  -care plan by learners to ensure that
their emotional and mental health is enhanced and/or cared for on a continuous
basis.

'RV DQG 'RQ WV

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

S5HIHUHQFHYV

The above meditations were created in cooperation between the Inner Green Deal
gGmbh, Lund University Centre for Sustainability Studies ( LUCSUS and its
Contemplative Sustainable Futures Program . They are based on practices from the
Mindfulness -Based Sustainable Transformation program, diverse Climate

Leadership programs (e.g., developed for the European Commission, The UNDP
Conscious Food Systems Alliance and the Inner Development Goals Initiati  ve) as
well as work with the Awaris GmbH and their resilience program.

Recording of an online event with Jon Kabat -Zinn that explains the role of
mindfulness for climate action and sustainability, related science and
education, see: https://www.youtube.com/watch?v=CTUc_0GroGM

An overview of scientific research, policy reports, pod -casts and
presentations on contemplative practices, mindfulness and sustainability can

be found here: https://www.contemplative -sustainable -futures.com/general -
3-1



https://innergreendeal.com/
http://www.lucsus.lu.se/
http://www.contemplative-sustainable-futures.com/
https://www.youtube.com/watch?v=CTUc_0GroGM
https://www.contemplative-sustainable-futures.com/general-3-1
https://www.contemplative-sustainable-futures.com/general-3-1

For related practices, also check: https://www.thelongtimeacademy.com/practice

Bristow, J., Bell, R., Wamsler, C. (2022) Reconnection Meeting the climate
crisis inside -out, policy report, The Mindfulness Initiative & LUCSUS. You can
find the report and two online presentations of the report here:
https://www.themindfulnessinitiative.org/reconnection

Wamsler, C., Osberg, G., Janss, Jet al. (2024) Revolutionising sustainability
leadership and education: addressing the human dimension to support

flourishing, culture and system transformation. Climatic Change 177, 4
(2024). https://doi.org/10.1007/s10584 -023-03636-8

Wamsler, C. (2022) What the mind has to do with the climate crisis:
Mindfulness and compassion as pathways to a more sustainable future.
Essay written for the Mind&Life 35th anniversary, Mind&Life. See

www.mindandlife.org/insight/what __-the -mind -has-to-do/
Wamsler C., Bristow J., Cooper K., Steidle G., Taggart S., Sgvold L., Bockler J.,
Oliver T.H., Legrand T. (2022). Theoretical foundations report: Research and

evidence for the potential of consciousness approaches and practices to
unlock sustainability and systems transformation. Report of the UNDP
Conscious Food Systems Alliance (CoFSA), United Nations Development
Programme UNDP. https://www.contemplative -sustainable -
futures.com/_files/ugd/4cc3le 143f3bc24f2c43ad94316cd50fbb8eda.pdf



https://www.thelongtimeacademy.com/practice
https://www.themindfulnessinitiative.org/reconnection
https://doi.org/10.1007/s10584-023-03636-8
http://www.mindandlife.org/insight/what-the-mind-has-to-do/
https://www.contemplative-sustainable-futures.com/_files/ugd/4cc31e_143f3bc24f2c43ad94316cd50fbb8e4a.pdf
https://www.contemplative-sustainable-futures.com/_files/ugd/4cc31e_143f3bc24f2c43ad94316cd50fbb8e4a.pdf

7TRRO

Acknowledging climate

emotions

&/$5-7< &RPSHWHQFH $UHD

Taking care of climate emotions and trauma

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool enables learners to become familiar with different methods that they can
mobilize, either individually or with others, including in small groups, to engage

with their climate emotions at a deeper level. This can be particularly valuable for

older learner s who study climate change on a prolonged basis, or for  learner s who
are very sensitive to climate change impacts, and are looking for sustainable ways

to feel and navigate such emotions, including climate grief. This tool also helps
experience the benefits of community care for our emotional and mental wellbeing.



$SFWLYLW\

Climate circles/cafes

2YHUYLHZ

A climate circle or climate cafe is an opportunity
for people to come together and share about the
emotions they feel in relation to climate change, in
a supportive setting that is meant to be as safe as
possible because of shared agreements between
member s. The method we share here is only
meant for participants to feel, practice open -
sharing and deep -listening in relation to climate
emotions. This is not a space to talk about
solutions to the climate crisis and its impacts.
Learners will get more benefits by taking part in
climate circles regularly. They can also access
training to run youth -led climate circles
themselves.

This activity works best when being offered on a
regular basis for learners who feel the need to talk
about their climate emotions, and/or wish to start
building or restoring their emotional and mental
health and wellbeing. It can then support learning
and action associated with climate change across a
variety of disciplines and projects.

&EXUULFXOXP OLQNDJH

Any discipline or class during which climate
change is discussed.

&RPSHWHQFHY EXLOW

Self-compassion, emotional literacy, emotional
regulation

BASIC INFO

O




3UHS :RUN
Participate in a climate circle/cafe yourself first, preferably several times, to

understand the role of the host/facilitator.
Join a climate circle host training (see reference section).

&RPSHWHQFHYVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
Fostering a trauma -informed learning environment  (tool 1.1)
Listening (tool 3.3), especially Deep Listening to others ( 3.3.2)

6WHSV LQ WKH DFWLYLW\

Try out in class
Introducing the principles of the climate circles
Hosting the climate circle
Welcoming reflections on the climate circle experience
New habits

6WHS /U\ RXW LQ FODVYV

- QWURGXFLQJ WKH SULQFLSOHV RI W
FLUFOHYV

Explain that some might know this activity as a FOLPDWH FDIH DQG WKDW ZH
introduce the principles that we will follow  in this space to make it as safe as
possible.

Inform learners that this activity is an invitation to express their climate
emotions in a group and that they can choose to opt out.

Have the drawing or other material ready in case participants would rather
draw or represent their emotions physically instead of talking about it.

Explain the three main principles of the climate circle: (1) open -sharing, (2)
deep-listening, and (3) confidentiality.

Explain that open -sharing consists in learners having the opportunity to share
all the emotions they feel in relation to climate change. It may be worth adding

that there is no right or wrong, or good or bad emotions. Learners are welcome
to speak without interruption (keeping in mind the other participants in the




room) or not to speak at all. Learners are also welcome to share their emotions

through drawings, sculptures, assemblages or other art forms. Learners are
welcome not to speak and just to listen in. When a learner is done sharing, they
should give the name of another learner for them to have an opportunity to
speak.

([SODLQ WKDW GHHS OLVWHQLQJ IRU WKLV H[HUFLVH FRQVL
attention to what the other learner is saying, to notice when the mind starts to

wander and to come back to practicing deep listening when noticing that we

were not listening anymore. Deep listening also means being mindful of what is

happening in our own bodies while listening, and practicing breathing exercises

or other movements to enable us to remain present without feeling

overwhelmed. For more information about Deep liste  ning, see activity 3.3.2

Deep listening to others

Explain that climate circles are confidential spaces, and that participants in
climate circles commit to keeping all the information they hear confidential.

Explain to learners that they will speak one after the other, and will not engage

in a (moderated) conversation. The climate circle is not about solving each

RWKHU V LVVXHV JLYLQJ XQVROLFLWHG DGYLFH RU UHFRPP
to act on climate change. Those latter discussions are needed but should take

place in other contexts.

+RVWLQJ WKH FOLPDWH FLUFOH

Open the climate circle by giving one learner the opportunity to speak first, or
by speaking first as the climate circle host if no learner wishes to speak first.

Invite participants to stick to the principles of open sharing and deep listening if
they start engaging in a dialogue.
Close the climate circle once each learner has expressed what they wished to

express, after checking that there is nothing else to add.

Once the climate circle is closed, invite learners to take one minute to breathe
and reflect on the experience.




'HOFRPLQJ UHS5HFWLRQV RQ WKH FOLI

H[SHULHQFH

Recall the purpose of the climate circle at the end of the session and invite any
reflection from learners about their experience in taking part in a climate circle.

Offer to share more resources about emotional and mental wellbeing in

relation to climate change to learners who feel the need to learn more or get
extra support. Point to other climate circles/climate cafes they can access if they
wish to continue joining such spaces.

Allow a few more minutes for learners to breathe and integrate what they have
discussed before returning to their class or assignment.

6WHS 1HZ KDELWYV

Organize a climate circle on a weekly, bi -weekly or monthly basis to ensure that
learners have regular access to a safe space to process their climate emotions.

You can also encourage your learners to learn more about climate circles and
to get trained in climate circle hosting so as to be able to offer such climate
circles to their fellow learners, and/or to different members of their community.

'RV DQG 'RQ WV

Model open -sharing and deep listening as a climate circle host.

Listen to learners who feel overwhelmed by the exercise, and/or express the
need for additional support during or at the end of the exercise, and provide
them with the information they need to access this support.

Follow up with the learners who appear to be in a crisis or to be meeting
mental health challenges.




'RQ W
'RQ W JLYH XQVROLFLWHG DGYLFH RU UHFRPPHQ

'R Q twkh the climate circle space into a dialogue or a moderated discussion
about climate action or solutions to the climate crisis .

'RQ W GLVPLVV RU LQYDOLGDWH WKH HPRWLRQV
'RQ W WU\ DQG HQG WKH FOLPDWH FLUFOH RQ D §

Adaptations

If your learners are not comfortable with each other, nor trusting one
another, a tool that focuses on expressing emotions individually (e.g.
journalling) followed by an activity involving movement to calm climate
anxiety (e.g. activities under tool 1.3 Moving to reduce climate anxiety) is
probably a better choice.

If your learners struggle with expressing emotions through words, modelling
multiple examples of expressing emotions through drawings, collages,
assemblages, sculptures could support them.

If your learners come from different cultures and speak different mother
languages, you could offer them the opportunity to create groups by
languages and share emotions in their own languages as it could bring more
ease and spontaneity to the exchange.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by One Resilient Earth.

%URDG * :D\V RI %HLQJ :KHQ )DFLQJ 'LIILFXOW 7UXYV
&RQWULEXWLRQ RI &OLPDWH &DI«V WR &OLPDWH &ULVLV $ZL
6WDXQWRQ 7 2 *RUPDQ Being atthdfdpiBtInQ@ tinge of climate
breakdown. In Routledge eBooks. https://doi.org/10.4324/9781003436096



https://doi.org/10.4324/9781003436096

Handbook of Climate Psychology (n.d.). Climate Psychology Alliance.

https://www.climatepsychologyalliance.org/images/files/handbookofclimatepsy
chology.pdf



https://www.climatepsychologyalliance.org/images/files/handbookofclimatepsychology.pdf
https://www.climatepsychologyalliance.org/images/files/handbookofclimatepsychology.pdf

$SFWLYLW\

Creative practices

2YHUYLHZ

Creative practices can help express, explore and
dive deeper into climate emotions. Such creative
practices include writing short poems like Haikus
or Cinquains, drawing, painting or using clay. They
can be of help to learner s in between classes, in
case they feel the overwhelm at home, or during
school breaks. They also contribute to growing the
learner V. FUHDWLYLW\

&EXUULFXOXP OLQNDJH

Arts, Literature, Reading & Writing Skills, First
Language, Additional Languages.
&RPSHWHQFHYVY EXLOW

Emotional regulation, self -compassion, empathy,
imagination, originality

3UHS :RUN

Choose an artistic medium, gather material and
select a prompt for the creative exercise.

&RPSHWHQFHYVY DFWLYLWLHV WR

WKH WHDFKHU
Climate emotions wheel ( 1.2.1)

6WHSYV LQ WKH DFWLYLW\

Creating
Sharing/Discussing

BASIC INFO

(i




6WHS &S&UHDWLQJ

Select a medium for this creative practice. It could be poetry or creative writing.

It could be drawing, painting, collages, or clay. Provide the learners with the
material they need to engage in the activity.
If you choose writing, introduce the method for Haikus or Cinquains.
A haiku is an unrhymed poetic form from Japan consisting of 17 syllables
arranged in three lines of 5, 7, and 5 syllables respectively.
The method for working with Cinquains on eco -anxiety was adapted by
Leslie Davenport. A cinquain is a non -rhyming 5 -line poem that is arranged
in a special way. It can help you express your ideas and feelings.
The Cinquains method follows the steps below:
<RX ZLOO EH ZULWLQJ SRHPV *LYH WE&@[LHWAWDSRGHP WK
write about the fears that come up for you about climate change. The
VHFRQG SRHP ZLOO EH WLWOHG :HE DQG GHVFULEH \RXL
how all life is connected and how th is awareness can help us work together
to create a healthier world.
Write your poem using the steps below. First line: title (i.e. Eco -anxiety or
Web). Second line: two -words that describe the title. Third line: three
interesting action words that fit the topic. Fourth line: a four -word phrase
that captures your feelings a bout the topic. Fifth line: one word related to
the title. Example:

Exo-Anxiety

Scared, questions

Trying, hoping, wondering

| hold my breath

Worried

And

Web

Relationships, threads
Touching, connecting, holding
Bringing us all together

Whole




If you chose drawing, painting, collages, clay, introduce the prompt for the

practice. Possible suggestions for prompts include:
Represent all the emotions you feel about climate change as a
monster/creature
Represent one specific emotion you feel about climate change (e.g. climate
grief)
Represent (elements of) the future you fear next to the future you dream of.
Representing the futures we fear and the futures we dream of is also part
of the Futures Literacy Lab activity ( 4.2.2).
Represent your connections to nature and the more  -than-human world.

Prompts ¢ and d can guide a group exercise following some individual reflection
and some discussions.

6WHS 6KDULQJ GLVFXVVLQJ

Allow some of the learners to present their creations to the group, describe
what they represented, and the emotions they felt, on a voluntary basis.
Provide space for the new questions that emerged for them (if any).

'RV DQG 'RQ WV ﬁ'

Do

Leave enough time to learners to dive into the topic/prompt before
representing it.

Have learners experience creative practices both individually and in a group,
when possible or over time.

Acknowledge emotions when they are shared by the learners.

'RQ W
'RQ W JUDGH WKHVH H[HUFLVHV




Adaptations

7R PD[LPL]H WKH OHDUQHUV FUHDWLYLW\ IHHO
they can choose the one that inspires them the most.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

This activity was designed by One Resilient Earth. The Cinquains method was
adapted by Leslie Davenport .

Davies, C., Knuiman, M., & Rosenberg, M. (2015). The art of being mentally
healthy: a study to quantify the relationship between recreational arts
engagement and mental well -being in the general population. BMC Public
Health, 16(1). https://doi.org/10.1186/s12889 -015-2672-7

Davenport, L. (2021). All the Feelings Under the Sun: How to Deal With Climate
Change Magination Press. https://lesliedavenport.com/books  -articles/

Fancourt, D., & Finn, S. (n.d.). What is the evidence on the role of the arts in
improving health and well -being? A scoping reviewWorld Health Organization.
https://iris.who.int/bitstream/handle/10665/329834/9789289054553 -eng.pdf
Keyes, H., Gradidge, S., Forwood, S. E., Gibson, N., Harvey, A., Kis, E., Mutsatsa,

K., Ownsworth, R., Roeloffs, S., & Zawisza, M. (2024). Creating arts and crafting
positively predicts subjective wellbeing.Frontiers in Public Health, 12.
https://doi.org/10.3389/fpubh.2024.1417997



https://doi.org/10.1186/s12889-015-2672-7
https://lesliedavenport.com/books-articles/
https://iris.who.int/bitstream/handle/10665/329834/9789289054553-eng.pdf
https://doi.org/10.3389/fpubh.2024.1417997

$SFWLYLW\

Grief practices

2YHUYLHZ

This activity consists in researching, exploring and
possibly engaging in local (ancient) grief practices
to deal with the grief associated with the impacts
of climate change and environmental degradation.
This activity intends to explore grief practicest hat
can be used to grieve the losses and damages to
the more -than -human world that are occurring as
a result of climate change. They can also
encompass grieving for the lives that the learners
would have liked to have but cannot because of
climate change a nd its impacts.

&EXUULFXOXP OLQNDJH

Literature, Social Issues, Geography, Arts.

&RPSHWHQFHV EXLOW

(Self-)compassion, empathy, community -building,
presence, interconnectedness

B3UHS :RUN
Researching local traditional grief practices
Researching traditional grief practices from
different parts of the world
Identifying locations where grief has been
traditionally expressed in the community
Reflecting on the cultural sensitivity of
engaging with grief through the arts
Reading about climate grief in advance

&RPSHWHQFHYVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Creative practices (1.4.2)

BASIC INFO

(i




/IHYHOV LQ WKH DFWLYLW\

Short exploration with younger learners (11 -18)

Group project (18+)

/IHYHO

6KRUW H[SORUDWLRQ ZLWK \

OHDUQHUYV

In the first session, introduce practices that were traditionally used for grieving
the dead in the village/city/region over the past century/centuries. This can
include grieving deaths in the human and more  -than-human realms. This can

include introducing

places where grieving used to take place.

For homework, ask the learners to ask Elders in their family or community (e.g.
grandparents and senior neighbours that they admire) about the grieving
practices they took part in or witnessed as children, and to write down the

stories.

In the second session, invite some learners to share the stories they collected,
and have the group reflect on both convergences and divergences between the

stories.

Invite learners to imagine what grief rituals for the more  -than -human beings
impacted by the ecological crisis could look like.

/IHYHO

*URXS SURMHFEFW

Invite the groups of learners to research practices that were traditionally used
for grieving the dead in the village/city/region over the past century/ies. This

can include grieving deaths in the human and more  -than -human realms. This
can include research ing places where grieving used to take place.

This research can include interviews with various Elders, as well as research into

literature or old imagery (e.g. photos, paintings) associated with grieving. In
some cases, ancient grieving songs or singing practices could also be included.
Optional: Invite learners to research grieving practices from other regions or
parts of the world. This research could include a visit to a local ethnology

museum.




Invite learners to write about the different grieving practices, including their

history, geographical locations and legacies. Invite learners to observe the
convergences and divergences between the different grieving practices.
Encourage learners to explore literature on eco -grief and practices that are
designed and offered to young people suffering from eco  -grief to grieve the
loss and damage associated with climate change, with a focus on the more than
human world.

Invite learners to imagine what grief rituals for the more  -than -human beings
impacted by the ecological crisis could look like. This can include mobilizing the
arts through the writing of stories, drawing, painting, collages, performances or
WKHDWUH SOD\V

Invite learners to imagine what grief rituals for the lives they wished they would
have but feel they may not be able to have because of climate change, and its
impacts could look like. This can include mobilizing the arts through the writing
of stories,d UDZLQJ SDLQWLQJ FROODJHV SHUIRUPDQFHV RU W
Give space for a collective reflection on this artistic experience and on the space
JLYHQ WR JULHI LQ WRGD\ V VRFLHW\

'RV DQG 'RQ WV

Bring up this activity if some climate grief has been expressed in the group.

Invite a diversity of grieving stories. If this implies calling Elders who are
relatives living in other countries, this should be encouraged.

Make space for artistic illustration or representation of grieving practices.

'RQ W

'RQ W HQJDJH ZLWK WKH JULHYLQJ SUDFWLFH VX
steps 6 and 7) without making sure that the topic of climate grief resonates

with the learners. If no interest came up in the previous steps, it may not be

the right activity for the learners.

'"RQ W PIlBakhEr s engage in grieving practices, even through the arts,

when they do not wish to.




Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

The activity was designed by One Resilient Earth.

Atkinson, J. (2022). EcoGrief and climate anxiety in the classroom. In Routledge
eBooks (pp. 35 51). https://doi.org/10.4324/9781003201854 -5

Cunsolo, A., & Landman, K. (Eds.). (2017). Mourning Nature: Hope at the Heart

of Ecological Loss and GriefMcGill-4 XHHQ V 8QLYHUVLW\ 3UHVYV
https://doi.org/10.2307/j.ctt1w6t9hg

Cunsolo, A., & Ellis, N. R. (2018).Ecological grief as a mental health response to
climate change-related loss. Nature Climate Change, 8(4), 275 281.
https://doi.org/10.1038/s41558 -018-0092-2

Ojala, M., Cunsolo, A., Ogunbode, C. A., & Middleton, J. (2021). Anxiety, worry,
and grief in a time of environmental and climate crisis: A Narrative review.

Annual Review of Environment and Resources46(1), 35 58.
https://doi.org/10.1146/annurev__-environ -012220-022716

Pihkala, P. (2024). Ecological sorrow: Types of grief and loss in ecological grief.
Sustainability, 16(2), 849. https://doi.org/10.3390/su16020849

Quaglia, S. (2022, October 11). Glacier grief: how funerals and rituals can help

us mourn the loss of nature. The Guardian.
https://www.thequardian.com/environment/2022/oct/10/glacier -grief-how -

funerals -and-rituals -can-help -us-mourn -the -loss-of -nature -aoe

Varutti, M. (2023) . Claiming ecological grief: Why are we not mourning (more and
more publicly) for ecological destruction? AMBIO, 53(4), 552 564.
https://doi.org/10.1007/s13280 -023-01962-w
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IXUWXULQJ
FRQQHFWLRQ WR RQHVHO
DQG QDWXUH




Inner Climate Journalling

&/$5-7< &RPSHWHQFH $UHD

Nurturing connection to oneself, others and nature

*UHHQ&RPS &RPSHWHQFH $UHD

Embracing Complexity in Sustainability

K\ XVH WKLV WRRO"

Journalling on our inner climates or on the gratitude we experience helps open up
to the emotions we feel, keep track of our health and wellbeing, reflect on
relationships to ourselves, others and nature, and enhances our tolerance to
experiencing multiple emotions, sometimes simultaneously. Even trying these
exercises once can be a valuable experience for learners to connect with their inner
worlds. The pupils who go on to establish a habit of journa  Iling focusing on their
feelings and emotions can experience emotional release and are gathering material
to identify patterns or triggers that cause stress or are activated in times of stress.
Gratitude journa lling has been proven to reduce stress in times of uncertainty.
Learner s who practice journalling will have an invaluable resource to draw on in

times of crisis.




Journalling on how we are

_ﬂd

2YHYLHZ

Accepting our feelings is linked to better
psychological health, improved moods and reduced
anxiety. Actively inhibiting negative emotions takes a
considerable effort, stressing the body and mind.
Confronting emotions can support cognitive
integration and further understanding. Identifying
and familiarizing ourselves with our feelings and
emotions is an important first step towards
acceptance. Journalling can help process challenges
and build emotional strength and resilience. In the
long term it can serve as a resource to draw upon in
times of stress. Journalling also contributes to
opening an inner conversation and welcoming new
perspectives, and as such helps in understanding
RWKHUVY SHUVSHFWLYHV DQG HPR

&EXUULFXOXP OLQNDJH

Language & Literature, Physical Education & Health,
and Biology

&RPSHWHQFHV EXLOW

Empathy, presence, self -reflection, and authenticity

3UHS ZRUN

Prepare by having a short brainstorm by yourself

and writing down some examples, including prompts and responses about feelings
and emotions. You can share some of these examples in the introduction to
support learners during the exercise. Also make sure all leaners have access to a
journal it could be a digital journal on a computer, or a regular journal or book. If
in class, create a quiet and calm environment without distractions.




&RPSHWHQFHY DFWLYLWLHV WR S
WKH WHDFKHU

Get familiar with the vocabulary of feelings and
emotions. It can be valuable to explore the many
different emotions we can feel, e.g. pick a letter
and look up all the emotions starting with the
OHWWHU F 2U FKHFEN RXW UHVR
IHHO LKQHHO DW WKH HQG RI WKL‘/

/IHYHOV LQ WKH DFWLYLW\

Try out in class
New habits
Follow-up

7 U \ R X W I_ Q F O QdMMting in their journal hile seding

time in nature.

“QYLWH WKH OHDUQHUV WR WCNH"WZR GHHS EUHDWKV

DQG JHQWO\ VKDNH WKHLU VK R Ro@@yqg pelo Zamora, REAL School
_QWURGXFH WKH SURPSW -W FEXBE EH VRPHWKLQJ

YHU\ VLPSOH DQG KIRQHAKDOW B R \RX

IHHO WRGDW FRXOG EH D SURPSW UHODWH&HQR BXFOLPDWLF
KHDUG VDZ H[SHULHQFHG WKH HWHBRWX OKR E H5 DGS\RRP BHH O'I W +
GLVEFXVVLRQ RU HYH QWD WHG DRRDMBW -W FRXOG DOVR E
WKHLU FKRLFH SHUKDSV WKH GD\ V HYHQWV RU HQFRXUDJL
WKDW KDV EHHQ WURXEOLQJ WKHP

'HSHQGLQJ RQ WKH SURPSW \RX PLJKW SURYLGH DQ H[DPSO
IHHOLQJV UHODWHG WR D SDUWLFXODU HYHQW 2U UHDGLQJ
(QFRXUDJH OHDUQHUV WR H[SUHVV WKHLU IHHOLQJV JLYLQ.
RQH <RX FDQ SURGHEHRH|BPSLQJVOENDWORAK I IIHHOLQJV
ZKHHO WKDW LV LQ WKH UHVRXUFH VHFWLRQ EHORZ 6WDU\
PLOQXWHV WR ZRILQVH (PSKDVL]H WKDW WKHUH DUH QR UXOHYV
ZURQJ ZD\ Rl GRLQJ WKLV 7KHDFRRW O/ IEEMZEMXD L R Q
QRRQH LV KHUH WR MXGJH WKHP 7KH\ FDQ EH HQFRXUDJHG
XQWLO WLPH LV XS $OVR FODULI\ WKDW ZKDW WKH\ ZULWH




$IWHU LQWURGXFLQJ WKHOSIDRRSWE Z QYW W HEWRH PLIKW Q|
VRPH WLPH WR TXLHW WKHLU PLQG DQG VSHQG VRPH PLQC
WKRXJKWV RWKHUV PLIJKW VWDUW ZULWLQJ LPPHGLDWHO
<RX PLJKW ZDQW WR FORVH WKH H[HUFLVH E\ DVNLQJ LI D
VRPH UH5HFWLRQV UHDG XS WKHLU SURPSW RU MXVW SLI
KDYH PHQWLRQHG LQ UHVSRQVH WR WKH SURPSW <RX PL
WKHVH HPRWLRQV RQ SRVWRWQ FRURQP®ERDRBES GLVFXV

1HZ KDELWYV

/JHW WKH OHDUQHUV UHSHDW WKLV H[HUFLVH VHYHUDO GD\V
WHDFK D FODVV ZKHUH \RX GR WKLV H[HUFLVH RQO\ RQFH D
FROQWLQXLQPRRWKY 'XULQJ WKDWDUNXRHBGERHVY WR ZULW
DERXW WKHLU HPRWLRQV ZLOO JURZ DQG ORRNLQJ EDFN RC
RI WKH SDVW PLJKW VHHP PLQRU DW SUHVHQW 7KLV FDQ KF
HPRWLRQDO UHVLOLHQFH ZKHQ IDFLQJ GL]JFXOWLHYV

(QFRXUDJH OHDUQHUV VOR. @/ DR W BRAMRKHQBLVH -Q WKDW F
HQFRX UDHIBIWQWHB SLEFN WKH WLPH RI GD\ WKDW VXLWV WKHP
MRXUQDO 6HWWLQJ D UHJXODU WLPH LV KHOSIXO WR IRVWF

JROORS

'LVFXVV ZLWK OHDUQHUV KRZ WKH\ H[SHULHQFH WKH H[HUFL
FRQWLQXLQJ WKHLU QHELIQIELW RI MRXUQD

(QFRXUDJH WKH FUHDWLRQ RI HPRWLRQDO OHDUQLQJ SDLUYV
OHDUQHUV ZKR DUH LQWHUHVWHG OHPEHUV RI WKRVH SDLU
MRXUQDO SURPSWV IURP WLPH WR WLPH DQG GLVFXVV WKHL
D SULYDWH VHWWLQJ

'RV DQG 'RQ WV

Do

Regarding Step 4 in level 1, sometimes learner s might be stuck with writing,
RUDW WLPHV WKH\ PD\ IHHO XSVHW DV WKH\ ZUI
you might find it appropriate to invite them to write about writing. It will help

them learn more about themselves.




Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

5HVRXUFHV
On this page you will find vocabulary to talk about emotions:
https://www.centervention.com/list _ -of-emotions -135-words -that -express -
feelings/
+HUH LV BR&ivgR wheel DGDSWHG WR GLIITHUHQW DJH JURXSV W
helpful: https://media.centervention.com/pdf/Feelings _ -Wheel.pdf

5HIHUHQFHYV

Find out more at the Greater Good in Education, a free resource hub for educators
from UC Berkeley's Greater Good Science Center:
https://ggie.berkeley.edu/practice/student  -self-check-in-journal/

More information on journa lling (and other tools) can be found on the
Transformation Hosts International (THI) homepage, which is a community of

practice for Transformative Learning and for hosting the socio  -ecological transition:
https://hostingtransformation.eu/method/guided -journaling/

More on the science behind journalling:
Blake, T. (2005). Journaling; An active learning technique. International
Journal of Nursing Education Scholarship, 2(1). https://doi.org/10.2202/1548 -
923X.1116

More on the science behind resilience journalling:
Lohner, M. S. & Aprea, C. (2021). The Resilience Journal: Exploring the
Potential of Journal Interventions to Promote Resilience in University
Students. Frontiers in Psychology, 12.
https://doi.org/10.3389/fpsyq.2021.702683



https://www.centervention.com/list-of-emotions-135-words-that-express-feelings/
https://www.centervention.com/list-of-emotions-135-words-that-express-feelings/
https://media.centervention.com/pdf/Feelings-Wheel.pdf
https://ggie.berkeley.edu/practice/student-self-check-in-journal/
https://hostingtransformation.eu/method/guided-journaling/
https://doi.org/10.2202/1548-923X.1116
https://doi.org/10.2202/1548-923X.1116
https://doi.org/10.3389/fpsyg.2021.702683

More about the connection between journalling and wellbeing:

https://positivepsychology.com/benefits  -of -journaling/



https://positivepsychology.com/benefits-of-journaling/

Gratitude journal

2YHUYLHZ

Gratitude journalling both regulates the
sympathetic nervous system that activates our
anxiety responses at the neurobiological level,
and conditions the brain towards more positive
thoughts at the psychological level. Therefore,
exploring positive emotion s such as gratitude can
contribute to your personal resilience as it serves
as a resource in times of stress. Journa lling also
contributes to opening up an inner conversation
regarding new ways of living that would feel more
fulfilling. Lastly, expressing feelings of gratitude
supports human cooperation.

&EXUULFXOXP OLQNDJH

Language & Literature and Physical Education &
Health.

&RPSHWHQFHV EXLOW

Empathy, presence, self -reflection, compassion
and authenticity.

3UHS :RUN

Prepare by having a short brainstorm by yourself
and writing down some examples of what you are

procnro W

grateful for. You can share some of these examples in the introduction so as to

support learners during the exercise. Also make sure all learners have access to a

journal it could be a digital journal on a computer, or a regular journal or book.




None

&RPSHWHQFHYVY DFWLYLWLHV
4UVW E\ WKH WHDFKHU

/IHYHOV LQ WKH DFWLYLW\

Try out in class
New habits
Follow-up

Learner writing in their journal while spending time in

7U\ RXW LQ FdDVV

Photo by Carmelo Zamora, REAL School Budapest.
-QYLWH WKH OHDUQHUV WR WDNH WZR GHHS

EUHDWKY DQG JHQWO\ VKDNH WKHLU VKRXOGHUV

- QYLWH WKH OHDUQHUVY WR KDYH D VPDOO EUDLQVWRUP E\
RU VPDOO WKLQJV WKH\ DUH JUDWHIXO IRU $ SRVVLELOLW\
UHVSRQVHYVY RQ D EODFN ZKLWH ERDUG IRU RWKHU OHDUQHU
7TKHQ LQ WKHLU MRXUQDO KDYH WKHP OLVW VRPH OLWWOH
VPDOO ZLQV DQG EHDXWLIXO REMHFWY LQ WKHLU OLIH WKD
1RWKLQJ LV WRR VPDOO RU WRR ELJ WR EH LQFOXGHG )RU
LQ wKBRG WKH SHUVRQ ZKR JUHHWHG WKHP ZKHQ JHWWLQ.
WUHH RXWVLGH WKHLU ZLQGRZ <RX PD\ QHHG WR UHPLQG O
IRU WKHPVHOYHV DV ZHOO

1HZ KDELWYV

Let the learners repeat this exercise several days a week, for a month. If you
teach a class where you do this exercise only once a week, we suggest
continuing for 2 -3 months.

$V WKH\ EXLOG WKLV QHZ KDELW HDFK OHDUQHU V OLVW ZL!
much one has been grateful for is an important experience in itself.

JROORS

Have a discussion on how learners experienced the exercise and whether they
would consider continuing this journalling exercise moving forward.




You can also encourage them to write a note to someone to express their

gratitude.

'RV DQG 'RQ WV u

Do

Regarding Step 2 of the first level, sometimes learners might come up with
NOTHING! If so, you might find it appropriate to invite them to brainstorm in
groups or to start the exercise with the whole group openly brainstorming
together. This is also a way to adapt the exercise for younger learners:
having an open brainstorm and writing down their ideas on the board or on
a large sheet of paper can help younger learners choose their own topics
and start journa lling.

'RQ W

'‘RQ W SUHVVXUH SDUWLFLSDQWYVY WR VKDUH ZKDYV
WKH\ UH JUDWHIXO IRU
'‘RQ W MXGJH WKHLU UHVSRQVHYV

Adaptations

Feel free to adapt the activity by inviting your learners to draw instead of

write, if that suits them better. To support neurodivergent learners or those

who may not be used to expressing their feelings or find it difficult to
recognize them you can also use pictures, symbols, or emojis to help them
engage more comfortably. When adapting tools and activities for
neurodivergent learners, please note it is not about treating others how you
want to be treated, but how they want to be treated. Ask, listen, and stay
open to different ways of learning and engaging.

This activity can also be undertaken at home together with parents to create

a space for sharing, common understanding and gratitude for everyday life.




5HIHUHQFHV
Gratitude journalling exists in many forms and has been widely practiced in
different settings. This version of the activity was designed by Legacy17 for the

CLARITY project, drawing on a rich tradition of approaches already in use. We
acknowledge and appr eciate the many variations available and do not claim to have
invented the practice.

For additional references and resources, please explore these links:

Find out more about the gratitude journal at the Greater Good in Education, a free

resource hub for educators from UC Berkeley's Greater Good Science Center:
https://ggie.berkeley.edu/student _-well-being/gratitude -for -students/

More on using gratitude journalling with parents:
7TRSUDN % 6DUG 7 ek didtittbe ywuwhaRihgD
intervention to reduce parental stress and enhance well  -being: a pilot study
among preschool parents. Discover Psychology3(1).
https://doi.org/10.1007/s44202 -023-00099-x

The cognitive benefits and support from that journalling activity contributes to a

more positive cognitive style that can be a way to reduce stress:
Fekete, E. M., & Deichert, N. T. (2022). A brief gratitude writing intervention
decreased stress and negative affect during the COVID -19 pandemic. Journal
of Happiness Studies 23(6), 2427 2448. https://doi.org/10.1007/s10902 -022-
00505-6

JRU SULQW LI QHHGHG

An example of a Gratitude Journal list.

— DP JUDWHIXO I| - DP JUDWHIXO W



https://ggie.berkeley.edu/student-well-being/gratitude-for-students/
https://doi.org/10.1007/s44202-023-00099-x
https://doi.org/10.1007/s10902-022-00505-6
https://doi.org/10.1007/s10902-022-00505-6

Sharing Connection Stories

&/$5-7< &RPSHWHQFH $UHD

Nurturing connection to oneself, others and nature

*UHHQ&RPS &RPSHWHQFH $UHD

Embracing Complexity in Sustainability

K\ XVH WKLV WRRO"

Storytelling allows us to understand ourselves and the world by using both
emotions or bodily sensations, and rationality or logic. As such, storytelling helps us
see the bigger picture and share our experience. This process is especially
important for lea rners when they are experiencing strong emotions.

Humans who have not experienced an extreme event clearly associated with
climate change mostly experience climate change and nature loss as slowly
unfolding events. They get used to quieter forests and snowless winters as the
number of birds dwindle and ra in replaces snow. To become aware of these
changes, the younger generation needs to connect with older generations and their
memories. For example , in Norway they might then hear stories of ice -covered
fjords and of the abundance of migratory birds arrivin g in spring.

Sharing connection stories helps diversify our understanding of connection to
ourselves, others, and nature, by introducing various life experiences, different
timeframes, and varied geographies. It also fosters a tangible connection between
storyteller an d listener, which can have a transformative impact on both.




Listening to stories from older

generations

2YHUYLHZ

Learners ask parents, grandparents and/or other
community members how they first connected to
nature as children and how they connect with
nature today. This activity can strengthen the social
bonds between the learner and their community,
and can give the learner new perspectives on how a
person might experience connection with nature.
The learner will practice their listening skills - skills
that are essential for constructive communication
and for future problem -solving.

&EXUULFXOXP OLQNDJH

Language & Literature, History, Geography, Arts,
Civics & Social Studies, Natural Science and
Citizenship & Democracy.

&RPSHWHQFHV EXLOW

Empathy, presence, self -reflection,
interconnectedness thinking, community building.

3UHS :RUN

Familiarity with the concept of deep listening: The
underlying idea is that when we listen deeply, we
enter the conversation with a compassionate heart
and curious mind. We observe, listen, and patiently
let the other person share without interrupting or
judging them.

D




&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Practice Listening (tool 3.3), particularly Deep Listening to others (3.3.2). If you are
LQ D KXUU\ GREQWWRHMWWH[W SDJH \RX OO ILQG D VKRUW GHVF
do a short exercise helping learners to listen more deeply.

6WHSV LQ WKH DFWLYLW\

~QWURGXFWLRQ
BHOHFWLQJ DQ (OGHU
SHFRUGLQJ WKH VWRU\
6KDULQJ WKH VWRULHV

" QWURGXFWRR® LQ FODVV

-QWURGXFH WKH FRQFHSW RI GHHS OLVWHQLQJ WR WKH OHI
- QYLWH WKH OHDUQHUV WR ZRUN WRJHWKHU LQ WHOOLQJ
ZKHUH HDFK OHDUQHU WDONV IRU PLOQXWHYV ZLWKRXW LQW
PLQXWHV KDYH SDVVHG DQG WHOO WKHP WR VZLWFK UROHYV
WDON DERXW

WKHDYRXHKRW B\

WKHRDYRXVHWMRQ

WKHDYRXGOWHH LQ QDWXUH

WKHDYRXBXWHKS RRU DFWLYLW\

ZKDW IDVFLQDWHY DQG LQVSLUHVY WKHP PRVW LQ QDWXU'F}
&ORVH WKH H[HUFLVH E\ DVNLQJ WKH OHDUQHUV KRZ LW IHC

6HOHFWLQJ DQ PCQGHUQ FODVYV

~QYLWH OHDUQHUV WR LGHQWLI\ DQ HOGHU LQ WKHLU FRPP
LGHQWLI\LQJ DQ HOGHU \RX FDQ UHFRPPHQG WKHP WR WKL
FRPPXQLW\ HJ IDPLQHPHPERRB¥DO FHOHEULWLHV ZKR E|
DQ ROGHU JHQHUDWLRQ DQG ZKR WKH\ 4QG LQVSLULQJ
2SWLRQDO -QYLWH OHDUQHUV WR SUHSDUH D PLQG PDS LQ
IROORZLQJ TXHVWLRQV

'KDW LQVSLUHV \RX DERXW WKRVH LQGLYLGXDOV"

'KDW FDQ ZH OHDUQ IURP ROGHU JHQHUDWLRQV"
~QYLWH OHDUQHUV WR FKRRVH RQH HOGHU




5SHFRUGLQJ D DWRKRBRWPH

- QYLWH OHDUQHUV WR DVN WKHLU FKRVHQ HOGHU WR VKDU
LV WR OLVWHQ GHHSO\
6XJJHVW WR OHDUQHUV WKDW WKH\ FDQ XVH WKH IROORZLQ
FKRVHQ VWRU\WHOOHU WR VKDUH WKHLU VWRU\
'R \RX KDYH DQ\ FKLOGKRRG PHPRULHV RI EHLQJ LQ QDWX
&DQ \RX GHVFULEH \RXU FRQQHFWLRQ WR QD¥WXUH DV D F
+RZ KDV WKLV FRQQHFWLRQ FKDQJHG RYHU WLPH"
- QYLWH OHDUQHUV WR WDNH QRWHV RU UHFRUG WKH VWRU\
LW GRZQ ODWHU

6KDULQJ WKH VWRWLHMWM FODVYV

'R D URXQG RI VKDULQJ LQ WKH FODVVURRP ZKHUH \RX HQFF
WKH SDUW RI WKH VWRU\ WKDW UHVRQDWHG WKH PRVW ZLW
KRZ WKLY SDUW UHVRQDWHG ZLWK WKHP 7KH\ FDQ UHVSRQ(
LQGLYLGXDOO\GR\DZUW LR WDONLQJ RU FROOHFWLYHO\ E\ |
RU FROODJH WRJHWKHU

2SWLRQDO -QYLWH RQH RU PRUH HOGHUV WR FRPH WR \RXL
VKDUH WKHLU VWRU\ ZLWK DOO

'RV DQG 'RQ WV

Tell the learners to remember to ask for consent for sharing the story with
the group, and particularly if they will be recording anything.

Adaptations

Offer alternative communication methods. If a learner is non  -verbal, prefers
writing, drawing, or using AAC (augmentative and alternative

communication), they can prepare written questions or visual prompts to

share with their elder.




For learners who experience anxiety or social difficulties, having a familiar

support person (adult or peer) during the interview or sharing phase can
reduce stress.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by Climate Creativity.

Thomas, M., Sorvala, L., Williams, A., Singleton, A., Maddock, C., Morgan, D.,
Murray, T., & Musselwhite, C. (2024). Co -creating a climate comic book:
reflections on using comics in intergenerational research and engagement.
Journal of Global Ageing 1 19.
https://doi.org/10.1332/29767202y2024d000000011

Walker, C., Van Holstein, E., & Klocker, N. (2024). Young people at a crossroads:

Climate solidarity through intergenerational storytelling. Geographical Research
https://doi.org/10.1111/1745 -5871.12668

Weststrate, N. M., McLean, K. C., & Fivush, R. (2024). Intergenerational
Storytelling and Positive Psychosocial Development: Stories as Developmental

Resources for Marginalized Groups. Personality and Social Psychology Review
0(0). https://doi.org/10.1177/10888683241259902



https://doi.org/10.1332/29767202y2024d000000011
https://doi.org/10.1111/1745-5871.12668
https://doi.org/10.1177/10888683241259902

Tell your climate connection story

2YHUYLHZ

This activity will help learners write a personal story
of connection to nature and to climate change. In
their personal story, learners can include elements
such as their memories, sensations, emotions,
values, reflections, knowledge, visions, hopes and
dreams. Reflecting on climate change and their own
perspective through creative writing can help
learners become more aware of their own personal
connection to nature, and can help them explore
and cope with their own feelings. The activity also
includes co llaborative steps, which open up a space
for the learners to talk to their peers about the
complex effects of climate change and to practice
expressing their own perspectives in relation to
those effects.

&EXUULFXOXP OLQNDJH

Language and literature, Geography, Art, Natural
Science.

&RPSHWHQFHV EXLOW

Empathy, presence, self -reflection,
interconnectedness thinking, authenticity.

3UHS :RUN

Try out the exercise on your own before engaging
with the learners.

. A

It can be challenging for learners to come up with a story of their own, and from

experience the learners need to connect with their own emotions and values, as

well as the stories of others before writing their own story. Before writing a




Activity 2.2. 2 Tell your climate connection story

connection story, it would be useful to explore some other CLARITY tools with the
learners, especially activities on listening, emotions and values, for example:

Climate emotions symbols (1.2.3)

Listening to stories from older generations  (2.2.1)
Deep listening to others (3.3.2)

Practicing your signature strength  (3.5.1)

Optional: Bring objects in the classroom that illustrate
the theme of connection to nature and climate change.
For example: a plant whose habitat is shrinking, art
pieces, a plank from a house broken by a hurricane/a
flood, a plant whose habitat will grow, or a sti  ck with
leaves that sprout earlier this year than just a few decades
before.

6WHSYV LQ WKH DFWLYLW\

/HDUQHUV KDQGV KROG
maps about the prompts from step
1.1

Practice free writing
Establish climate connections

Write and share your climate/nature connection story
Photo by Marte Maurabakken/Climate

Creativity.

SUDFWLFH IUHH ZBLYLOQQ FODVYV

~QWURGXFH WKH FRQFHSW RI I[UHH ZULWLQJ WR OHDUQHUYV
ZKDWHYHU WKH\ ZDQW WKHUH DUH QR UHVWULFWLRQV RU

LGHDV 7KLV 4UVW VWHS LV KHUH WR OHW WKH OHDUQHUYV
QDWXUH TKHWRAQ WR FOLPDWH FKDQJH GRHV QRW KDYH W
\HW LW ZLOO HPHUJH LQ VWHSV WZR DQG WKUHH <RX FDQ

SURPSWV
_ UHPHPEHU RQH WLPH LQ QDWXUH
~Q QDWXUH - IHHO

'KHQ LW FRPHV WR QDWXUH - YDOXH FDUH IRU
- KRSH




Activity 2.2. 2 Tell your climate connection story

2SWLRQDO IRU OHDUQHUV ZKR DUH QRW LQVSLUHG LQYLWE

WKH REMHFWYV LOOXVWUDWLQJ FRQQHFWLRQ WR QDWXUH RL

EURXJKW LQWR WKH FODVVURRP

~QYLWH OHDUQHUV WR ZRUN ZLWK WKH SURPSWV LQ RQH RU
~QGLYLGK\DDWL\WLQJ IRU D VHW DPRXQW RI WLPH PLQ L
SURPSW -Q WKDW FDVH GR FORVH WKH H[HUFLVH E\ DVN
KLIJIKOLJKW D ZRUG RU VHQWHQFH WKH\ ZURWH DQG LQYL\
KLIJKOLJKWHG ZRUG RU VHQWHQFH ZLWK WKH JURXS
&ROOHFELPBOLQJ PLQG PDSV WRIJHWKHU 3XW SRVWHUYV .
RQ WDEOHV ZDOOV WKH 5RRU LQ WKH FODVVURRP RU LQ L
B3URYLGH FRORXUIXO PDUNHUV DQG HQFRXUDJH WKH OHD
ZULWH GUDZ RQ WKH SRVWHUW W R HWHK[BHW FLDAHH E \GRXPOR Q J
XS WKH NH\ SRLQWYV IURP H DNFXGSRW\Y WD RIQNDR\QIR Q
FROOHFWLYHO\ LV UHFRPPHQGHG IRU FKLOGUHQ DQG \RX)

$IWHU JLYLQJ OHDUQHUV WKH SURPSW DQG EHIRUH WKH\ V\

VLPSOH PRYHPHQW ZLWK WKHLU KDQGV IRU D IHZ VHFRQGV
7ZLVWLQJ WKHLU ZULVWV

5XEELQJ WKHLU KDQGV WRJHWKHU .
&O0DSSLQJ DQG VKRRWLQJ RQH KDQ,__ -

DV H[SODLQHG LQ WKH WHDFKHU V J)q‘"
~QYLWH OHDUQHUV W YR XEPDIFARAS® o'
UHS5HFW RQ WKH FRQQHFWLRQ EHWZF HQnW Kbkl o NSROVH T
FOLPDWH UHVLOLHQFH climate change, writing mind
~QYLWH OHDUQHUV WR EUDLQVWRUP "*8B3E0EY RU VPDOO JU
ZKLOH \RX FDQ VXSSRUW DQ\ SDLUV JBhR¥BWaveW UXJJOLQJI WF
FRQOQHFWLRQV Maurabakken/Climate Creativity.

7DNH FDUH WR DVN DERXZKDWG H[SDQG RQ

HPHUJHV IURP WKH OHDUQHUDWKKHHP WHKODHYWHHULQJ WKH

WKRXJKWYV DQG WH[WV LQ DQ\ SDUWLFXODU GLUHFWLRQ

\RXU NQRZOHGJH RI FOLPDWH FKDQJH LQ FRPELQDWLRQ Z

OHDUQHU ZULWHV RU WDONV DERXW




Activity 2.2. 2 Tell your climate connection story

—-1 WKH\ VWLOO VWUXJJOH WR FRQQHFW WKHLU LQLWLDO \
UHVLOLHQFH \RX FDQ KHOS WKHP IXUWKHU WKURXJK TXH
7KH SDUWV Rl QDWXUH \RX ZURWR D ERG® IL\Q ERIXD e WHWW

E\ FOLPDWH FKDQJH"

7KH SDUWV Rl QDWXUH \RX ZURVZKD/ERXWKMWQURGNPMH[W

WKHLU FOLPDWH UHVLOLHQFH" :KDW PLJKW VWUHQJWKH

KR DQG RU ZKDW FDQ VWUHQJWKHQ FOLPDWH UHVLOLHC

:KDW H[DPSOHV RI FOLPDWH UHVLOLHQFH FDQ \RX 4QG W

WH[W \RX ZURWH"

:KDW H[DPSOHV Rl FOLPDWH UHVLOLHQFH LQ QDWXUH FED
:KHQ HDFK JURXS KDV HVWDEOLVKHG VRPH FRQQHFWLRQV W
OHDUQHUXWWRVKHHIRX SUWRASW LQ UHODWLRQ WR FOLPDWH F
ZULWLQJ DERXW WKLV FRQQHFWLRQ IRU PLQXWHV

:ULWH DQG VKDUH \RXU FOLPDWH FRQQHFWLRQ VWRU\
- QWURGXFH WKH IUDPHZRUN RI D FRQQHFWLRQ VWRU\ E\ KL
SHUVRQDO VWRU\ DERXW WKHP DQG FRXOG LQFOXGH HOHI
PHPRULHV H[SHULHQFHV VHQVDWLRQV HPRWLRQV YDOXH\
UHS5HFWLRQV KRSHV DQG GUHDPV

Learners in the outdoors, brainstorming their personal stories together in pairs on step 3. One learner is holding
a small rock in their hand. A teacher is talking with one of the learners. One learner holds up a pen together with
a cone they found while brainstorming.

Photos by Marte Maurabakken/Climate Creativity.

&RQWLQXH WR IRFXV DQG H[SDQG RQ ZKDW HPHUJ




Activity 2.2. 2 Tell your climate connection story

-1 WKH\ VWLOO VWUXJJOH WR FRQQHFW WKHLU LQLWLDO V
UHVLOLHQFH \RX FDQ KHOS WKHP IXUWKHU WKURXJK TXH"
-Q UHODWLRQ WR FOKHPWVWHR RRRQEIRISH" )HDU" "UHDP RI"
JHHO" :RUN WRZDUGV" &RRSHUDWH ZLWK" )LIKW" ([SHUL
&OLPDWH FKDQJH PLIKW DeHFW WKH SDUWV RI QDWXUH
HDUOLHU :KDW GRHV WKLV PDNH \RX WKLQN RU IHHO"
'R \RX NQRZ DERXW DQ\RQH 4JKWLQJ IRU RU VXSSRUWLC
WKDW \RX ZURWH DERXW" :KDW GR \RX WKLQN DQG IHHO
KLFK DVSHFWV RI FOLPDWH FKDQ«JH VRRIGZ KH. R KUBKSIXQ JFHD (
DUHDV PDNHV \RX IHHO DQ\WKLQJ" :KDW GRHV LW PDNH
/IHW WKH OHDUQHUV GLVFXVV LQ SDLUV KRZ WR GHYHORS Wi
IDYRXULWH SURPSW LQWR D FOLPDWH FRQQHFWLRQ VWRU\
6XSSRUW OHDUQHUV DV WKH\ ZRUN RQ WKHLU VWRULHV LQG
&ORVH WKLV H[HUFLVH E\ LQYLWLQJ OHDUQHUV WR VKDUH W

'RV DQG 'RQ WV

Do

Focus on letting the learners express themselves in text. Focus on
HQFRXUDJLQJ DQG H[SDQGLQJ RQ WKH OHDUQHU\
the text.

Adaptations
Young learners:

To make the activity engaging for young learners you can dress in a way that
illustrates the theme of connection to nature, or use objects instead of
prompts for the free writing practice. You could bring objects to class or let
the learners go out into na ture and bring back some nature elements
(stones, sticks, leaves etc.) themselves.

University level:




Activity 2.2. 2 Tell your climate connection story

This activity can be used as a simple pass/fail assignment at university level.

If you choose to use this as a graded exercise, remember to make it clear to

the learners from the beginning that this will be a graded assignment and

that the stories will be read by the teacher

This activity can be used in a literature course, and include examples in
OLWHUDWXUH RQ WKH WRSLF RI GHSDUWLQJ IUR
discussion on traditions and norms of seeing nature as good or evil, and on

how we distort our image of nature based on aspects of our own culture.

We invite you to adapt this activity to the specific needs of your learners,

including by taking into account their neurodiversity. When adapting tools and

activities for neurodivergent learners, please note it is not about treating others

how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.
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Connecting with the animal

&/$5-7< &RPSHWHQFH $UHD

Nurturing connection to oneself, others and nature

*UHHQ&RPS &RPSHWHQFH $UHD

Embracing Complexity in Sustainability

K\ XVH WKLV WRRO"

This tool can help explore animal behaviours , needs and habitats, while reflecting

on coexistence. By connecting with the animal, we can better observe, reflect upon
and empathize with other species, as well as reconnect with our own nature as
animals. Friendly laughter, harmless exploration and fun  is encouraged, as we learn
and retain knowledge more effectively when we are enjoying ourselves.




Observe and
research animals

2YHUYLHZ

How do animals relate to one another and to their
environment? What do we have in common with

other animals, and how are we different? What
examples can we find of our common ancestry with
animals, and of our different adaptations? Explore

these questions through observation, reflections

DQG PRYHPHQW H[HUFLVHV 6XJJH
UHIOHFWLRQ DQG YDULRXV H[DPS
encourage learners to consider ways of living that
sustains all forms of life. Friendly laughter,

harmless exploration and fu n is encouraged! We

learn and remember more easily when we are

having fun. Access to animals for this tool can be as
simple as visiting a town square to observe

pigeons. The exercises provided do not require the
observer to be close to any animal.

EXUULFXOXP OLQNDJH

Natural Science, Civics & Social Studies and Cross -
Curricular & Global Competencies.
&RPSHWHQFHY EXLOW

Critical thinking, systems thinking,
interconnectedness thinking, empathy, presence
and nature connectedness.

3UHS :RUN

Familiarize yourself with suggested questions for
reflections.

m— ]

BASIC INFO




Steps in the activity

J)LQG FKRRVH DQG REVHUYH
'"HVFULEH DQG WU\ RXW PRYHPHQWYV
4XHVWLRQV DQG UHS5HFWLRQV

)LQG FKRRVH DQG REVHUYH D V
JURXS RI DQLPDOV

7DNH \RXU OHDUQHUV WR DQ DUHD ZKHUH \RX NQRZ DQLPDO
&KRRVH D VSHFLHVY WRJHWKHU ZLWK \RXU OHDUQHUV %DVH
IRU \RXU FODVV \RX FDQ HLWKHU KDYH WKH ZKROH JURXS F
WKHP LQWR VPDOOHU JURXSYV ZLWK HDFK JURXS VHOHFWLQ
$OORZ HYHU\RQH WR REVHUYH WKH FKRVHQ DQLPDOV IRU D

'HVFULELQJ WKH DQLPDOV PRYH
WU\LQJ WKHP RXW

$VN WKH OHDUQHUV WR GHVFULEH WKH PRYHPHQWYV RI WKH
7TKHQ OHDUQHUV PLPLF WKHVH PRYHPHQWY ZLWK WKHLU RZ
2SWLRQDO 5H5HFW WRJHWKHU RQ WKH H[SHULHQFH HLWKH
<RX FDQ DVN WKH IROORZLQJ TXHVWLRQV :KDW PRYHPHQW)\
RQHV IHHO GL]FXOW RU HYHQ LPSRVVLEOH"

- QYLWH OHDUQHUV WR FRQVLGHU ZKLFK DVSHFWV RI WKH D!
LQ5XHQFHG WKH HYROXWLRQ RI WKHLU PRYHPHQWV" )RU HJ[
HVFDSH SUHGDWRUV RU UHDFKLQJ KLIK LQWR WUHHV IRU IF

4XHVWLRQV DQG UHS5HFWLRQV EI
WKH REVHUYDWLRQV

(QFRXUDJH OHDUQHUV WR GLVPRX\P\L ODGLQIGHIBHAFMA RIOH W K H

EHWZHHQ KXPDQV DQG WKH FKRVHQ DQLPDO 8VH WKH TXHV
LQVSLUDWLRQ RU XVH \RXU RZQ DQG \RXU OHDUQHUV )HHC
VPDOOHU JURXSV WR IDFLOLWDWH PRUH PHDQLQJIXO FRQYH
RQ VLPLODULWLIQ¥VFHDWEHWNZHHB KXPDQV DQG WKH E D
FDQ DVN OHDUQHUV WR UHS5HFW RQ WKH IROORZLQ L




+RZ PDQ\ OHJV GRHV WKH DQLPDO KDYH"

:KHUH DUH WKHLU H\HV"

&DQ WKH\ OLYH RU JR XQGHUZDWHU"

'R WKH\ KDYH ERQHV" :KDW GRHV WKHLU VNHOHWRQ ORRN

'R WKH\ OLYH LQ JURXSV RU RQ WKHLU RZQ" 'R WKH\ KDYH

'R WKH\ VORZ GRZQ ZKHQ WKH ZHDWKHU LV FROG"

KDW GRHV WKHLU VKHOWHU ORRN OLNH"

:KDW DUH WKH\ VFDUHG RI"

'R WKH\ H[SHULHQFH RU WKLQN DERXW FOLPDWH FKDQJH"
- QYLWH OHDUQHUYVY WR LPDJLQH KRZ DQLPDOV VHH WKH ZRU
HDFK RWKHU"

&RQQHFWLQJ UHS5HFWLRQV DQG
LWK UHVHDUFK DQG IDFWV

~QYLWH OHDUQHUV WR UHVHDUFK WKHLU FKRVHQ DQLPDO C
DQG LPDJLQLQJV H[SUHVVHG GXULQJ 6WHS 5HVHDUFK FDQ
ERRNV DQG FDQ EH FRPSOHPHQWHG E\ D VKRUW OHFWXUH F
H[SHUW

~QYLWH OHDUQHUV WR FRPSDUH 4QGLQJV IURP WKHLU UHVH
DQG LPDJLQLQJV H[SUHVVHG GXULQJ 6WHS (QFRXUDJH OH
OHDUQW DQG ZKDW VXUSULVHG WKHP

~QYLWH OHDUQHUV WR UHSUHVHQW ZLWK D GUDZLQJ RU D F
FRPPXQLFDWHY DQG RU VHHV WKH ZRUOG 6RPH LQVSLUDWL
ZRUNOPIUVKPDOORZ /DVHQG) WIKHWU LPPHUVLYH HPSWHHHQFH \
H\HV Rl WKH DQLPDO

6[SBOG WKLV UHVHDUFK \
DQLPDOV

~QYLWH OHDUQHUV WR JDWKHU LQIRUPDWLRQ DERXW WKH V
+RZ GRHV WKLV VSHFLHV H[SHULHQFH WKH ZRUOG WKURX.
+RZ GRHV WKLV VSHFLHV FRPPXQLFDWH DQG PD\EH HYHQ

(QFRXUDJH OHDUQHUV WR FDUU\ RXW UHVHDUFK WKURXJK G

DSSOLFDEOH ZDWFKLQJ YLGHRYV UHVHDUFKLQJ R U

H[SHUW



https://marshmallowlaserfeast.com/
https://marshmallowlaserfeast.com/project/in-the-eyes-of-the-animal/
https://marshmallowlaserfeast.com/project/in-the-eyes-of-the-animal/

~QYLWH OHDUQHUV WR SUHVHQW WKHLU UHVHDUFK LQ DQ\ F
DFNQRZOHGJLQJ SUDFWLFDO OLPLWDWLRQV -GHDV IRU VXF
LQFOXGH
$ VKRUW SOD\ RU LPSURY WKHDWUH WR EH SUHVHQWHG L
3KRWRJUDSKV SDLQWLQJV GUDRHQLD FFRWEZRWMNRU PXOWL
7H[WRU H[DPSOH SRHPV VKRUW VWRULHV RU HVVD\V
$ VKRUW SUHVHQWDWLRQ ZLWK D VOLGHVKRZ
3K\WLFDO PRGHOV
$ FROOHFWLRQ R| GHYHFWRWWGYHP®JIHY EDVHG RQ WH[W S
OHDUQHUV SURYLGHG SURYLGHG WKDW DOO DUH DZDUH |
WKLV SUDFWLEH
~QYLWH OHDUQHUV WR UH5HFW RQ HDFK RWKHU V SUHVHQW

!

'RV DQG 'RQ WV

Do

Focus on making the setting and space feel as safe, encouraging and
interesting as possible for the learners.

DoQ W

'RQ W IRUFH DQ\ OHDUQHU WR GR PRYHPHQWYV Wtk
out loud to the whole group. Focus instead on making the setting and space
feel as safe, encouraging and interesting as possible for the learners.

Adaptations

You can combine the activity with a visit to for example a zoo, and

coordinate your choice of species with the zookeepers. You can then do
steps 1-3, and for step 4 you can ask the zookeeper to give the group a short
presentation about the species you chos e.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others




how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.

S5HIHUHQFHV

This activity was designed by Climate Creativity.

Numerous meta -analytic reviews show that mind body practices are effective in
promoting motor, cognitive and affective functioning of both healthy and clinical
populations. See for example:
Han, Y. M. Y., Chan, M. M. Y., Choi, C. X. T., Law, M. C. H., Ahorsu, D. K., &
Tsang, H. W. H. (2023). The neurobiological effects of mind body exercise: a
systematic review and meta -analysis of neuroimaging studies. Scientific
Reports, 13(1). https://doi.org/10.1038/s41598 -023-37309-4
Mualem, R., Leisman, G., Zbedat, Y., Ganem, S., Mualem, O., Amaria, M.,
Kozle, A., Khayat-Moughrabi, S., & Ornai, A. (2018). The effect of movement
on cognitive performance. Frontiers in Public Health, 6.
https://doi.org/10.3389/fpubh.2018.00100

Schonfelder, M. L., & Bogner, F. X. (2017). Two ways of acquiring
environmental knowledge: by encountering living animals at a beehive and

by observing bees via digital tools. International Journal of Science Education
39(6), 723 741.
https://www.tandfonline.com/doi/abs/10.1080/09500693.2017.1304670
Marshmallow Laser Feast. (2024, August 1). In the Eyes of the Animal

Marshmallow Laser Feast. https://marshmallowlaserfeast.com/project/in -

the -eyes-of-the -animal/



https://doi.org/10.1038/s41598-023-37309-4
https://doi.org/10.3389/fpubh.2018.00100
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Move and feel like an animal

procnro

2YHUYLHZ

Explore emotions and perspectives through moving
like different animals. Humans have been imitating

animals for thousands of years for many different
reasons. This includes to understand the animal
they are hunting and its behaviours , to honour
another animal, to appease their gods and for
entertainment. In this activity we will use imitation
to spark empathy and curiosity regarding animals.
How do animals move? How do they express their
emotions through movement? More particularly,
how do they express stre ss, fear, joy, contentment
or affection? Movements will also help learners
connect to themselves.

&EXUULFXOXP OLQNDJH

Physical Education & Health and Civics & Social
Studies.

&RPSHWHQFHV EXLOW

Emotional literacy and regulation,
interconnectedness thinking, empathy, presence,
compassion, nature connectedness.

3UHS :RUN

Bring blankets, familiarize yourself with the steps
listed below.

BWHSV LQ WKH DFWLYLW\
OXVLFDO FKDLUV %UHDWKLQJ OLNH WKH PRUH WK
~QYHQWLQJ QDWXUH PRYHP HQWWD Q
7HOOLQJ D VWRU\ WRJHWKH U ZERGK MW)KIHDQ DQLPDO DQG DQ
PRYHPHQWV HPRWLRQ




7LY9HHO IUHH WR FKRRVH WKH RUGHU RI WKH VWHSV RI WKL)
RI HQHUJ\ LQ \RXU FODMURX)RDQLQWWDWFAH WK 6WHS OXVLFI
WR EULQJ WKH OHYHO RI HQHUJ\ XS RU ZLWK 6WHS %UHD
OHDUQHUV UHOD]

OXVLFDO FKAOAMWK EODQNHWY PDW

This step is included in the activity to energize the group and get them excited
DERXW PRYHPHQW <RX FDQ XVH WKH OHDUQHU V H[SHULHQFH"
change shrinks habitats for many different species.

/ID\ RXW EODQNHWYV RQ WKH JURXQG DURXQG KDOI DV PDQ\
OHDUQHUV
$VN WKH OHDUQHUV WR PRYH DURXQG WKH EODQNHWY WKH
LQYLVLEOH PRYHPHQWYV IDVW UXQV RU VORZ FUDZOV RU D¢
WKDW DV VRRQ DV \RX VWRS WKH PXVLF WKH OHDUQHUV PX
RQ
6WRS WKH PXVLF OHW HYHU\RQH 4QG D EODQNHW WR VWDQ
VWDQG RQ RQH EODQNHW
1RZ WR LQFUHDVH WKH GL]JFXOW\ UHPRYH RQH RU PRUH EO
PXVLF DJDLQ DQG KDYH WKH OHDUQHUV OHDYH WKH EODQNF
DIJDLQ 7KH GL]JFXOW)\ ZLOO LQFUHDVH DV WKH SURFHVV LV L
PRUH EODQNHWY DUH UHPRYHG
(QG WKH JDPH ZKHQ WKH OHDUQHUV FDQ EDUHO\ 4W RQ WKH
7KHUH DUH QR LQGLYLGXDO ORVHUV LQ WKLV JDPH DQG H
VKULQNLQJ DYDLODELOLW\ Rl EODQNHW VSDFH
2SWLRQDO IRU ROGHU OHDUQHUV 5H5HFW RQ WKH JDPH $\
WKLQN RI DQ\ DQLPDOV ZKR DUH ORVLQJ KDELWDW FRYHU E|
6HH VRPH H[DPSOHV EHORZ
7KH SRODU EHDU LV VWUXJJOLQJ EHFDXVH Rl GHFUHDVLQ
7KH KDUH LV VWUXJJOLQJ GXH WR GHFUHDVLQJ VQRZ FRY
LQ ZLQWHU
$QLPDOV OLYLQJ LQ WKH PRXQWDLQV DUH VWUXJJOLQJ D\
FRPSHWLWLRQ DV RWKHU VSHFLHV PRYH XSZDUGV ZLWK Z
H[ WKH DUFWLF IR]




~QYHQWLQJ QDWXUH PRYHPHQW:"

*LYH WKH OHDUQHUV VLQJOH RUDX@HYRXBL@RYHQW D VKRUYV
PRYHPHQW LQVSLUHG E\ DQ DQLPDO )RU H[DPSOH 5DSSLQJ
EXWWHU5\ RU VWRPSLQJ WKH JURXQG OLNH DQ HOHSKDQW
PRYHPHQW VKRXOG EHPRKRYW VRRHWKLQJ WKH\ FDQ UHPHPE
VKRZ WR WKH ZKROH FODVYV

~QYLWH HDFK VPDOOHU JURXS WR VKRZ WKH ZKROH FODVV \
IROORZHG E\ WKH ZKROH FODVV UHSHDWLQJ WKDW PRYHPHQ
OHDUQHUV IRUPLQJ D ODUJH FLUFOH

/HOOLQJ D VWRU\ WRIJHWKHU ZL'
PRYHPHQWYV

~QWURGXFH WKH QH[W VWHS Rl WKH DFWLYLW\ GXULQJ ZKL
PRYHPHQWYVY LQVSLUHG E\ DQLPDOV WR EXLOG D VKRUW VWR
PRYHPHQW H[SORUDWLRQ DUH PRUH LPSRUWDQW IRU WKLV \
WKH VWRU\

BWDUW WKH VWRQWFE\XITRQQD WLPH

*RLQJ DURXQG WKH URRP DVN WKH OHDUQHUV WR UHSHDW
ZRUGY WR WKRVH PRYHPHQWY )RU H[DPSOH D OHDUQHU JU
ZDV ZDYLQJ WKHLU DUPV OLNH DWEKKMIMAHZIDY [P IERGVRVHDAS \
QH[W JURXS ZKR ZDV PRYLQJ OLNH DR GHSKDQWW @DU\VD\
HOHSKDRWEF

1RWH GRZQ WKH VWRU\ DV LW LV WROG DQG KHOS OHDUQHL
IROORZ TXHVWLRQV LI DQ\RQH LV VWUXJJOLQJ

'KHQ WKH VWRU\ KDV EHHQ WROG DQG ZULWWHQ UHDG WKH
OHDUQHU JURXS GRHV WKH FRUUHVSRQGLQJ PRYHPHQWYV

%UHDWKLQJ OLNHVKRKEXPRQH

- QYLWH OHDUQHUYV WR VLW LQ D FLUFOH LQFOXGLQJ RQ WK
7DNH D IHZ PLQXWHV WR JXLGH WKH OHDUQHUV LQ WU\LQJ V
YDULRXVY HOHPHQWY RI QDWXUH IRU H[DPSOH ZDYHV ZLQG
ZKDOHV

2SWLRQDO 8VH WKH QDWXUDO VRXQGV LQ \RXU VXUURXQGL
QHDU D ODNH RU WKH RFHDQ FDQ IRU H[DPSOH LQ K




ZDYHV <RX FDQ DOVR XVH UHFRUGLQJV RIHWOPWRUH VRXQGYV
VXSSRUW WKH OHDUQHUYV
$OORZ WLPH IRU WKH H[HUFLVH DQG ZHOFRPH DQ\ UH5HFWLI

(PERG\LQJ DQ DQLPDO DQG DQ H

$VN OHDUQHUV WR UH5HFW XSRQ DQG WKHQ WHOO ZKLFK DC
$QQRXQFH WKH DQLPDO \RX ZLVK WR EH DV ZHOO

$VN HYHU\RQH WR VWULNH D SRVH DV WKDWPBREZRROZRXOG
EH VWDQGLQJ ZLWK LWV VKRUW IURQW OHJV GDQJOLQJ D V
FURFRGLOH ZRXOG OLH 5DW RQ WKH JURXQG

$VN WKH OHDUQHUV WR QDPH DQ HPRWLRQ DQG WR PRYH D
DQLPDO ZDV IHHOLQJ WKDW HPRWLRQ

$VN OHDUQHUV WR QRZ H[SUHVV D IHZ GL*HUHQW HPRWLRQV
(QG WKH DFWLYLW\ E\ ZHOFRPLQJ DQ\ UHDFWLRQV RU UH5HF
\RXU RZQ

'RV DQG 'RQ WV

Do

Observe your learners closely during the exercises. If any learner suddenly
seems uncomfortable with any of the steps, for example from having to
VWDQG WRR FORVH WR RWKHU OHDUQHUV DV WKE
that as a good time to end the ex ercise and go to the next step or a break or
round of reflections.

Adaptations

JRU OHDUQHUV ZKR FDQ W HDVLO\ PRYH DURXQG
blankets entirely, and instead draw circles on the ground/floor of your
HQYLURQPHQW WKDW WKH OHDUQHUYV KDYH WR V|
UHGXFH WKH KDELWDW IR doWwdtidvicgHRrik&psHydwcan Q \
cross out more and more circles.




We invite you to adapt this activity to the specific needs of your learners,

including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

S5HIHUHQFHV

This activity was designed by Climate Creativity.

Numerous meta -analytic reviews show that mind  body practices are effective
in promoting motor, cognitive and affective functioning of both healthy and
clinical populations. See for example:

Han, Y. M. Y., Chan, M. M. Y., Choi, C. X. T., Law, M. C. H., Ahorsu, D. K., & Tsang,
H. W. H. (2023). The neurobiological effects of mind  body exercise: a systematic
review and meta -analysis of neuroimaging studies. Scientific Reports 13(1).
https://doi.org/10.1038/s41598 -023-37309-4

Mualem, R., Leisman, G., Zbedat, Y., Ganem, S., Mualem, O., Amaria, M., Kozle,
A., Khayat-Moughrabi, S., & Ornai, A. (2018). The effect of movement on

cognitive performance. Frontiers in Public Health, 6.
https://doi.org/10.3389/fpubh.2018.00100



https://doi.org/10.1038/s41598-023-37309-4
https://doi.org/10.3389/fpubh.2018.00100

W alk and talk with
animals

2YHUYLHZ

How can we be authentic while communicating and
establishing trust together with another animal? This
activity is designed for 1 -2 learners per animal, and
requires friendly, safe and ethically trained animals
(for example dogs, horses or sheep). Meet the animal
with compassion and invite them to follow you around
an obstacle course of relevant tasks and puzzles. The
learners engage with the animal while growing skills
associated with collaboration and connectedness.
Solving the tasks requires the learners to find a
common language with the animal.

&EXUULFXOXP OLQNDJH

Physical Education & Health, Civics & Social Studies,
Ethics and Religion & Philosophy.

Your choice of tasks along the path can also introduce
any other desired subject or discipline.
&RPSHWHQFHY EXLOW

Empathy, interconnectedness thinking, presence,
authenticity, compassion and emotional literacy and
regulation.

3UHS :RUN

&RRUGLQDWH ZLWK WKH DQLPDOV
about which animals will be involved and what

handling routines need to be followed by the learners
(concerning giving treats, petting, etc.).

Prepare the tasks along the obstacle course.




6WHSV LQ WKH DFWLYLW\

&RQYHUVDWLRQ DQG JURXQG UXOHYV

*URXQGLQJ HWWBFAQY® FDOP EHIRUH JUHHWLQJ WKH DQLPDOV
OHHW DQG JUHHW WKH DQLPDO

7TKH REVWDFOH FRXUVH

SH5HFWLRQV

&RQYHUVDWLRQ DQG JURXQG UX

Learners are often excited and sometimes scared when they are about to meet an

animal. We recommend starting off with a conversation and a grounding exercise
to find calm and focus before introducing the animals.

%HIRUH LOQOWURGXFLQJ WKH DQLPDOV KDYH D FRQYHUVDWLF
KRZ WKH\ WKLQN WKH DQLPDOV ZLOO ZDQW WR EH WUHDWHC
DQLPDOV DQG DERXW IULHQGO\ ZzD\V WR LQWHUDFW ZLWK W
THDFK WKH OHDUQHUV LI DQG ZKHQ WR JLYH WKH DQLPDOV '
FRPPXQLFDWLRQ

*URXQGLQJ HIHWRLAGIG FDOP EHI
JUHHWLQJ WKH DQLPDOV

Guide the learners in a grounding exercise by inviting the learners to follow the
steps below:

3XW \RXU IHHW VWHDGLO\ RQ WKH JURXQG DQG NHHS \RXU H
6ZD\ IRUZDUG DQG EDFNZDUG DV PXFK DV \RX FDQ

BORZO\ VZD\ OHVV DQG OHVV XQWLO WKH VZD\LQJ LV VR VP
DQ\RQH

‘KLOH VZD\LQJ REVHUYH \RXU EUHDWKLQJ <RX GRQ W KDYH
EUHDWKH LQ DQ\ SDUWLFXODU ZD\ MXVW REVHUYH

~1 \RX IHHO FDOPHU QRZ WU\ WR UHFDOO WKDW IHHOLQJ ZL
DQLPDO WR PDNH WKH DQLPDO IHHO VDIH ZLWK \RX




OHHW DQG JUHHW WKH DQLPDO

(QFRXUDJH WKH OHDUQHUV WR QRZ LQYLWH DQ DQLPDO WR
DQG WKH DQLPDO RZQHUV FDQ KHOS DVVLIQ WKH DQLPDOV |
DQLPDOV WR WKH OHDUQHUYV

-QYLWH WKH OHDUQHUV WR PHHW WKH DQLPDO ZLWK FRPSD
I[JURP WKH RZQHUV DERXW ZKDW WKH DQLPDOV OLNH WKH Ot
VFUDWFK EHKLQG HDUV RU VWURNH WKHLU IXU RU VLPSO\ J
VSDFH

$VN WKH OHDUQHUV WR LQYLWH WKH DQLPDO WR IROORZ WHK
RU SXOOLQJ <RX DQG WKH DQLPDO RZQHUV FDQ KHOS ZLWK
I[UXVWUDWLRQ ZLWK WKH DQLPDOV

Learner greeting a horse, inviting the horse to  Learner greeting a horse, before inviting the horse to
voluntarily come over to them. follow them.
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S3KRWRV E\ ODUWH ODXUDEDNNHQ &OLPDWH &




/KH REVWDFOH FRXUVH

(QFRXUDJH WKH OHDUQHUV WR QRZ LQYLWH WKH DQLPDO WHF
REVWDFOH FRXUVH RI UHOHYDQW WDVNV DQG SX]]JOHV (DF
FRXUVH ZLOO KDYH D WDVN $V WKH WHDFKHU \RX VKRXOG F
IRU \RXU SDUWBFXODU JURX
+RZ ORQJ WKH WDVNV ZLOO WDNH ZLOO GHSHQG RQ WKH |
DQLPDOV :H UHFRPPHQG \RX SUHVWOQWNWR S HPDPRBYOHV H E X
WKDW \RX EULQJ ZLWK \RX DQRWKHU WDVNV RU WKLQN
H[LVWLQJ WDVNV WR SUNVIHDWDWR WKH\CGHRVRHXLFNHU '
H[SHEWHG
7KH JRDO LV IRU WKH OHDUQHUV WR H[SHULHQFH JRRG FEF
GL*HUHQW VSHFLHV VR WKHUH LV QR KXUU\ LQ FRPSOHW|
ZLWK QRW FRPSOHWLQJ DOO WDVNV 'HSHQGLQJ RQ \RXU
H[DPSOH OHDYH ZULW W WQHDFKWUIXEWLRQVRU H[SODLQ WK
YHUEDOO\ EHIRUH WKH VWDUW
6XSSRUW WKH OHDUQHUV DV WKH\ ZRUN RQ WKH WDVNV DQC
6XJJHVWLRQV IRU VWDWLRQ WDVNV DQG SX]]OHV LQFOXGH
/HDYLQJ D VPDOO PDW RQ WKH JURXQG 7KH OHDUQHUV J
WR VWHS RQ WKH PDW ZLWK D IURQW OHJ
3ODFLQJLWHPV LQ D OLQH ZKLFK WKH OHDUQHUV ZLOO JR
WKHLU DQLPDO
30DFLQJ D ORQJ VWLFN RQ WKH JURXQG ZKHUH WKH OHD
DQLPDO WR VWDQG ZLWK WZR OHJV RQ RQH VLGH RI WKH
RWKHU VLGH
30DFLQJ WZR ORQJ VWLFNV RQ WKH JURXQG WR FUHDWH |
OHDUQHUV ZLOO ZDON RQ WKH RXWVLGH DORQJ WKH FRUL
LQ WKH PLGGOH Rl WKHP LQVLGH WKH FRUULGRU EHWZHH
3UHSDULQJ FXWSHFIXAFXWDVNV IRU OHDUQHUV VXFK DV |
TXHVWLRQV ZULWH D SRHP DERXW WRGD\ RU UHDG D
DQLPDO 7KH DQLPDO FDQ JHW IRRG DQG RU UHVW ZKLOH
WKH WDVN

It is important to note that there is no need to include all (or any!) of these
obstacles. Sometimes one or two obstacles are plenty, and other times, especially if
the learners are unfamiliar with the animal, walking with the animal on a course
withoutob VWDFOHYV LV FKDOOHQJLQJ HQRXJK &KDOOHQJHV FDQ E
too hard for them!




SHSHFWLRQV

2SHQ XS D GLDORJXH ZLWK \RXU OHDUQHUYVY DERXW WKH H[S
JURXSY RUDOO WRJHWKHU 3RVVLEOH TXHVWLRQV WR NHHS
:KDW GR \RX WKLQN WKH DQLPDO OLNHG DERXW PRYLQJ W
7TKLQN RI D SHUVRQ \RX HQMR\ ZRUNLQJ ZLWK :KDW DUH \
FRRSHUDWLRQ ZRUN ZHOO"
&DQ \RX QDPH VRPH RWKHU VLWXDWLRQV ZKHUH FRRSHUD
:KDW FDQ EH VFDU\ ZKHQ \RX DUH FRRSHUDWLQJ"
:KDW GR \RX QHHG WR IHHO VDIH ZKHQ FRRSHUDWLQJ ZLW
:KDW LV D JRRG OHDGHU DQG KRZ GR WKH\ PDNH \RX IHH

!

'RV DQG 'RQ WYV

Do

'R REVWDFOHYVY DQG FRPSOH[LW\ DFFRUGLQJ WR \
&ROODERUDWH FORVHO\ ZLWK WKH DQLPDO V RZ(

DoQ W
'RQ W WKH DQLPDOV RU OHDUQHUV ZKHQ WKH\ UF

Adaptations

&KRRVH ORFDWLRQ DQG DQLPDO GHSHQGLQJ RQ
a wheelchair-VXLWDEOH HQYLURQPHQW RU DQ DQLPDC
learners doing sudden movements.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.
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Giving nature time

&/$5-7< &RPSHWHQFH $UHD

Nurturing connection to oneself, others and nature

*UHHQ&RPS &RPSHWHQFH $UHD

Embracing Complexity in Sustainability

K\ XVH WKLV WRRO"

The "Give Nature Time" tool is designed to encourage individuals and groups to
deepen their connection with the natural world through immersive and mindful
experiences. This tool is an invitation to slow down, reconnect, and appreciate the
profound impact that nature can have on our lives. By integrating activities like "
Nature Adventures," participants engage in unstructured outdoor play, reflection,
and exploration, allowing them to experience the myriad benefits of nature
firsthand.



Slow walk in nature

2YHUYLHZ

This activity invites learners to walk slowly and
mindfully through a natural space, focusing on their
breath and sensory awareness. By moving at a
gentle pace and tuning into their surroundings,
participants can cultivate presence and self -
awareness while deepening their connection to
nature. The simplicity of the exercise makes it
adaptable to a variety of settings and group sizes,
offering a grounding experience that supports
emotional wellbeing and complements practices
aimed at building inner resilienc e.

&EXUULFXOXP OLQNDJH
Physical Education & Health

When taking breaks between classes or activities

&RPSHWHQFHV EXLOW

Self-reflection, presence, self -awareness

3UHS :RUN

Practice mindful walking, including following the
guidance given in Contemplative practices ( 1.3.3)

6WHSV LQ WKH DFWLYLW\
(ISHULHQFH
SHSHFW




([SHULHQFH

%ULQJ WKH JURXS WR D TXLHW SODFH LQ QDWXUH ZKHUH W
ZKHUH LW LV SRVVLEOH WR ZDON

-QYLWH WKH OHDUQHUV WR \
EUHDWKY WRJHWKHU DQG HQ
NHHS EUHDWKLQJ GHHSO\ WK
- QYLWH WKH OHDUQHUV WR Z
SRVVLEOH LQ QDWXUH ZKLOH
GHHS EUHDWKY $OORZ WKHP
UK\WKP EHWZHHQ EUHDWKLQ]
ZRUNV EHVW IRU WKHP ZKLOH
VORZ ZDON

- QYLWH WKH OHDUQHUV WR
RQ WKH SDWK WKDW WKH\ IHH
IRFXV VKRXOG EH RQ WKH ZD(
EUHDWKLQJ ZKLOH OHDYLQJ ‘
WLPH WR H[SORUH WKH QDW).
ZKLFK WKH\ DUH 'HSHQGLQJ
\RXU OHDUQHUV \RX PD\ ZDQ
WKH OHDUQHUV VKRXOG UHP ex IrmgtheJaneGoodaIITralImBudapest

WKH\ FDQ VHH DQG EH VHHQ EﬁHV\HﬁdGWHVDI-Fd(WkJH 60RZ :DON

Photo by Carmelo Zamora, REAL School Budapest.

SH5HFW

$W WKH HQG Rl WKH H[HUFLVH LQYLWH WKH OHDUQHUV ZKR
ZDV WR GR WKLV H[HUFLVH LQ QDWXUH <RX FDQ LQYLWH Wt
WKH\ QRWLFHG D Q\FRROARHI WHPMOXQH LQ QDWXUH DURXQG WK
LQYLWH WKHP WR UHS5HFW RQ HOHPHQWY WKDW WKH\ KDG Q
~QYLWH WKH OHDUQHUV WR SUDFWLFH WKH VORZ ZDON LQ Q
HOQKDQFH WKHLU FRQQHFWLRQ WR WKHPVHOYHV DQG QDWXU




'RV DQG 'RQ WV

Do

Encourage learners to walk very slowly .
Model slow walking as the learners are engaging in the activity.

'RQ W

'RQ W H[SHFW WKH DFWLYLW\ WR EH FDUULHG RX
learners time to engage with the activity regularly.

Adaptations

If learners cannot walk, they should be encouraged to breathe deeply in
nature.

This activity can be carried out regularly to help foster wellbeing in children
and youth, and can complement all activities undertaken under competence
area 1: Taking care of climate emotions and trauma

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.
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Sit spot practice

2YHUYLHZ

The Sit Spot practice is a powerful tool for fostering
connection to nature in learners. It involves
spending quiet, intentional time in nature,
observing the environment, and reflecting on the
experience both individually in a journal and
together in a gr oup.

&EXUULFXOXP OLQNDJH

Science, Arts and Language & Literature.

&RPSHWHQFHV EXLOW

Systems thinking, empathy, interconnectedness
thinking, presence, and self -awareness.

SUHSRUN
Try out the practice first
Bring journals for learners

&RPSHWHQFHY DFWLYLWLHV WR S
WHDFKHU

None

6WHSV LQ WKH DFWLYLW\
~QWURGXFWLRQ
BHOHFWLQS6SRKAH 6LW
6LWSRW SUDFWLFH
6KDULQJ DQG FORVLQJ

.




~QWURGXFWLRQ

'HFLGH RQ WKH GXUDWLRQ IRU WKH 6LW BSRWWIHIMEWDFH 7\
JRRG VWDUWLQJ SRLQW $GMXVW EDVHG RQ WKH DJH DQG D
%HJLQ E\ H[SODLQLQJ WKH SXUSRVH RI WKH 6LW 6SRW SUDF
WKDW LW V DERXW EXLOGLQJ D GHHSHU FRQQHFWLRQ ZLWK
VNLOOV DQG IRVWHULQJ D VHQVH RI FDOP DQG PLQGIXOQH\
(QJDJH OHDUQHUV LQ D FRQYHUVDWLRQ DERXW ZK\ VSHQGL
EHQH4FLDO HVSHFLDOO\ LQ WKH FRQWH[W RI FOLPDWH UHYV
QDWXUH FDQ KHOS XV XQGHUVWDQG DQG DSSUHFLDWH WKH
(VWDEOLVK UXOHV IRU WKH 6LW 6SRW WLPH VXFK DV
5HPDLQ TXLHW DQG DYRLG GLVWUDEFWLRQV QR WDONLQJ
6WD\ LQ RQH SODFH PRYHPHQW VKRXOG EH PLQLPDO
2EVHUYH ZLWK VYBKQWHVRXQG VPHOO DQG WRXFK

6HOHFWLQJ 6N BRRWVG6 LW

*XLGH OHDUQHUV LQ FKRRVLQJ D 6LW 6SRW -W VKRXOG EH
QDWXUH ZKHUH WKH\ FDQ VLW TXLHWO\ DQG XQGLVWXUEHG
JDUGHQ D SDUN IRUHVW RU HYHQ D TXLHW FRUQHU ZLWK \
(QFRXUDJH OHDUQHUV WR FKRRVH D VSRW WKH\ FDQ UHWXU
YLVLW WKH VDPH VSRW UHSHDWHGO\ WR REVHUYH FKDQJHV
WKH VSDFH

%HIRUH OHDUQHUV KHDG RXW WR W K H QUWEKHN 8 SSRWW H R MAHR @
WKURXJK D EULHI PLQGIXOQHVV H[HUFLVH 7KLV FRXOG LQEF(«
IRFXVLQJ RQ WKH VRXQGV DURXQG WKHP 5HPLQG WKHP WR
UHVSHFWLQJ WKH QDWXUDO HQYLURQPHQW

6LWSRW SUDFWLFH

2QFH DW WKHLU 6LW 6SRW LQYLWH OHDUQHUV WR EHJLQ E\
VXUURXQGLQJV (QFRXUDJH WKHP WR QRWLFH VPDOO GHWDI
VRXQG Rl ZLQG WKH IHHO RI WKH JURXQG EHQHDWK WKHP
$IWHU D IHZ PLQXWHV SURYLGH SURPSWV WR KHOS JXLGH W
([DPSOHV LQFOXGH
:KDW LV WKH PRVW LQWHUHVWLQJ WKLQJ \RX QRWLFH"
+RZ GRHV WKH HQYLURQPHQW DURXQG \RX FKDQ




:KDW IHHOLQJV RU WKRXJKWYV DULVH DV \RX VLW KHUH"

:KDW QDWXUDO HOHPHQWY FDQ \RX WRXFK LQ \RXU VSRW'
(QFRXUDJH OHDUQHUV WR UHFRUG WKHLU REVHUYDWLRQV L
FDQ ZULWH VNHWFK RU HYHQ FUHDWH SRHPV RU VWRULHYV
$OORZ VSDFH IRU FUHDWLYLW\ DV OHDUQHUV PLJKW ZDQW
FRPSRVH D VKBHMQV@DWHKXG SLHFH EDVHG RQ WKHLU 6LW 6SR\V

6KDULQJ DQG FORVLQJ

After the Sit Spot time, gather the group to share their experiences. This can be a
brief sharing circle where learners describe what they observed, how they felt, and
any insights gained.

'RV DQG 'RQ WV u

Do

Encourage all learners to find a spot. Some may need assistance in choosing
or focusing on their spot. Offer extra support to these learners. Others might
naturally be drawn to a particular place and enjoy the experience from the
beginning.
Promote positive engagement. Acknowledge and validate the different ways
learners connect with their Sit Spot ~ whether through sketching, journa lling,
or simply sitting quietly

'RQ W
'RQ W IRUFH SDUWLFLSDWLRQ -1 D OHDUQHU LV |
activity, avoid insisting. Instead, gently guide them out of the group to
minimize distractions for others.
%XW DOVR GRQ W LJQRUH GLVHQJDJHPHQW -1 L

initiate a one -on-one conversation to explore ways to make the activity more
meaningful or accessible for them.




Adaptations

For younger learners or those who might struggle with sitting still, consider a
play-based approach. Start with a simple game like hide and seek in nature,
then allow some solo time at their chosen hiding spot. This can serve as an
introduction to the Sit Spot practice in a more playful and engaging manner.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.
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Nature adventures — ]
BASIC INFO

2YHUYLHZ

"Nature Adventures” is a flexible outdoor activity
that invites learners to explore, observe, and
connect with nature through various guided or self -
directed experiences. Whether it is a hike through
the woods, canoeing on a calm lake, camping under
the stars, or engaging in free play in a natural
setting, "Nature Adventures" encourages a deeper
connection to oneself, others, and the natural

world. The activity is designed to enhance a sense
of wonder and awe by immersing learners in
diverse natural environ ments while building
resilience by overcoming challenges that they face
in nature. By emphasizing flexibility, exploration,
and reflection, educators can provide meaningful
experiences that cater to the diverse needs and
interests of learners. Each advent ure becomes a
unique opportunity for growth, learning, and
connection.

EXUULFXOXP OLQNDJH
Physical Education & Health, Fieldtrips and
excursions, Science and Geography.
&RPSHWHQFHYVY EXLOW

Self-reflection, interconnectedness thinking, nature
connectedness, adaptability and emotional literacy
and regulation.

SUHSRRUN

Make sure you know the location in advance. It is
critical to pre -visit the place and have a risk -assessment for the activity.




&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

You may need to have previous experience in the different activities or a local guide
or expert with you.

6WHSV LQ WKH DEWLYLW\
%HIRUH \RX JR
~Q QDWXUH

Whether it's a hike through the woods, canoeing on a calm lake, camping under the
stars, or engaging in free play in a natural setting, there is a series of steps that can
help you to get started:

HIRUH \RX JR

6HW WKH LOQWHQWLRQ 'H4Q
LQWHQWLRQ RI WKH QDW XU HE
SURPRWLQJ PLQGIXOQHVV IF

FROQQHFWLRQ" &0ODULI\LQJ WE
WKH H[SHULHQFH WR WKH Q-
RI WKH JWROHSVKHU WKH\ DU HE
DGXOWYV RU D PL[HG JURXS
&KRRVH WKH ULJKW HQYLURIC
HOQYLURQPHQW WKDW VXLWYV ,‘ ‘
WKH JURXS V QHHGV 7KLV FRX5&SE UpINFIRYHQp¢nd a night
camping under the stars
EHDFK SDUN ULYHU RU HYHQ DQ XUEDQ JUHHOQ
VSDFH 7KH VHWWLQJ ZLOO VRIS &5 RER AAmArR SFfLRGhoo! Budapest
DFWLYLWLHY SRVVLEOH OLNH KLNLQJ LQ D IRUHVW
FDQRHLQJ RQ D ODNH RU IUHH SOD\ LQ D PHDGRZ
&UHDWH D VDIH DQG LQFOXVLYH DWPRVSKHUH 7KLV LQYROY
OLNH ZHDWKHU WHUUDLQ DQG JURXS G\QDPLFV
&RQVLGHU R*HULQJ YDULHG HQJDJHPHQW RSSRUWXQLWLHYV
HQJDJH ZLWK QDWXUH LQ WKH VDPH ZD\ 6RPH PD\ SUHIHU D
KLNLQJ RU FDQRHLQJ ZKLOH RWKHUV PD\ 4QG MR\ LQ VWLO(
WUHH RU VNHWHFOLSH D+BDQGAVHUHQW W\SHYV RI DFWLYLWLH\

A\




GLYHUVH LQWHUHVWY DQG FRPIRUW OHYHOV DQG OHW OHD
WKHP

3UHSDUH WR DGDSW W
EDVHG RQ WKH JURXS
ZHDWKHU FRQGLWLRQN\
XQH[SHFWHG GLVFRYF
JOH[LELOLW\ DOORZV |
VSRQWDQHRXV OHDUQI
PRPHQWAXFK DV

HQFRXQWHULQJ ZLOG!(
REVHUYLQJ D XQLTXH

SKHQRPHQRIODW FDQ Of

GHHSHWHOHRHQW DQG Pictures of a nature adventure in which the group embarked on
a canoe expedition along the Danube
OHDUQLQJ

Photo by Carmelo Zamora, REAL School Budapest

~Q QDWXUH

&RPPXQLFDWH VDIHW\ JXLGHOLQHYVY DQG HVWDEOLVK ERXQG|
DUHDV IRU H[SO FEWXWYRRYIHFH DWLRQV WR SURWHFW OHDUQ
HQYLURQPHQW

(QFRXUDJH OHDUQHUV WR H[SORUH DQG GLVFRYHU DW WKHL
FXULRVLW\ DQG OHW OHDUQHKWWKREBVWWWK HRQORZW®J D WU
ZDGLQJ LQWR D VWUHDP FOLPELQJ D KLOO RU VLPSO\ VLW\
HPSKDVLV LV R@GHWUHFMH HLWK QDWXUH IRVWHULQJ D VHQ)\
SHUVRQDO FRQQHFWLRQ

(QFRXUDJH OHDUQHUV WR H[SHULHQFH QDWXUH ZLWK D VHQ
LV WKURXJK EXLOGLQJ D VKIEOWH® JS® B W. QRUQMWNHDUML QJ DU
IRXQG REMHFWV -R\ DQG SOD\ DUH SRZHUIXO WRROV IRU FR
/JHDG ZLWK &XULRVIHD\GI$@ N RISHWLRQV DQG HQFRXUDJH OHD
WKHLU RZQ :KDW GR \RX QRWLFH KHUH" :KDW VXUSULVHV \
PDNH \RX IHHO"

$IWHU H[SORUDWLRQ EULQJ WKH JURXS WRJHWKHU IRU UH5
FRXOG EH WKURXJK JURXS GLVFXVVORQY RWRUHWDMAGYHQJ M
H[SUHVVLRQ OLNH GUDZLQJ RU SRHWU\ (QFRXUDJH OHDUQH
QRWLFHG KRZ WKH\ IHOW DQG ZKDW WKH\ OHDUQ W
QDWXUDO ZRUOG




'RV DQG 'RQ WV u

Adaptations

For younger learners or those who might struggle with sitting still, consider a

play-based approach. Start with a simple game like hide and seek in nature,

then allow some solo time at their chosen hiding spot. This can serve as an

introduction to the Sit Spot practice in a more playful and engaging manner.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

References

This activity was created by REAL School Budapest.

Louv, R. (2008). Last Child in the Woods: Saving Our Children from NatureDeficit
Disorder. https://richardlouv.com/books/last _ -child/

Ewert, A., & Yoshino, A. (2011). The influence of short -term adventure -based
experiences on levels of resilience . Journal of Adventure Education and Outdoor
Learning, 11(1), 35 50. https://doi.org/10.1080/14729679.2010.532986

Gray, P. (2011). The Decline of Play and the Rise of Psychopathology in Children
and Adolescents. https://files.eric.ed.gov/fulltext/EJ98554 1. pdf



https://richardlouv.com/books/last-child/
https://doi.org/10.1080/14729679.2010.532986
https://files.eric.ed.gov/fulltext/EJ985541.pdf

Flying kites

2YHUYLHZ

Make a sustainable kite as a way to explore
sustainable materials, incorporate movement and
fun, reflect on how wind patterns are impacted by
climate change, and learn practical skills involving
mathematics.

&EXUULFXOXP OLQNDJH

Science, Civic and social studies, Mathematics, Arts
and Practice & Vocational.

&RPSHWHQFHY EXLOW

Systems thinking, interconnectedness thinking and
empathy.

SUHSRRUN

Decide on what materials will be used for the kite
and how to collect the materials.
&RPSHWHQFHY DFWLYLWLHV WR S
WHDFKHU

It would be helpful to make a kite for yourself

before doing it with the learners.

6WHSV LQ WKH DFWLYLW\
ORYH ZLWK WKH ZLQG
ODNH NLWHYV
YO\ NLWHYV

.




Materials/space required:

Up-cycled paper kite Up-cycled plastic Leaf kite
paper from kite . dried leaves
magazine or plastic bag rope

light, straight natural sticks

(straight and light)
needle and thread

newspaper

light, straight wooden sticks or

wooden stick straws

light, bendable decorations for the

tail (feathers, glitter

metal stick
glue paper/fabric etc.)
tape tape
Scissors scissors
rope rope
knife

ORYH OLNH WKH ZLQG

-QWURGXFH WKH PRYHPHQW JDPH ORYH OLNH WKH ZLQG ZK
SUHWHQG WR EH ZLQG DQG JUDVV VWUDZ PRYHG E\ WKH ZLQ
$VN OHDUQHUV WR IRUP SDLUV ZLWK RQH OHDUQHU EHLQJ W
Jubvv vwubDZzZz 7KH *UDVV ZLOO VWDUW VWDQGLQJ XSULJKW
WKHLU VLGHV 7KH :LQG ZLOO WKHQ XVLQJ RQO\ RQH KDQG
ERG\ 7KH *UDVVZ ZLO@ORQRDIOMRK WKH JHQWOH SUHVVXUH DQG
'LQG UHOHDVHV WKH *UDVV ZLOO VRIWO\ UHWXUQ WR LWV >
6KRZ KRZ WKH JDPH ZRUNV ZLWK D YROXQWHHU )RU H[DPSO
JHQWO\ OLIW WKH *UDVV DUP SXVK WKH VLGH RI RQH VKRX
VLGHZDUGV SXVK LQ WKH KROORZ RI WKH NQHH SXVK RQ D
WKH EDFN RU SYXHMRWWRLOWY DORQJ WKH VSLQH ([SHULPHC
VSHHG OHYHO RI SUHVVXUH KRZ TXLFNO\ \RX UHOHDVH WKI
(VWDEOLVK WKH UXOHV RI WKH JDPH DQG VKDUH WKHP ZLWK
IROORZLQJ

1R WDONLQJ

7KH *UDVV FDQQRW PRYH LWV IHHW MXVW OLNH SODQWYV

7KH :LQG LV IUHH WR PRYH DURXQG

7KH :LQG GRHVQ W SXVK LI WKH\ HQFRXQWHU UHVLVWDQF

WKH KHDG RU DQ\ RWKHU ERGLBDWWWR W KBMWU B o X \%

GRHVY QRW ZDQW WR EH WRXFKHG




%RWK :LQG DQG *UDVV DUH IUHH WR ZDON DZD\ VWRS WKF

WKH\ IHHO XQFRPIRUWDEOH RU XQVDIH 5HPLQG WKH OHD

UHVSRQVLELOLW)\ IRU WKHLU RZQ ERG\ DQG ERXQGDULHYV
$IWHU DURXQYBFRQGY \RX DVN WKH OHDUQHUV WR VZLWFK U
DQRWKHUVHFRQGYV WR SOD\ ZLWK WKH PRYHPHQW

ODNH NLWHYV

6WDUW E\ DVNLQJ WKH OHDUQHUV KRZ WKH\ WKLQN WKH\ FD
VXVWDLQDEOH PDWHULDOV 8VH WKLV RSSRUWXQLW\ WR KL.
ZD\V WR EH VXVWDLQDEOH DQG WR PDNH D NLWH ([DPSOHYV
D NLWH RXW RI VXNWDLQWDODEOH PDW

%DVEEF\FOHG SDSHU .LWH

- QWHUPH&EMDWHHG SODVWLFE NLWH

$GYDQFHBI NLWH
'"HFLGH RQ ZKDW NLQG RI PDWHULDOV WR XVH 7KH HDV\ RS\
GHFLGH RQ WKH PDWHULDOV DQG KDYH HYHU\RQH PDNH WKFE
DGYDQFHG DQG PRUH FUHDWLYH RSWLRQ LV WR OHW WKH O]
KDYH WKH JURXBKDAMKRPRWHULDOV WKH\ ZDQW WR XVH 7KLYV
VHVVLRQV WLPH DQG SUHSDUDWLRQ
$VN WKH OHDUQHUV ZKDW VNLOOV DUH QHHGHG WR PDNH D
SDWLHQFH FRPPLWPHQW DQG SUHFLVLRQ LI WKRVH DUH QF

b
In the making! Learners using recycled plastic and wooden sticks to create their kites.

Photos by Sierra de Lew, REAL School Budapest

Hand out or ask the learners to collect their materials, depending on what type
of kite you decided upon. If they are collecting their own material at home (up -



https://www.youtube.com/watch?v=5wP7AamFAOs
https://www.youtube.com/watch?v=a0hYmqjssRA
https://www.youtube.com/watch?v=tdefwuEqQbw

cycling) or in nature (leaves, sticks), you need to make time for this and plan to

make the kite later on.

Making the kite will look different depending on the way of making kites that
you chose. See tutorial videos above to learn more. One way to incorporate
math is to talk about the shape of the kite (diamond, square) and give learners
precise measurements to use when making the kite.

Ask the learners what type of weather they think their kite needs to fly well. A
small leaf or paper kite will probably do well in less wind than a larger plastic
bag kite made with sticks, for example

Fly kites
*R WR D VXLWDEOH SODFH DQG 5\ WKH NLWHV ZKHQ WKH ZHI
$VN WKH OHDUQHUV WR UH5HFW RQ WKH H[SHULHQFH RI 5\L¢
+RZ GLG LW IHHO WR 5\ WKH NLWH"
:KDW GRHV WKH NLWH PHDQ UHVHPEOH WR \RX"
:KDW GRHV LW PHDQ KLVWRULFDOO\ WR RWKHUV" H[ SHD
+RZ LV LW SRVVLEOH IRU WKH NLWH WR 5\"
+RZ ZLOO WKH ZLQGV FKDQJH ZLWK FOLPDWH FKDQJH" HJ
DQG VWRUPYV

With their kites ready, learners enjoyed flying them on a perfect windy day.Photos by Sierra de Lew, REAL Schoa
Budapest




'RV DQG 'RQ WV u

Do

If your learners are easily stressed or frustrated at the moment, you can
choose more solid materials to avoid frustration over repeatedly
broken/teared materials.

Adaptations

If touch/pushing is not suitable for your group of learners, you can instead
use this movement activity:

Instead of the learners using their bodies/hands to be the wind and touching

others, they will stand a little more separated and just act out the wind

blowing in specific directions and how the grass will respond to the wind
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by Climate Creativity.

Risnanosanti, R., Ristontowi, R., & Ramadianti, W. (2024, January 31).
Mathematics concepts in making kites as a tool in Ethno -STEM based learning.
International Journal of STEM Education for Sustainability
https://journal.gmpionline.com/index.phpl/ijses/article/view/301/234



https://journal.gmpionline.com/index.php/ijses/article/view/301/234

Nature -based art

2YHUYLHZ

This activity focuses on using natural material and
landscapes as mediums for artistic expression,
connecting people with the environment through
creative endeavours . Examples of nature -based art
include creating a nature -based mandala, or a clay
face on a tree. Creating a mandala made of

collected twigs, stones, flowers and leaves helps
develop a contemplative relationship with nature,
while helping foster collaborat ion. It is also meant to
be transient/temporary and helps reflect on our
relationship to ti me, including the cyclical nature of
life. Creating clay faces on trees can help introduce
the topic of communication between plants, as well
as reflections on animism.

&EXUULFXOXP OLQNDJH

Arts and Natural Science

&RPSHWHQFHYVY EXLOW

Systems thinking, interconnectedness thinking,

empathy

SUHSRUN

Learn more about land art, and/or mandalas.

6WHSV LQ WKH DFWLYLW\
+DUYHVW

&UHDWLRQ
SH5HFWLRQ




+DUYHVW

%ULQJ WKH OHDUQHUV WR D SO o O
WKH\ DUH DOORZHG WR JDWKH U S S PR O G
KDYH VSDFH WR FUHDWH VFXOS @i
DQG LQVWDOODWLRQV T :Mw
$OORZ WKH OHDUQHUV WR H[SO » , : """mm"""
ZHOO DV RI ORFDWLRQV ZKHUH WS WIS
WRJHWKHU 7KH PDWHULDO IRU i : | ()G
SULPDULO\ EH IDOOHQ OHDYHYV | e : ’
DUH QR ORQUAW IDMZHOO DV VP
DQG RWKHU PLQHUDOV WKDW F

DQG EURXJKW EDFN WR ZKHUH Mé@r‘ﬁe\s&é‘éﬂﬂd‘bndglvmgshapetoatree
+DUYHVWLQJ PDWHULDO VKRXO deceyhwateazmp JH WKH

ORFDO HFRV\VWHP Photo by Carmelo Zamora, REAL School
&UHDWH VPDOO JORPEWVRUV D Q|BGudppestH

WKHP VRPH WLPH WR JDWKHU PDWHULDO IRU WKHLU
QDWXDWHG DUW HLWKHU LQGLYLGXDOO\ RU DV D JURXS

&UHDWLRQ

-QYLWH WKH OHDUQHUV WR FUHDWH DQ HSKHPHUDO DUWZR!
KDYH JDWKHUHG 7KH OHDUQHUV FRXOG EH LQYLWHG WR FU
QDWXUDO PDWHULDO JDWKHUHG 7KH\ FRXOG DOVR EH JLYH
IRFXVLQJ RQ WKHLDWIHRSURVMWEH HFRORJLFDO FULVLYVY DQG F
IXWXUH

SHS5HFWLRQ

Once the artworks are finalized, invite learners to have a look at the artworks of
the other learners. This can be a good opportunity to reflect on the materials
gathered and used by the learners (e.g. which species were used, which role
does that species play in the ecosystem), and to introduce learners to the
different plant species present in their environment.




Invite learners to share what they wished to represent
and how engaging in this activity collectively felt for
them. You can also invite learners to reflect on the new
perspectives they may have gained in relation to the
ecological crisis and/or to regener ation. You may also
reflect on the mandala -making practice, if this was the
practice you chose, to highlight what actual mandala -
making entails in the Buddhist tradition. This will help
foster a sense of humility with regard to their creations.
Once the activity has been carried out, invite learners to
dismantle their artworks and bring the material back to
where they grabbed it. This can be an opportunity to
highlight the role of healthy soil, fed by organic

material, in the health of the local ecosystem.

'RV DQG 'RQ WYV

Do

Look for the location carefully.

Learners sharing their nature-
based mandala with their peers.

Photo by Carmelo Zamora, REAL
School Budapest.

Consider this activity at the end of the summer or in the fall, so as to take

advantage of the variety of leaves and fallen fruits available.

'RQ W

'R Q démage plants while doing the exercise.

'RQ W FKRRVH D YHU\ VPDOO ORFDWLRQ ZKHUH W

learners could damage the plants growing in the soil.

Adaptations

If some learners are not comfortable being outdoors and picking up leaves

or other plants, encourage them to gather material together, rather than

individually.




If a learner cannot easily move in the space or pick up material, assign a

small group to work with them and get them the material they would like to
have access to.

This activity can be carried out regularly to help foster wellbeing in children
and youth, and can complement all activities undertaken under competence
area 1 Taking care of climate emotions and trauma.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

5HVRXUFHV
Some pictures of nature -based mandalas:

https://www.discoveringanew.com/blog  -4/nature -mandalas -nature -activity -for -
kids

Artists using natural material for art:

Shona Wilson, https://www.shonawilson.com/artwork/2011/

Andy Goldwsorthy, https://andygoldsworthystudio.com/archive/

SHIHUHQFHV

The Mandala Project: https://www.mandalaproject.org/index.html

Henderson, P., Rosen, D., & Mascaro, N. (2007). Empirical study on the healing
nature of mandalas. Psychology of Aesthetics, Creativity, and the Arisl(3), 148
154. https://doi.org/10.1037/1931 -3896.1.3.148

Maciel, K. F. K., FuentesGuevara, M. D., Da Silva Gongalves, C., Mendes, P. M.,
De Souza, E. G., & Corréa, L. B. (2021).Mobile mandala garden as a tool of
environmental education in an early childhood school in Southern Brazil.

Journal of Cleaner Production, 331, 129913.
https://doi.org/10.1016/j.jclepro.2021.129913



https://www.discoveringanew.com/blog-4/nature-mandalas-nature-activity-for-kids
https://www.discoveringanew.com/blog-4/nature-mandalas-nature-activity-for-kids
https://www.shonawilson.com/artwork/2011/
https://andygoldsworthystudio.com/archive/
https://www.mandalaproject.org/index.html
https://doi.org/10.1037/1931-3896.1.3.148
https://doi.org/10.1016/j.jclepro.2021.129913

Wong, W., Zhang, D., Hu, J., & U, C. (2024). Improving emotional and social
development in preschool children: Exploring the effects of Mindfulness &ased

Mandala intervention in social Work practice in Macao.  Child & Family Social
Work. https://doi.org/10.1111/cfs.13223



https://doi.org/10.1111/cfs.13223

(PEIWDFLQJ
YDOXHV WKDW VXVWDLQ |
EHLQJV




Belonging to nature

&/$5-7< &RPSHWHQFH $UHD

Embracing values that sustain the lives of all living beings

*UHHQ&RPS &RPSHWHQFH $UHD

Embodying sustainability values

K\ XVH WKLV WRRO"

This tool can help learners feel one with nature and take responsibility towards
individual, collective and planetary health and wellbeing. Healthy ecosystems are
critical to limit the effects of climate change and build long  -term resilience. They are
also critical to biodiversity, which is the foundation of life on Earth as we know it.

Our lack of connection to animals, plants and fungi plays a part in our acceptance

of the damage and destruction that ecosystems suffer from in the name of growth,
progress or development. This tool helps re -connect learners to animals, plants and
fungi, even in contexts where taking them to natural areas may be difficult.



Council of all beings

2YHUYLHZ

The Council of All Beings serves as a powerful tool
for environmental education, personal
transformation, and community building. It helps
people recognize their interconnectedness with
nature and fosters a sense of responsibility towards
the wellbeing of the Earth and all its inhabitants. By
embracing the perspectives of non -human beings,
individuals can gain a deeper appreciation for the
diverse life forms that share the planet with us and
work towards a more sustainable and harmonious
coexistence.

The purpose of this activity is to help individuals and
groups develop a sense of empathy and ecological
awareness by stepping into the perspectives of
other living beings. It aims to challenge
anthropocentric thinking, where humans see
themselves as separ ate from and superior to the
rest of the natural world. Instead, it encourages a
more interconnected view of life and promotes a
sense of responsibility and care for all beings and
ecosystems.

7KLV DFWLYLW\ LV DQ DGDSWDWLR
&RXQFLO RI $00 %HLQJV )RU IXU

the reference section.

&EXUULFXOXP OLQNDJH

Science, Language & Literature, Physical Education & Health (Wellbeing &

Mindfulness) and Sustainability & Climate Education




&RPSHWHQFHYV EXLOW

Self-reflection, perspective taking, humility, deep listening

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Listening (tool 3.3)

6WHSV LQ WKH DFWLYLW\

~QGLYLGXDO UH5HFWLRQ
([SHULPHQWDWLRQ

Collective reflection

- QGLYLGXDO UHS5HFWLRQ

~QYLWH OHDUQHUV WR MRLQ WKH PHHWLQJ Rl DOO EHLQJV
WKH PHHWLQJ LV WR JLYH D Y RIKAKXWR QG DIHHHRWPRRUH
*LYH OHDUQHUV VRPH WLPH WR WKLQN DERXW ZKDW OLIH IR
UHSUHVHQWHG LQ WKH FRXQFLO /LIH IRUPV FRXOG EH DQ D
SODQW RU DQ\ QDWXUDO HQWLW\ WKDW UHVRQDWHY ZLWK W
OLIHIRUP WKRW® IMKRZHLU PLQG

([SHULPHQWDWLRQ

2QFH OHDUQHUV KDYH FKRVHQ D OLIH IRUP JLYH WKHP VRP|
ZDONLQJ PRYLQJ RU VSHDNLQJ OLNH WKLV OLIH IRUP /HDUt¢
WKH EHLQJ V H[SHULHQFH RI OLIH DQG LWV UHODWLRQVKLS
/IHDUQHUV FDQ DIR®WHRZ\L WIKHXHVWLRQ KRZ LV WKDW EHLQJ
KXPDQ DFWLYLW\ DQG FOLPDWH FKDQJH LPSDFWV"
2SWLRQDO -QYLWH OHDUQHUV WR FUHDWH D PDVN RU D FR'
WKH EHLQJ WKH\ UHSUHVHQW DW WKH &RXQFLO

-QYLWH OHDUQHUV WR FRPH WRIJHWKHU DQG IRUP WKH &RX
PHHWLQJ E\ ZHOFRPLQJ DOO WKH OLIH IRUPV UHSUHVHQWHC
UHFRPPHQGDWLRQV E\ -RDQQD ODF\ LW LV SRVVLEOH WR RS
XSRQ@KH EHLQJV RI WKHDWRIGURIY DVHNQIRZOHGJILQJ WKH IRXU G
$OWHUQDWLYHO\ D SRHP FRXOG EH UHDG WR RSHQ WKH FR>
(DFK OHDUQHU LV LQYLWHG WR HPERG\ WKH EHLQJ WKH\ KD?
WKHLU EHKDOI DQG IURP WKHLU SHUVSHFWLYH <Rg Q°



https://workthatreconnects.org/resources/invoking-the-beings-of-the-three-times/

WKHLU EHLQJY MR\V FRQFHUQV SHUVSHFWLYHV RQ WKH F>
HFRORJLFDO FKDOOHQJHV

- QYLWH WKH OHDUQHUV ZKR DUH QRW VSHDNLQJ WR OLVWH:!
HDFK EHLQJ V PHVVDJH /HDUQHUYVY DUH DOVR ZHOFRPH WR H
DQG HPSDWK\ ZLWK WKH H[SHULHQFHV RI WKH RWKHU EHLQJ

&ROOHFWLYH UHSHFWLRQ

2QFH DOO EHLQJY KDYH H[SUHVVHG WKHPVHOYHV LQYLWH O
DVLGH PHWDSKRULFDOO\ RU FRQFUHWHO\ DQG H[SUHVV Wt
IURP D KXPDQ SHUVSHFWLYH 7KLV DOORZV OHDUQHUV WR V|
IHHOLQJV DERXW QFKIHDHY S HHJBEORUH KRZ LW LPSDFWHG WKHLI
RI WKHLU SODFH LQ WKH HFRORJLFDO ZHE

(QFRXUDJH OHDUQHUV WR VKDUH WKHLU WKRXJKWYV DV KXPD
HQJDJH LQ D GLDORJXH RQ WRSLFV RI LQWHUHVW WR WKH JU

'RV DQG 'RQ WV u

Do

8VH D WDONLQJ SLHFH FRQVLGHU XVLQJ D PHD(
as a talking piece to signify who has the floor. This helps to create a focused

and respectful space for sharing.

Welcome all forms of expression: encourage learners to express themselves
freely through masks, costumes, or other creative representations of their

chosen being. The key is respect for the being and the space, not perfection.
Create a special atmosphere: set a calm and unique tone for the meeting.
Consider using natural elements like candles, a mandala, or symbolic
representations of the four directions to enhance focus and mindfulness

during the gathering.

'RQ W

'RQ WXGJH OHDUQHUV H[SUHVVLRQV DYRLG FUL\
or represents their chosen being. All creative efforts are valid and should be
honoured.




'R Q fakte participation: allow learners to choose their level of sharing. If

someone feels uncomfortable speaking or contributing, respect their
boundaries and don't push them to share.

Adaptations

This tool can be linked to 2.3 - Connecting with the animal, and activity 2.4.5 -
Nature-based Art
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHVRXUFHV

Some inspiration for costumes or masks can be found  here.

S5HIHUHQFHYV
JoannaMacy V. &RXQFLO RI DOO EHLQJV LQ &RPLQJ %DFN WR /L
Reconnect Our Lives, Our World (1998).
https://workthatreconnects.org/resources/council -of -all-beings/



https://es.pinterest.com/maggieyowellwilson/council-of-all-beings-ritual-performance-ideas/
https://www.joannamacy.net/
https://workthatreconnects.org/resources/council-of-all-beings/

Giving a voice to plants

2YHUYLHZ

Each learner brings a plant or a mushroom with
them when discussing certain topics with the group.
The learner can speak in the name of the plant or
mushroom, as custodian of nature, or as a defender
of the principle of reciprocity with nature. This
activity gives an opportunity to reflect on the needs
and rights of the more -than-humans in relation to
day-to-day issues or concerns expressed in the
classroom or among the group.

&EXUULFXOXP OLQNDJH

Civics & Social Studies, Citizenship & Democracy and
Natural Science (Biology), or student parliaments or

RWKHU VWXGHQWY GLDORJXH VSD

learners come together to discuss specific issues
related to the group.

&RPSHWHQFHV EXLOW

Perspective -taking, interconnectedness thinking,
empathy, exploratory thinking

&RPSHWHQFHYVY DFWLYLWLHYV WR SU

WHDFKHU

Listening (tool 3.3)

BWHSV LQ WKH DFWLYLW\
5HVHDUFK
([SHULHQFH
5H5HFW




SHVHDUEFK

%HIRUH HQJDJLQJ LQ WKH DFWLYLW\ LQ FODVV JLYH \RXU O
\RXU OHDUQHUV WR 4QG D SODQW RU D PXVKURRP WKH\ OLN
IRU DW WKH JDWKHULQJ 7KH SODQW RU PXVKURRP VKRXOG
LQ D SRW WHKDQWWPRKH\HDVLO\ $Q DOWHUQDWLYH ZRXOG EH L
RI D OLYLQJ SODQW WKH\ ZRXOG OLNH WR VSHDN IRU $VN O
WKH FRQGLWLRQV WKDW WKHLU VSHFL4F SODQW RU PXVKUR
\RXQJHU OHDUQHUV WKMW WRHUBVXNLWKHULKDSDUHQWY )RU R
OHDUQHUV UHVHDUFK FRXOG LQFOXGH LGHQWLI\LQJ ZKLFK
PHW LQ QDWXUH EHFDXVH RI WKH FXUUHQW UDWH RI SROOX
EHFDXVH RI FOLPDWH FKDQJH

(ISHULHQFH

"KHQ LQ VFKRRO KDYH OHDUQHUV VLW LQ D FLUFOH ZLWK W
LPDJH RI WKHLU SODQW PXVKURRP QH[W WR WKHP VR WKDW
DUH SDUW RI WKH FLUFOH DV ZHOO +DYH D 4UVW URXQG RI
LOWURGXFLQJ WKKIHOMDFHFRHY RI WKH SODQW PXVKURRP ZKF
IURP DQG ZKDW LW QHHGV WR WKULYH LQ D IHZ VHQWHQFHYV
-1 \RX DUH GRLQJ WKLV DFWLYLW\ DV SDUW RI D UHJXODU 6
HQJDJH LQ GLVFXVVLQJ FXUUHQW LVVXHV ZLWK OHDUQHUYV I
SHUVSHFWLYH RI WKH SODQW RU PXVKURRP WKH\ VSHDN IRU
OHDUQHUV WWR WBEXLI@HLQ WKH SODQWYV RU PXVKURRPV YRLF
:KDW ZRXOG \RXU SODQW PXVKURRP VD\ WR WKLV"

-1 \RX DUH GRLQJ WKLY DFWLYLW\ DV VWDQGDORQH \RX FDC
PXVKURRPY DQG WKH OHDUQHUV WR GLVFXVV WKH VFKRRO \
FKDQJH DQG RU WKH HQYLURQPHQW H J WKH VFKRRO SROL
WR JHW WR VFRRRRO LRQKWKHW OD\JURXQG DQG VXJIJHVW WK
WKH YLHZV RI WKH SODQWV PXVKURRPV RQ LW DV ZHOO DV
DQG ZHOOEHLQJ RI WKH SODQWYV PXVKURRPV

ok



SH5HFW

$W WKH HQG RI WKH FRQYHUVDWLRQ LQYLWH OHDUQHUV WF
VSHDNLQJ IRU D SODQW PXVKURRP DV ZHOO DV RQ WKH QH?z
WKURXJK WKH GLVEXVVLRQ :DV VRPHWKLQJ XQH[SHFWHG" $
IXUWKHU XQGHUVWD QG DWQKH P&V RRBY DQG EHWWHU WDN|
DFFRXQW" 'R WKH\ IHHO OHVV VHSDUDWHQHVV DQG PRUH EH
HFRV\WVWHPV DIWHU WKH DFWLYLW\"

2SWLRQDO 5HSHDW WKLV DEWLYLW\ WKURXJKRXW WKH \HDL
VHDVRQV WR GLYH GHHSHU LQWR WKH QHHGV DQG OLYHV R
DV LQWR WKH IXQFWLRQLQJ RI WKH OREDO HERV\VWHP

'RV DQG 'RQ WV E

Do

Encourage learners to speak up for their plant by modelling the assignment
and bringing a plant yourself when sitting in the circle.

Encourage learners to ask you questions about their own plant/mushroom
anytime, so that they can clarify the needs of the plant/mushroom before
they speak, while they intervene, or following the intervention of another
learner.

Answer questions that learners may have about their plants/mushrooms on
the spot, if you can, so that they can also learn more about the needs of the
plant and the functioning of the ecosystem.

'RQ W

'RQ W LQWHUUXSW WKH GLVFXVVLRQ WR FRUUHF\
needs of the plant during the discussion. Correct any mistakes or
approximations at the end of the discussion.

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others




how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.

S5HIHUHQFHV

This activity was designed by One Resilient Earth.

Han, Ke-Tsung. "Influence of passive versus active interaction with indoor plants

on the restoration, behaviour and knowledge of students at a junior high school

in Taiwan." Indoor and Built Environment 27.6 (2018): 818-830.

Jones, V., MacLeod, C. Why Children Need to Read About Plants at a Time of
Climate Change. & KLOGUHQ V /LWHU D98/, A16 HI3L QORGXFDWLRQ
https://doi.org/10.1007/s10583 -022-09511-x

Morén, Carlos, et al. " THE IMPLEMENTATION OF THE ETHICS OF CARE IN
PRIMARY EDUCATION: A PROPOSAL THROUGH PLANTECERI2020 Proceedings
IATED, 2020.

Radliff, Charlotte. " Teacher Perspectives on the Effect Caring for Classroom

Plants has on Adolescents ." (2020)

JoannaMacy V &RXQFLO RI DOO EHLQJYV LQ &RPLQJ %DFN WR /L
Reconnect Our Lives, Our World (1998).
https://workthatreconnects.org/resources/council __ -of-all-beings/



https://journals.sagepub.com/doi/abs/10.1177/1420326X17691328
https://journals.sagepub.com/doi/abs/10.1177/1420326X17691328
https://journals.sagepub.com/doi/abs/10.1177/1420326X17691328
https://doi.org/10.1007/s10583-022-09511-x
https://library.iated.org/view/MORON2020IMP
https://library.iated.org/view/MORON2020IMP
https://minds.wisconsin.edu/handle/1793/84583
https://minds.wisconsin.edu/handle/1793/84583
https://www.joannamacy.net/
https://workthatreconnects.org/resources/council-of-all-beings/

Learning from Indigenous

Peoples

CLARITY Competence Area

Embracing values that sustain the lives of all living beings

*UHHQ&RPS &RPSHWHQFH $UHD

Embodying sustainability values

K\ XVH WKLV WRRO"

This tool is meant to support reflection on the historical and ongoing injustices that

Indigenous Peoples face, and to encourage respectful engagement with Indigenous

BHRSOHV NQRZOHGJH V\VWHPVY DQG SUDFWLFHYV ZKHQ LW FRPI
resilience and fostering ecosystem regeneration.

It is essential to note that Indigenous Peoples are communities who have been
experiencing colonization, in most parts of the world. Yet, they still carry a deep
sense of responsibility for the lands they have inherited from their ancestors, which
includes ecosystems that have been exploited and those that have remained intact.
While colonization is often associated with empires exploiting territories and

people overseas, it has occurred within Europe as well. The Sami in Sapmi, present
across parts of four countries (Sweden, Norway, Finland and Russia) and the Inuit of
Kalaallit Nunaat (Greenland  a self-governed territory within the Kingdom of
Denmark) are examples of Indigenous Peoples who still suffer from the burden of
European colonization.

7TRGD\ RQH RI WKH ELJJHVW FKDOOHQJHV IDFHG E\ PDQ\ —-QGL.
RU &OLPDWH FRORQLDOLVP DV D UHVXOW PDQ\ —QGLJHQRXV
once again plundered for rare minerals or to install wind power, now with the

excuseofsavLQJ WKH SODQHW —-W LV LPSRUWDQW QRW WR H[RWLF
cultures, while recognizing their knowledge as vital to our shared journey towards a

more climate -resilient world .



Listening to recorded stories

narrated by Indigenous Peoples

2YHUYLHZ

This activity consists in listening to life stories
narrated by Indigenous Peoples. Those could be
stories of daily practices of taking care of the Earth,
accounts of their history and/or stories introducing
spiritual beliefs or nature rituals. Listeningt o
recorded stories told by Indigenous Peoples directly
Is critical. Some resources for such stories are in the
reference section below.

&EXUULFXOXP OLQNDJH

History, Geography, Science (biology), Civics & Social
Studies and Sustainability & Climate Education.

&RPSHWHQFHV EXLOW

Self-reflection, perspective taking and humility

SUHSRRUN
Read about local Indigenous Peoples, if any,
environmental racism, authors working on
decolonial studies (see references), so as to
explore your own representation, assumptions
and biases about Indigenous Peoples.
Select a story (or film) narrated by an Indigenous
person or community, which is relevant to your
context and/or the questions you would like to
address.




&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
The Listening tool ( 3.3), particularly Deep Listening ( 3.3.2)
Moving to reduce climate anxiety ( 1.3)

6WHSV LQ WKH DFWLYLW\

~QWURGXFWLRQ
ILVWHQLQJ
'LDORJXH

-QWURGXFWLRQ

~QWURGXFH WKH H[HUFLVH WR \RXU OHDUQHUV E\ KLJKOLJK
RI WKH ZRUOG V ELRGLYHUVLW\ LV ORFDWHG RQ WHUULW
3HRSOHV KHQFH PDQ\ RI WKHP KDYH D SUHFLRXV XQGHUVW
WKH (DU&K BQGLJIIHRBYXBHUH YHU\ GLYHUVH DQG OLYH GL+HU
ERWK LQ XUEDQ DQG UXUDO DUHDV WRGD\ DQG PRVW —-Q
EHHQ RSSUHVVHG DQG FRQWLQXH WR EH RSSUHVVHG E\ JRY
RYHU WKH SDVW FHQWXUKHY KRY®RUS QR HVQIIHWYWLDO WR EH
XQGHUVWDQG WKHLU RZQ VWRULHV
~QWURGXFH WKH VWRU\ RU WKH 40P WKDW \RX KDYH VHOHF!
VRPH GHWDLOV DERXW WKH HERV\VW 3P RLEYTHKH FKRWBW H® G L .
'LYH LQWR WKH FKDUDFWHULVWLFV Rl WKH ORFDO IDXQD DQ
LQFOXGLQJ WKH SUHVHQFH RI PRXQWDLQV ULYHUV RU WKH
VHWWOHPHQWY RU EXLOGLQBVHRSOIKYFAK OQBKUWY @R HVSH
LI WKH\ DUH QRW VKRZQ GXULQJ WKH VWRU\ 7KLV ZLOO JLY
HFRV\WWHP IURP ZKLFKIIWKY GQRIZYVHGEG DV ZHOO DV LQWR WK
WRGD\ V OLIH IRU PDIMR-SWEHHBH@EHYI RQ WKH DJH RI WKH O
\RX FDQ DOVR GLYH LQWR WKH KLVWRU\ Rl RSSUHVVLRQ RI \
3HRSOH DQG DQ\ SROLWLFDO VWUXJJOH WKH\ PD\ VWLOO E}l
+LJKOLJKW WKDW WKLV DFWLYLW\ LV DERXW OLVWHQLQJ WR
WR WKH OHDUQHUV DQG FRXOG LQWURGXFH FRQFHSWV RU L
EHIRUH -W LV LPSRUWDQW WR OLVWHQ ZLWK FXULRVLW)\ DQ
WKHUH ZD OV FEHH IRU TXHVWLRQV DIWHUZDUGVY -Q FDVH D FR
PDNHV WKHP IHHO FULWLFDO RU XQFRPIRUWDEOH OHW WKH
VSDFH WR GLVFXVV WKRVH HPRWLRQV DIWHUZDUGYV -1 WKH\
RYHUZKHOPLQJ HPRWLKRQ VYV HPRWGLIQJ OHW WKHP NQRZ WKDW
EUHDWKH GHHSO\ RU SUDFWLF i DV R YKBEWLEHYPHQW DQG
WKRVH HPRWLRQV FDQ EH DGGUHVVHG DIWHU OLV W

ok



IJLVWHQLQJ

30D\ WKH UHFRUGLQJ RU WKH B N
VKDUH UHFRUGLQJV RU PRYLHV_ '
~QGLJHGHRXXDHQG RU LQ FORVH
FROODERUDWLRQ ZBMKS\WE®HID]
FKHFN WKH UHVRXUFH VHFWLR|GE
UHIHUHQFHV ¥
~-QYLWH OHDUQHUV WR WDNH QR
UHFRUGLQJ LI D TXHVWLRQ FRP |
FDQ ZULWH LW GRZQ DQG IUHH WKHLU PLQG WR

| Learners in a Norwegian classroom, watching a
FRQWLQXH OLVWHQLQJ GHHSO ' recording from the Sami people.

Photo: Marte Maurabakken/Climate Creativity.

'LDORJXH

6WDUW ZLWK LQYLWLQJ OHDUQHUV WR H[SUHVV WKH HPRWL|
OLVWHQLQJ WR WKH UHFRUGLQJ RU ZDWFKLQJ WKH 40P LI I
PRYHPHEDWHG DFWLYLWLHV IRU WKH ZKROH JURXS
(QFRXUDJH OHDUQHUV WR VKDUH VRPH TXHVWLRQV WKH\ PD
WKH VWRU\ :KHQ WKH\ KDYH FRPPHQWY LQYLWH WKHP WR \
VR DV WR GLYH GHHSHU ZLWK WKH JURXS
*LYH OHDUQHUV WKH RSSRUWXQLW\ WR UH5HFW RQ WKHPHYV
HPHUJHG LQ WKH VWRU\
:KDW ZHUH WKH\ VXUSULVHG DERXW"
'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS WR QDWXU
'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS EHWZHHQ
FRPPXQLW\ WKDQ WKH RQHV WKH\ DUH XVHG WR LQ WKHLI
'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS WR FOLPD\
:KDW ZRXOG WKH\ OLNH WR IXUWKHU H[SORUH RU UHVHDU
JURXS™"

ok



'RV DQG 'RQ WV u

Do

Prepare well about Indigenous Peoples in general and the Indigenous People
from which the storyteller is before the class.
Question and address your own assumptions and biases before the class.

'RQ W

'RQ W DVVXPH \RX NQRZ D ORW DERXW -QGLJHQR
done some research. Acknowledge that there is a lot you may not know nor
know in an embodied way, including when answering questions by learners.

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

Resources

For children:

You can check the following selection of Indigenous -made animation films. For
each film, you can find a short synopsis and a suggested age -range for the
viewers: https://www.nfb.ca/channels/indigenous _-made -animation -films/

This playlist is for children 9 -11: https://www.nfb.ca/playlist/indigenous __ -cinema -
classroom -ages-611/#6

This playlist is for children 12 -14: https://www.nfb.ca/playlist/unikkausivut -
sharing -our -stories/

This website also offers multiple animation and documentary videos:
https:/firstnationspedagogy.ca/storytelling.html

For 6 - 10 years old: The flight of the hummingbird

For 12-18 years old: Three thousand



https://www.nfb.ca/channels/indigenous-made-animation-films/
https://www.nfb.ca/playlist/indigenous-cinema-classroom-ages-611/#6
https://www.nfb.ca/playlist/indigenous-cinema-classroom-ages-611/#6
https://www.nfb.ca/playlist/unikkausivut-sharing-our-stories/
https://www.nfb.ca/playlist/unikkausivut-sharing-our-stories/
https://firstnationspedagogy.ca/storytelling.html
https://youtu.be/naj6zZakgEg
https://www.nfb.ca/film/three-thousand/

For older learners:

This website offers multiple animation and documentary videos:
https://firstnationspedagogy.ca/storytelling.html

Here is an Indigenous Stories playlist:
https://www.youtube.com/playlist?list=PLyBdAUI4LX9jeCbalOPkxNuoYGPBL0_Sj
Suggestions: Four faces of the moon

2 videos about the Sami people for ages 10 and older

Two videos that complement each other well. The first video shows reindeer

herding traditions, told by an 83 years old Sami woman. In the second video, a

\RXQJ 6EPL ZRPDQ WDONV DERXW 6£PL SHRSOH V FXUUHQW FKI
automatic caption functi on to get subtitles in a language your learners understand.)

These two videos work well for learners from 10 years old and older:

https://www.youtube.com/watch?app=desktop&v=_rBU25yAyel
https://www.youtube.com/watch?app=desktop&v=Mm4eYOTk7 -k

SHIHUHQFHV

This tool was developed by One Resilient Earth, under the supervision of a
contributor from the Sami community, with the intention of being as mindful and
respectful as possible regarding cultural appropriation and the broader legacies of
colonialism. Whil e every effort has been made to honour Sadmi and Inuit
perspectives, we acknowledge that a single activity cannot fully encompass the
richness or complexity of Indigenous Peoples' cultures. We encourage you to adapt
or adjust the activity with care, and ple ase feel welcome to contact us with any
questions or concerns.

Important references when preparing for this activity:
United Nations Declaration on the Rights of Indigenous Peoples

Gesturing Towards Decolonial Futures (GTDF) is an arts/research collective that

uses this website as a workspace for collaborations around different kinds of
artistic, pedagogical, cartographic, and relational experiments that aim to
identify and de -activate colonial habits of being, and to gesture  towards the
possibility of decolonial futures.

ok


https://firstnationspedagogy.ca/storytelling.html
https://youtu.be/rWe--sysNkk
https://www.youtube.com/watch?app=desktop&v=_rBU25yAyeI
https://www.youtube.com/watch?app=desktop&v=Mm4eY0Tk7-k
https://www.un.org/development/desa/indigenouspeoples/wp-content/uploads/sites/19/2018/11/UNDRIP_E_web.pdf
https://decolonialfutures.net/

Protocol for non -Indigenous people working with Indigenous people

Podcasts and writings by Indigenous Knowledge holders

A podcast by Cherokee reporter Rebecca Nagle: There is no Climate Justice
without Indigenous Sovereignty

A podcast by Sherri Mitchell, (her name in her language is Weh'na Ha'mu
Kwasset), an indigenous rights attorney from the Penobscot Nation and the

author of a wonderful book, Sacred Instructions . The podcast brings together
indigenous lessons, teachings and guidance she has been moved to share with
the wider world, on behalf of the elders in her community: No Place Like Home

Writings and Interviews of Robin Wall Kimmerer, a mother, scientist, decorated
professor, and enrolled member of the Citizen Potawatomi Nation. She is the
author of Braiding Sweetgrass: Indigenous Wisdom, Scientific Knowledge and
the Teaching of Plants , which we also highly recommend.

Sand Talk, a book by Tyson Yunkaporta, who looks at global systems from an
Indigenous perspective



https://media2-production.mightynetworks.com/asset/181c379f-feaf-41e0-9b87-ee9c062776a8/Protocols_for_Non-Indigenous_People_Working_with_Indigenous_Knowledge-2_compressed__1_.pdf
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://www.northatlanticbooks.com/shop/sacred-instructions/
https://podcasts.apple.com/us/podcast/indigenous-wisdom-the-seed-of-life-with-sherri-mitchell/id1158028749?i=1000475203177
https://milkweed.org/author/robin-wall-kimmerer
https://milkweed.org/book/braiding-sweetgrass
https://milkweed.org/book/braiding-sweetgrass
https://www.goodreads.com/book/show/45482016-sand-talk

Taking part in a conversation with

an Indigenous person

2YHUYLHZ

If the conversation is facilitated in ethical ways
based on free, prior and informed consent, a direct
dialogue can help better understand Indigenous
knowledge systems and practices, and build some
new connections with the learners.

&EXUULFXOXP OLQNDJH

History, geography, Science (biology), Civics & Social
Studies and Sustainability & Climate Education.

&RPSHWHQFHV EXLOW

Self-reflection, perspective taking and humility

SUHSRRUN
Learn about principles and practices related to
Free, Prior and Informed Consent (see
references below)
Contact an Indigenous Elder or Indigenous
knowledge holder and discuss the condition of
their interventions in line with the principle of
free, prior and informed consent.
Agree on the story to be told or questions to be
discussed with learners.
Agree on any movement or practice to be
mobilized by the learners if need be, after the
story is told.




&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
The Listening tool ( 3.3), particularly Deep Listening ( 3.3.2)

Moving to reduce climate anxiety ( 1.3)

6WHSV LQ WKH DFWLYLW\

~QWURGXFWLRQ
ILVWHQLQJ
'LDORJXH

-QWURGXFWLRQ

~QWURGXFH WKH H[HUFLVH WR \RXU OHDUQHUV E\ KLJKOLJK
RI WKH ZRUOG V ELRGLYHUVLW\ LV ORFDWHG RQ WHUULW
3HRSOHV KHQFH PDQ\ RI WKHP KDYH D SUHFLRXV XQGHUVW
WKH (DU&K BQGLJIIHRBYXBHUH YHU\ GLYHUVH DQG OLYH GL+HU
ERWK LQ XUEDQ DQG UXUDO DUHDV WRGD\ DQG PRVW —-Q
EHHQ RSSUHVVHG E\ JRYHUQPHQWV LQ YDULRXV ZD\V RYHU
DUH OLNHO\ WR VWLOO HB GRSBLIUHVWKGVWRGEDMMRU\ LV HVVHQV
XQGHUVWDQG WKHLU RZQ VWRULHV
~QWURGXFH WKH —QGLJHQRXV (OGHU RU —-QGLJHQRXV NQRZC
VKRUW ELRJUDSK\ VKDUHG E\ WKH LQYLWHG (OGHU RU NQRZ
$O0ORZ WLPH IRU WKH —QGLJHQRXV (OGHU RU —QGLJHQRXV N
ODQG DFNQRZOHGJHPHQW DQG RU JUHHW WKH OHDUQHUV L
~QWURGXFH WKH WRSLF RU WKH TXHVWLRQV WKDW WKH (OG
KROGHU ZLOO GLVFXVV
/HW OHDUQHUV NQRZ WKDW LW LV LPSRUWDQW QRW WR LQW
NQRZOHGJH KROGHU DQG WR NHHS TXHVWLRQV IRU WKH HQC
XSRQ ZLWK WKH (OGHU RU —QGLJHQRXV NQRZOHGJH KROGHU
+LJKOLJKW WKDW WKLV DFWLYLW\ LV DERXW OLVWHQLQJ WF
WR WKH OHDUQHUV DQG FRXOG LQWURGXFH FRQFHSWV RU L
LV LPSRUWDQW WR OLVWHQ ZLWK FXULRVLW\ DQG DQ RSHQ
EH D WRRIHTXHVWLRQV DIWHUZDUGYV -Q FDVH D FRQFHSW RU
WKHP IHHO FULWLFDO RU XQFRPIRUWDEOH OHW WKHP NQRZ
WR GLVEXVV WKRVH HPRWLRQV DIWHUZDUGYV -1 WKH\ IHHO \
RYHUZKHOPLQJ HPRWLRQWVHEXHIQWLR®HAHW WKHP NQRZ WKTE
EUHDWKH GHHSDQG WKDW WKRVH HPRWLRQV FDQ EH DGGUH
UHFRUGLQJ

ok



IJLVWHQLQJ

ILVWHQ WR WKH (OGHU RU —QGLJHQRXV NQRZOHGJH KROGHU
~QYLWH OHDUQHUV WR WDNH QRWH GXULQJ WKH LQWHUYHQ
WKDW WKH\ FDQ ZULWH LW GRZQ DQG IUHH WKHLU PLQG WR

7KH IROORZLQJ LPDJHV VKRZ OHDUQHUV HQJDJLQJ LQ DQ RQOLQH
Indigenous community and participating in an in -person meeting with a young individual from the Maasai

community.

Photo by Enerel BatOchir, REAL School Budapest.

'LDORJXH

6WDUW ZLWK LQYLWLQJ OHDUQHUV WR H[SUHVV WKH HPRWL!
OLVWHQLQJ WR WKH LQWHUYHQWLRQ LI DQ\ EDQHGIGHG VX
DFWLYLWLHV IRU WKH ZIKR® RRU URXISHU PRYHPHQW RU DFWLY
ZLWK WKH (OGHU RU —-QGLJHQRXV NQRZOHGJH KROGHU
(QFRXUDJH OHDUQHUV WR VKDUH VRPH TXHVWLRQV WKH\ PD
WKH VWRU\ :KHQ WKH\ KDYH FRPPHQWY DQG ZKHQ SRVVLEC
WKHP LQWR D TXHVWLRQ VR DV WR GLYH GHHSHU ZLWK WKH
*LYH OHDUQHUV WKH RSSRUWXQLW\ WR UH5HFW RQ WKHPHV
HPHUJHG LQ WKH VWRU\

:KDW ZHUH WKH\ VXUSULVHG DERXW"

'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS WR QDWXU

'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS EHWZHHQ

FRPPXQLW\ WKDQ WKH RQHV WKH\ DUH XVHG WR LQ WKHLL

'LG WKH\ QRWLFH D GL*HUHQW UHODWLRQVKLS D\




:KDW ZRXOG WKH\ OLNH WR IXUWKHU H[SORUH RU UHVHDU
JURXS™"

$OORZ VRPH WLPH IRU WKH (OGHU RU —-QGLJHQRXV NQRZOHC

WR WKH OHDUQHUYV

'RV DQG 'RQ WV u

Do

Prepare well about Indigenous Peoples in general and the Indigenous People
from which the storyteller is before the class.

Question and address your own assumptions and biases before the class.
Let the Elder or Indigenous knowledge holder answer the questions, unless
they are not related to their interventions.

'RQ W

'RQ W DVVXPH \RX NQRZ D ORW DERXW —-QGLJHQR
done some research. Acknowledge that there is a lot you may not know nor
know in an embodied way, including when answering questions by learners.

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This tool was developed by One Resilient Earth, under the supervision of a
contributor from the SGmi community, with the intention of being as mindful and
respectful as possible regarding cultural appropriation and the broader legacies of
colonialism. Whil e every effort has been made to honour Sadmi and Inuit
perspectives, we acknowledge that a single activity cannot fully encompass the

ok



richness or complexity of Indigenous Peoples' cultures. We encourage you to adapt

or adjust the activity with care, and please feel welcome to contact us with any
guestions or concerns.

Important references when preparing for this activity:
United Nations Declaration on the Rights of Indigenous Peoples

Gesturing Towards Decolonial Futures (GTDF) is an arts/research collective that

uses this website as a workspace for collaborations around different kinds of
artistic, pedagogical, cartographic, and relational experiments that aim to
identify and de -activate colonial habits of being, and to gesture  towards the
possibility of decolonial futures.

A report of the _Human Rights Council on Free, Prior and Informed Consent.

Protocol for non -Indigenous people working with Indigenous people

Podcasts and writings by Indigenous Knowledge holders

A podcast by Cherokee reporter Rebecca Nagle: There is no Climate Justice
without Indigenous Sovereignty

A podcast by Sherri Mitchell, (her name in her language is Weh'na Ha'mu
Kwasset), an indigenous rights attorney from the Penobscot Nation and the

author of a wonderful book, _Sacred Instructions . The podcast brings together
indigenous lessons, teachings and guidance she has been moved to share with
the wider world, on behalf of the elders in her community: No Place Like Home

Writings and Interviews of Robin Wall Kimmerer, a mother, scientist, decorated

professor, and enrolled member of the Citizen Potawatomi Nation. She is the
author of Braiding Sweetgrass: Indigenous Wisdom, Scientific Knowledge and

the Teaching of Plants , which we also highly recommend.

Sand Talk, a book by Tyson Yunkaporta, who looks at global systems from an
Indigenous perspective



https://www.un.org/development/desa/indigenouspeoples/wp-content/uploads/sites/19/2018/11/UNDRIP_E_web.pdf
https://decolonialfutures.net/
https://documents.un.org/doc/undoc/gen/g18/245/94/pdf/g1824594.pdf
https://media2-production.mightynetworks.com/asset/181c379f-feaf-41e0-9b87-ee9c062776a8/Protocols_for_Non-Indigenous_People_Working_with_Indigenous_Knowledge-2_compressed__1_.pdf
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://www.northatlanticbooks.com/shop/sacred-instructions/
https://podcasts.apple.com/us/podcast/indigenous-wisdom-the-seed-of-life-with-sherri-mitchell/id1158028749?i=1000475203177
https://milkweed.org/author/robin-wall-kimmerer
https://milkweed.org/book/braiding-sweetgrass
https://milkweed.org/book/braiding-sweetgrass
https://www.goodreads.com/book/show/45482016-sand-talk

Learning through arts
or cultural heritage

2YHUYLHZ

Exploring the arts or cultural heritage of Indigenous
Peoples can help better understand the variety of
relationships to oneself, others and nature among
different Indigenous Peoples, and tie them to issues of
oppression and marginalization related to colo  nization
and colonial continuities.

&EXUULFXOXP OLQNDJH

History, Geography, Natural Science and Cross -
Curricular & Global Competences.

&RPSHWHQFHV EXLOW

Self-reflection, self -awareness, perspective taking and
humility

(QJIDIJHPHQW RI HIWHUQDO VWDNHKR
Possibly, for example:

An Indigenous artist (when possible)

An expert working on the repatriation of
~QGLJHQRXV 3Hmey@ouM bribdlinv
valuable perspectives

SUHSRRUN
Choose an artwork that tells a story about the
relationship between Indigenous and non -
Indigenous people. Feel free to explore
contemporary Indigenous art, particularly for the
short version of the exercise.




Learn about the cosmology behind the art, if relevant.

Learn about principles and practices related to Free, Prior and Informed
Consent (see the reference section below)

If visiting a museum, learn about the story of the Indigenous objects and art
forms, as well as the measures that the museum might have taken to return the
art to the community to which it belongs.

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

The Listening tool ( 3.3), particularly Deep Listening ( 3.3.2)

/IHYHOV LQ WKH DFWLYLW\

$UW DV D PLUURU
([SORULQJ WKH KLVWRU\
5HVHDUFKLQJ WKH KLVWRU\

$UW DV D PLUURU

~QWURGXFH DQ DUWZRUN IURP D FRQWHPSRUDU\ —QGLJHQR>
UHODWLRQVKLS EHWZHHQ -QGLJHQRRG ERPPROOL W RHFVHING C
WKURXJK WKHLU DUW

(QEFRXUOHBBWQWER H[SUHVV WKH LGHDY DQG RU HPRWLRQV WK
ORRNLQJ DW WKH DUWZRUN :KDW GLG WKH DUWZRUN HYRNF
GR WKH\ KDYH" :KDW ZRXOG WKH\ OLNH WR NQRZ ZKHQ ORRN
SDUW Rl WKH H[HUFLVH FDQ XSVGRRIHFKQZ RRDGONKH® EH LQY
VKDUH WKHLU WKRXJKWV DQG LGHDV ZLWK WKH ODUJHU JUR
~QWURGXFH WKH DUWLVW WKH LOQWHQWLRQ DQG WKH SURF}I
WR SURYLGH PRUH GHWDLOV RQ WKH GLPHQVLRQV WKDW FR
UDLVHG E\ WKH OHDUQHUV

~QYLWH D VHFRQG URXQG RI UH5HFWLRQV DQG TXHVWLRQV

LQGLYLGXDOO\ RU LQ JURXSV -1 WKH\ ZRUNHG LQ JURXSV IF
ZLVK WR ZRUN LQGLYLGXDOO\ IRU WKLV VHFRQG URXQG DQ
VRPH QRWHYKWXWRWKH GLVFXVVLRQ WR LGHQWLI\ NH\ WKHP
2¢HU WKH OHDUQHUV WKH RSSRUWXQLW\ WR UHS5HFW RQ KR?
TXHVWLRQV LOOXPLQDWH GL*HUHQW ZD\V Rl UHODWLQJ WR

ERWK —QGLJHQRXQ ®IQG @RXQY FRQWH[WV

2SHQ XS D UH5HFWLRQ RQ WKH FRQGLWLRQV WKDW IRVWHU

UHODWLQJ WR RQHVHOI RWKHUV DQG QDWXUH 7K ~—

ok



FXOWXUDO GLYHUVLW\ LQ UHODWLRQ WR ELRGLYHUVLW\ DV
ZRUOG DUH DOVR WKH RQHV WKDW DUH WKH PRVW FXOWXUD

([SORULQJ WKH KLVWRU\

%XLOGLQJ RQ WKH 4UVW DUWZRUN H[SORUH WKH ERG\ RI ZF
KLVWRU\ Rl WKHLU FRPPXQLW\ LQ FRQWHI[W
$OWHUQDWLYHO\ YLVLW D PXVHXP GHGLFDWHG WR —QGLJHC
OLIH DQG IRFXV RQ D VSHFL4F DUWZRUN DUWLIDFW RU FRPI
RI WKLV —~QGLJHQRXV 3HRSOH LQ FRQWH[W 7KH DUW RU DUV
EDVLV RUMDIDMWWLRQVKLS WR RQHVHOI RWKHUV DQG QDWXUH
WKDW DSSHDUV WR EH GL*HUHQW IURP UHODWLRQVKLS WR F
SUDFWLFHG E\ PRVW SHRSOH LQ VRFLHW\
~Q WKH PXVHXP H[SORUH KRZ WKH DUW RU DUWLIDFW ZDV L
PHDVXUHV WKDW DUH LPSOHPHQWHG WR UHWXUQ WKH DUW
6RPH TXHVWLRQV \RX FDQ GLVFXVV ZLWK OHDUQHUV IRU HJ
LQFOXGH
‘KDW NLQG RI UHODWLRQVKLS GRHV WKH DUW DUWLIDFW
+RZ GRHV WKLV IHHO GL*HUHQW"
‘KDW FDQ ZH OHDUQ IURP WKLV W\SH Rl UHODWLRQVKLS L
FULVLY DQG RU EXLOGLQJ FOLPDWH UHVLOLHQFH"
‘KDW GRHV WKH SURFHVV RI UHWXUQLQJ WKH DUW DUWLIL
‘KLFK DGGLWLRQDO PHDVXUHV RU QHZ SUDFWLFHV FRXOG
ZKDW KDV EHHQ GRQH DQG HQVXUH WKDW EHWWHU UHOD
EHWZHHQ -QGLJHQRR®G LDBIQ® RPRQSHRSOH"
-KDW FRXOG EH WKH UROH RI WKH PXVHXP LI PRVW RI WKE
UHWXUQHG"
3URYLGH OHDUQHUV ZLWK WKH VSDFH DQG WLPH WR GLVFXV
WKDW HPHUJH RXW RI WKLV GLVFXVVLRQ WKURXJK ZRUGV P
SUDFWLFHV VHH WRROV XQGHU FDWHJRU\ IRU LQVSLUDWL

5HVHDUFKLQJ WKH KLVWRU\

- QYLWH JURKKBWORMIBE GLYH GHHSHU LQWR WKH KLVWRU\ RI D
3HRSOH VR DV WR UHVHDUFK
7TKHLU FRVPRORJ\ DQG UHODWLRQVKLS WR RQHVHOI RWKI
GHVSLWH FRORQL]DWLRQ

ok



7KH SURFHVYVY DQG LPSDFW RI FRORQL]DWLRQ RQ WKDW 3H

7TKH FXUUHQW VLWXDWLRQ IRU WKDW 3HRSOH

$FWLRQV DQG PHDVXUHV WR SURWHFW WKHLU ULJKWYV DV
(QFRXUDJH JURXSV RI OHDUQHUV WR SD\ SDUWLFXODU DWW|
UH5HFW RQ WKH GL*HUHQW SHUVSHFWLYHV LQWURGXFHG E\
- QYLWH OHDUQHUV WR UH5HFW RQ ZKDW WKH\ KDYH OHDUQ\
LQ UHODWLRQ WR EXLOGLQJ FOLPDWH UHVLOLHQFH LQ WKH
FULVLYV

Students took part in an excursion to the Ethnographic Museum of Budapest to explore
Yanomami. Spirits. Survivors., a powerful photo exhibition by Claudia Andujar.

Photo by Carmelo Zamora, REAL School Budapest.

'RV DQG 'RQ WV u

Do

Prepare well about Indigenous Peoples in general and the Indigenous People
from which the storyteller is before the class.

Question and address your own assumptions and biases before the class.
Acknowledge when you do not know and highlight that specific questions
may require additional research.




'RQ W

'RQ W DVVXPH \RX NQRZ D ORW DERXW -QGLJHQR

done some research. Acknowledge that there is a lot you may not know nor
know in an embodied way, including when answering questions by learners.
Limit their sources to peer -reviewed papers when researching a specific
Indigenous People, and open a discussion with  learner s on how to deal with
situations where the novelty of a topic or the likelihood of bias compels
learners to broaden the sources of information they consider.

Adaptations

When possible, invite an Indigenous artist or Indigenous expert to be part of
the discussion.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

5HVRXUFHYV
Arctic Arts Summit website

Emerging Indigenous Artists

Famous Indigenous Artists

SHIHUHQFHYV

This tool was developed by One Resilient Earth, under the supervision of a
contributor from the SGmi community, with the intention of being as mindful and
respectful as possible regarding cultural appropriation and the broader legacies of
colonialism. Whil e every effort has been made to honour Sadmi and Inuit
perspectives, we acknowledge that a single activity cannot fully encompass the
richness or complexity of Indigenous Peoples' cultures. We encourage you to adapt
or adjust the activity with care, and ple ase feel welcome to contact us with any
questions or concerns .



https://arcticartssummit.com/articles/
https://arcticartssummit.ca/articles/11-sweden-based-sami-artists-addressing-indigenous-pasts-presents-and-futures/
https://www.artsy.net/article/artsy-editorial-6-emerging-indigenous-artists
https://blog.artsper.com/en/a-closer-look/indigenous-artists/

Important references when preparing for this activity:

United Nations Declaration on the Rights of Indigenous Peoples

A report of the Human Rights Council on  Free, Prior and Informed Consent .
Gesturing Towards Decolonial Futures (GTDF) is an arts/research collective that
uses this website as a workspace for collaborations around different kinds of
artistic, pedagogical, cartographic, and relational experiments that aim to

identify and de -activate colonial habits of being, and to gesture  towards the
possibility of decolonial futures.

Protocol for non -Indigenous people working with Indigenous people

To go deeper into the role of the arts and the exploration of artworks , as well
as into experiences with decolonizing futures, please head out to the One Resilient
Earth website , and check:

When will we return what we took from Indigenous Peoples  ?, a dialogue with
Nicholas Galanin  Yéil YaTseen, Tlingit/Unanga [ Bwlti -disciplinary artist
Why we should value food , a dialogue with Konkankoh, Indigenous Elder from
Cameroon

Laureline Simon's TEDx talk

Podcasts and writings by Indigenous Knowledge holders

A podcast by Cherokee reporter Rebecca Nagle: There is no Climate Justice
without Indigenous Sovereignty

A podcast by Sherri Mitchell (her name in her language is Weh'na Ha'mu
Kwasset), an indigenous rights attorney from the Penobscot Nation and the

author of a wonderful book, _Sacred Instructions . The podcast brings together
indigenous lessons, teachings and guidance she has been moved to share with
the wider world, on behalf of the elders in her community: No Place Like Home

Writings and Interviews of Robin Wall Kimmerer, a mother, scientist, decorated
professor, and enrolled member of the Citizen Potawatomi Nation. She is the

author of Braiding Sweetgrass: Indigenous Wisdom, Scientific Knowledge and
the Teaching of Plants , which we also highly recommend

Sand Talk, a book by Tyson Yunkaporta, who looks at global systems from an
Indigenous perspective.



https://www.un.org/development/desa/indigenouspeoples/wp-content/uploads/sites/19/2018/11/UNDRIP_E_web.pdf
https://documents.un.org/doc/undoc/gen/g18/245/94/pdf/g1824594.pdf
https://decolonialfutures.net/
https://media2-production.mightynetworks.com/asset/181c379f-feaf-41e0-9b87-ee9c062776a8/Protocols_for_Non-Indigenous_People_Working_with_Indigenous_Knowledge-2_compressed__1_.pdf
https://oneresilientearth.org/tero/
https://oneresilientearth.org/tero/
https://oneresilientearth.org/when-will-we-return-what-we-took-from-indigenous-peoples/
https://oneresilientearth.org/why-we-should-value-food/
https://www.youtube.com/watch?v=2L_WP-cyPAE
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://podcasts.apple.com/us/podcast/theres-no-climate-justice-without-indigenous-sovereignty/id1488414960?i=1000490239886
https://www.northatlanticbooks.com/shop/sacred-instructions/
https://podcasts.apple.com/us/podcast/indigenous-wisdom-the-seed-of-life-with-sherri-mitchell/id1158028749?i=1000475203177
https://milkweed.org/author/robin-wall-kimmerer
https://milkweed.org/book/braiding-sweetgrass
https://milkweed.org/book/braiding-sweetgrass
https://www.goodreads.com/book/show/45482016-sand-talk

Listening to the Land:
Exploring your own
roots

2YHUYLHZ

This activity invites learners of all ages to engage
with and learn from Sami perspectives on land, time,
and identity through storytelling expressed in art
and music.

Through this experience, learners are encouraged to
listen with curiosity, honour diverse worldviews, and
consider how traditional ecological knowledge can
inform climate resilience and sustainability today.
They are also invited to explore their own

relat ionship to land and place, reflecting on the
values, memories, and responsibilities that shape
their roots.

&EXUULFXOXP OLQNDJH

History, Geography, Biology, Sustainability & Climate
Education, Arts and music.

&RPSHWHQFHV EXLOW

Self-reflection, perspective taking and humility




SUHSRRUN
Watch this video before deciding whether to introduce it to your learners: Who
Are The Sami? (25 minutes). Also familiarise yourself with the materials you

want to share with the learner s. Suggestions below.

If you would like to add other materials, we encourage you to explore resources
on local Indigenous Peoples (if any), environmental racism, and authors
engaged in decolonial studies (see references). Also reflect on your own
representations, assumptions, a nd biases related to Indigenous Peoples.

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

To be better prepared to support learners who may experience emotional distress,
you can practise using Moving to reduce climate anxiety (  1.3).

6WHSYV LQ WKH DFWLYLW\

6HW WKH VFHQH

([SHULHQFH OLVWHQ

SH5HFWLRQ

<RXU UHODWLRQ WR D SODFH DQG VSDFH

6HW WKH VFHQH

Begin by sharing these three essential facts:

%LRGLYHUVLW\ G6WHZDUGVKLS 2YHU RI WKH ZRUOG V UH
HILVWV RQ ODQGV FDUHG IRU E\ —-QGLJHQRXYV 3HRSOHV 7KH
GHHS SBDVHG NQRZOHGJH DERXW VXVWDLQLQJ OLIH
'LYHUVLW\ RI /LYHG ([SHULHQFH -QGLJHQRXV 3HRSOHV LQF
ERWK UXUDO DQG XUEDQ DUHDV WRGD\ DQG WKHLU SUDFWL
FRQWLQXH WR HYROYH

+LVWRU\ -QMXVWLFH ORVW -QGLJHQRXV 3HRSOHV KDYH ID
RSSUHVVLRQ )RU WKH 6£PL WKLV LQFOXGHY ODQG GLVSRV!
DQG H*RUWV WR HUDVH ODQJXDJH DQG FXOWXUH

You may also want to share the recommended video as part of your own

preparation. While it is produced outside of Indigenous communities, it offers

valuable insights and can serve as a starting point for learning.

ok


https://www.youtube.com/watch?v=_6sQPJvGaO0
https://www.youtube.com/watch?v=_6sQPJvGaO0




([SHULHQFH /LVWHQQXWHYV

‘DWFK RU OLVWHQ WR WKH VHOHFWHG PDWHULDOV
~QWURGXFH WKH ZRUNV WKRVH VXJJHVWHG EHORZ UHODWH
RWKHUV WKDW \RX KDYH FKRVHQ IRU H[DPSOH LQ UHVRXUF
LWHRNMIKOLIJKWLQJ —QXLW DUW DQG FNWWXY UMK ROWURIGHE O W
LW LV SRVVLEOH WR OHW WKH OHDUQHUV FKRRVH RQH RU W
HQJDJH ZLWK
6R4D -DQQIRLN RI WKH :RPRWBLFDO SHUIRUPDQFH EOHQGLQJ
WUDGLWLRQDO 6£PL \RLN ZLWK PRGHUQ LQ5XHQFHV ([SO
PRUH WKDQ RWRQD ZD\ RI UHPHPEHULQJ DQG KRQRXULQJ
SODFHV DQG PRPHQWV 'LVFXVV KRZ YLVXDO DQG PXVLFD
NQRZHGJH UHVLVWDQFH D QG FIDNHGHRRILW KRH YZWDKHV:K Q G
%ULWWD ODDEEDVEWMXQEEWWLW(PEHHRLGHY\ DUW GHSLFW
6EPL P\WKRORJ\ HYHU\GD\ OLIH DQG KLVWRULFDO HYHQV
KWWSV DUFWLFDUWVVXPFZWGHRFPVE/BWDE WKV WV
DGGUHMWA@®IHSRXWWHV HIDWEX W X UHV
9LFWRULD $Q GHUWMRXURZWK 5LQHMWVLOH DUW UHS5HFWLQJ
SHUVRQDO QDUUDWLYH RQ WLPH LGHQWLW\ DQG FRQQHF
KWWSV DUFWLFDUWVVXPFZWGHRFPVE/BWDE WKV WV
DGGUHM\A®IHSRXBWWHV HIDWXW X UH V
<OYD *XVWDI WH[@® DERRWLMH GXWQMLHQ V+PPHGHPLQLH
JUHVKZDWHU VSULQJ LV FDOOLQJ LW ZKLVSHUYV
KWWSV GULYH JRRJOH FRP 40H G R&P/& *8)2)<O4)E5W%J
Z"XVS GULYHBOLQN
~QYDWBUWQWR ZULWH GRZQ DQ\ TXHVWLRQV RU HPRWLRQV W
'KHQ \RX VHH RU OLVWHQ WR WKHVH ZRUNYV
"KDW DUH \RXU IHHOLQJV"
'KDW DUH \RXU WKRXJKWV"
‘KDW ZRXOG \RX OLNH WR NQRZ PRUH DERXW"
JHW WKHP NQRZ WKHUH V QR QHHG WR XQGHUVYWDQG HYHU\V
DERXW WDNLQJ SDUW DQG OLVWHQLQJ ZLWK RSHQQHVV

ok


https://www.youtube.com/watch?v=aPqKAuzo0tk
https://arcticartssummit.com/articles/11-sweden-based-sami-artists-addressing-indigenous-pasts-presents-and-futures/
https://arcticartssummit.com/articles/11-sweden-based-sami-artists-addressing-indigenous-pasts-presents-and-futures/
https://arcticartssummit.com/articles/11-sweden-based-sami-artists-addressing-indigenous-pasts-presents-and-futures/
https://arcticartssummit.com/articles/11-sweden-based-sami-artists-addressing-indigenous-pasts-presents-and-futures/
https://drive.google.com/file/d/1oCmLC6GUFOFYlQFbRtBgstIAFYp3c_c9/view?usp=drive_link
https://drive.google.com/file/d/1oCmLC6GUFOFYlQFbRtBgstIAFYp3c_c9/view?usp=drive_link

SHSHFWLRQ PLQXWHYV

J)DFLOLWDWH D FLUFOH RU VPDOO JURXS GLDORJXH XVLQJ W
'LG WKLV DUWZRUN VWLU DQ\ IHHOL QQVWVNRHUKWERXHKSWO/HD E |
OLYH ZLWK LW FDUH IRU LW RU EHORQJ WR LW"

:KDW VXUSULVHG RU LQWULJXHG \RX"
+RZ LV WKH UHODWLRQVKLS WR QDWXUH H[SUHVVHG LQ W
+RZ GRHV WKLV FKDOOHQJH \RXU XQGHUVWDQGLQJ RI ODC
:KDW ZRXOG \RX OLNH WR OHDUQ PRUH DERXW™"
-1 QHFHVVDU\ WKH DFWLYLW\ FDQ FORVH KHUH EXW ZH VWI
\RX KDYH WKH WLPH DQG UHVRXUFHV

<RXU UHODWLRQ WR D SODFH DGC
PLQXWHYV

Invite learners to create their own drawing, textile artwork, (digital) collage, or
music reflecting their relationship with land, ancestry, or time. You can follow these
steps:

~QYLWH WKH OHDUQHUVY WR UHFDOO PHDQLQJIXO PRPHQWYV
FRQQHFW WKHP WR ODQG DQFHVWU\ RU WLPH

(QFRXUDJH WKHP WR FRQQHFW WKHLU LGHDV RU IHHOLQJV V
DUWZRUNV WKH\ YH H[SORUHG

~1 WKH\ FKRRVH DUWZRUN UDWKHU WKDQ PXVLF LQYLWH WK
DQG FKRRVH LPDJHV PDWHULDOV RU V\PEROV WKDW WHOO
DQFHVWU\ RU WLPH

&UHDWH 8VH IDEULF SDSHUV PL[HG PHGLD RU GLJLWDO W
OLIH RU LQYLWH H[SHULPHQWYVY ZLWK VRQJ RU LQVWUXPHQW
2SWLRQDO WR DGG D WLWOH DQG GHVFULSWLRQ H[SODLQLQ
6KDUH DQG UH5HFW /HW HDFK ZKR IHHOV UHDG\ SUHVHQW V
DQG UH5HFW RQ WKH VWRULHV DQG FRQQHFWLRQV VKDUHG

ok



'RV DQG 'RQ WV u

/HDUQ DERXW 6£PL DQG RWKHU -QGLJHQRXV 3HR.
(e.g., mining, reindeer herding rights).

BUHVHQW 6£PL DQG RWKHU -QGLJHQRXV 3HRSOH)
and diverse.

Acknowledge the ongoing impacts of colonization while celebrating

- QGLJHQRXVY 3HRSOHV UHVLOLHQFH DQG NQRZOF
5HVSHFW WKH FRPSOH[LW\ RI —QGLJHQRXV 3+:RcBC
has their own perspective, including adaptations to the demands of the

countries in which they are embedded.

Acknowledge that some learners may have complex or painful relationships

to land and roots. Migrant learner s and others who have experienced
displacement or trauma are often present in classrooms. Phrase questions

and design activities with sensitivity for example, avoid assuming a shared
sense of home or belonging to a particular place, and offer space for

multiple interpretations and stories.

'RQ W

*HQHUDOL]JH 6£PL DQG - QGLJHQRXYV 3HRSOHV NQ
or static.

Reduce the art to "symbols" without acknowledging their historical and

political dimensions.

Romanticize traditional lifestyles without understanding their sophistication

and ongoing relevance.

Assume all Indigenous communities are the same each has a unique
culture, language, and history.

Assume all learners have a positive or stable connection to a specific place,
ODQG RU KHULWDJH $YRLG DVNLQJ TXHVWLRQV
assigning tasks that require learner s to describe a childhood home or
ancestral land without offering alternatives.




Adaptations

Adapt the questions to suit your age group. Questions and prompts are
often easier to remember and answer for the learners if they are written
down and/or illustrated by pictograms. An alternative for younger children
when introducing the artworks is to do it in smaller groups and have
pictograms of feelings and emotions at hand for the learners to choose
from, when posing the question:  Tell me how you feel or how your body feels
when looking or listening to this. If your learner s are young, they can be inv ited
to show the emotion with their body.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

S5HIHUHQFHYV

This tool was developed by Legacyl7 in close cooperation with a contributor from
the Sami community, with the intention of being as mindful and respectful as
possible regarding cultural appropriation and the broader legacies of colonialism.
While every eff ort has been made to honour Sami and Inuit perspectives, we
acknowledge that a single activity cannot fully encompass the richness or
complexity of these cultures. We encourage you to adapt or adjust the activity with
care, and please feel welcome to conta ct us with any questions or concerns.

If you would like to focus on Inuit culture:

The Arctic Summit is a valuable resource. In this selection, we have focused on

links that highlight Inuit art and culture from Greenland:

https://arcticartssummit.com/an _ -introduction -to-the-art-and-culture -of-kalaallit -

nunaat/

7KLY OLQN OHDGV WR WKH ZRUN RI -Y QJXDN 6WRUN +°HJK
Greenlandic Inuk artist based in Nuuk. Here the works shown are digital photo

collages and the art often addresses political themes and futurity related to



https://arcticartssummit.com/an-introduction-to-the-art-and-culture-of-kalaallit-nunaat/
https://arcticartssummit.com/an-introduction-to-the-art-and-culture-of-kalaallit-nunaat/

Greenlandic society: https://arcticartssummit.com/articles/how __ -ivinguak -stork -

hoegh -layers-indigenous -futurity -within -her -work/

More resources related to Sami culture and art:

About traditional clothes - Same Jahkamahke marnanin. Samer pa Jokkmokks
marknad. The Sami at Jokkmokk Market. 2021:
https://www.youtube.com/watch?v=v8l48mo9rNO

About the sami culture: https://www.samer.se/2987
A TEDx talk: Our Rights To Earth And Freedom: Sofia Jannok at TEDxGateway



https://arcticartssummit.com/articles/how-ivinguak-stork-hoegh-layers-indigenous-futurity-within-her-work/
https://arcticartssummit.com/articles/how-ivinguak-stork-hoegh-layers-indigenous-futurity-within-her-work/
https://www.youtube.com/watch?v=v8l48mo9rN0
https://www.samer.se/2987
https://www.youtube.com/watch?v=5GZu8xECOdw

Listening

&/$5-7< &RPSHWHQFH $UHD

Embracing values that sustain the lives of all living beings

*UHHQ&RPS &RPSHWHQFH $UHD

Embodying sustainability values

K\ XVH WKLV WRRO"

In order to embrace and embody new values that sustain the lives of all living
beings, a key skill is that of listening without judging, in a spirit of empathy and
compassion. This tool enables us to better understand how values vary among
people and over time, to respect the perspectives of other people, to connect with
the more -than -human world, as well as to become aware of the values we hold
ourselves, which can either block us or move us towards more resilience,
connection, creativity and regeneration. Because we are not used to listening
without judging, this tool takes practice, and when mastered can positively affect all
our relationships.



Active listening

2YHUYLHZ

Active Listening is a basic skill that can be used in any
kind of situation and especially to help learners
appreciate different perspectives, and to talk
fearlessly about facts, beliefs, or emotions that they
may otherwise tend to hide. The description of this
activity is an introduction to working with Active
Listening for learners and teachers who are not
already familiar with it.

&EXUULFXOXP OLQNDJH

Language & Literature, Civics & Social Studies, Ethics
and Religion & Philosophy

&RPSHWHQFHV EXLOW

Empathy, presence, critical thinking, integrity and
active listening

SUHSRUN
Start by watching this interview . In addition to

listening, in Active Listening you work with your
body in giving response by nodding as well as
feedback by humming attentively. This is very well
illustrated in this Tedx Talk.

Prepare prompts in the form of questions for the
class. Some examples are given below.

6WHSV LQ WKH DFWLYLW\

——

6HW WKH VFHQH DQG VKDUSHQ \RXU VHQVHYV

- QWURGXFH $FWLYH /LVWHQLQJ

$FWLYH /LVWHQLQJ VHVVLRQV
S5H5HFWLRQ



https://www.cbsnews.com/video/how-to-talk-to-kids-about-climate-change/
https://youtu.be/WER63AY8zB8?si=Ll5ijYb14uDpSSXE.

Please note that the steps below can also be practiced as standalone activities once
the learners have understood the principles of active listening.

6HW WKH VFHQH DQG VKDUSHQ \
PLQ RSWLRQDO

This step is optional and you can start with step 2 directly if you prefer.

6wWDUW E\ SOD\LQJ D JDPH

J)LUVW VWDQG RU VLW LQ D FLUFOH

-QYLWH HYHU\ERG\ WR FRPH XS ZLWK D VLPSOH PRYHPHQ

IHHO ULJKWL@YRRXW XVLQJ ZRUGYV

*R DURXQG WKH FLUFOH DQG OHW HYHU\ERG\ H[SUHVV WK

WLPHZLVH DOVR OHW WKH JURXS PLPLF HDFK OHDUQHU V

-QYLWH UH5HFWLRQV DPRQJ WKH JURXS IRFXVLQJ RQ WK
'LG \RX XQGHUVWDQG ZKDW WKH RWKHUV PHDQW ZKHQ H
IHHOLQJ HPRWLRQ"

:DV LW HDV\ RU GL]JFXOW WR XQGHUVWDQG"

Learners in pairs and trios during active listening in a nature area.

Photos: Marte Maurabakken/Climate Creativity.




~QWURGXFH $FWLYH /PY@WHQLQJ

ODNH VXUH WKLV DFWLYLW\ LV SUDFWLFHG RQ D YROXQWDU'
DFWLYLW\ LV DERXW /HW WKHP NQRZ WKDW DOO LQIRUPDWL
H[HUFLVH VKRXOG UHPDLQ FRQ4GHQWLDO
2UJDQL]JH WKH OHDUQHUV LQ SDLUV LQ DQ HQYLURQPHQW Z
D ZD\ VR WKH\ FDQ VHH HDFK RWKHU V H[SUHVVLRQV
~1 WKHUH DUH WZR WHDFKHUV LQ WKH URRP \RX FRXOG LQW
SHUIRUPLQJ D VKRUW GHPRQVWUDWLRQ VKRZLQJ WKH RSSR'
ORRNLQJ DZD\ WDSSLQJ \RXU IRRW LPSDWLHQWO\ ORRNLQ
E\ DVNLQJ WKHFRWW HKKWR ZVWBKLY PDGH WKHP IHHO DQG DVN W
\RX FDQ GR WR EH D EHWWHU OLVWHQHU DQG SUREDEO\ WK
PDQ\ Rl WKH SULQFLSOHV RI DFWLYH OLVWHQLQJ
~QWURGXFH NH\ SULQFLSOHV WR DFWLYH OLVWHQLQJ
/HW WKH RWKHU SHUVRQ WDON ZLWKRXW LQWHUUXSWLRQ
*LYH VSDFH WR HD RKLRWIOMUVLOHQFH JLYHV WKH OLVWHQ
DQG WKH VSHDNHU WR UHS5HFW
'KHQ SRVLQJ TXHVWLRQV DIWHU WKH VSHDNHU KDV VSRN
PRPHQW RI VLOHQFH DQG WKHQ XVH RSHQ TXHVWLRQV IR
KRZ
5HSHDW RU UHSKUDVH NH\ ZRUGV RU VHQWHQFHV \RX KHEC
*LYH IHHGEDFN E\ KLJKOLJKWLQJ VRPH Rl WKH WRSLFV R
&ORVH WKH LQWURGXFWLRQ E\ RSHQLQJ XS IRU TXHVWLRQV

Learners in pairs during active listening in a
nature area.

Photo: Marte Maurabakken/Climate Creativity




$FWLYH /LVWHQLQJ 6HVVRRQV

~QYLWH OHDUQHUV WR WDNH RQ WKH UROHV RI WKH VSHDNF
VHVVLRQ XVLQJ WKH TXHVWLRQV \RX SUHSDUHG LQ DGYDQF
UHSKUDVH WKH TXHVWLRQ LI QHHGHG DQG LV IUHH WR VSHD
5HJDUGLQJ WKH OLWWHRQULWWRK FKXRRVH DQG SUDFWLFH RQ
OLVWHQLQJ NH\ SULQFLSOHV 7KH OLVWHQHU FDQ LQYLWH W
ZKDW DUH \RXU WKRXJKWV DERXW

/HW WKH VSHDNHU WDON IRU 4YH PLQXWHYV

1RZ \RX DVN WKHP WR VZLWFK UROHV DQG UHSHDW WKH H[H

SHSHFWLR®LQ

- QYLWH WKH OHDUQHUV WR UH5HFW IRU WKHPVHOYHV DQG .
PLOQXWHYV *XLGLQJ TXHVWLRQV FDQ EH

+RZ GLG LW IHHO WR OLVWHQ"

+RZ GLG LW IHHO WR EH KHDUG"
-QYLWH WKH OHDUQHUV WR UH5HFW WRJHWKHU RQ WKH H[H
SH5HFW DV D ZKROH JURXS IRU PLQXWHYV
:ULWH GRZQ VRPH WDNHDZD\V

'RV DQG 'RQ WV u

Adaptations

Examples of prompts:

Describe a place you like, and where you feel calm or safe.

Tell about a time when someone helped you or when you helped someone
else.

Share something you care about when it comes to nature or the climate.
describe a childhood home or ancestral land without offering alternatives.

If your learners are young, you may wish to start by introducing only one or two

of the key principles of active listening. For example, these:

Let the other person talk without interruption.




:KHQ \RX GRQ W XQGHUVWDQG WU\ WR XVHWwR& #oQ
you mean by how do you

You can also introduce the video clip below to the young learners, and ask them

the following questions: What do you think is the difference in the ways they talk to
each other? What do you think made BingBong start talking?
https://www.youtube.com/watch?v=t685WM5R6aM

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

$FWLYH /LVWHQLQJ LV D WRRO DGDSWHG E\ /HIDF\ IRU &/$5-7
recognise that many other versions of active listening exist as it rightly should.

Listening is one of the most vital elements of communication, and a diversity of

approach es helps meet different needs and contexts.

For further reading and deeper instructions please follow the link:
https://hostingtransformation.eu/method/30187/

Center, N. P., & Borhan, C. (2022). Those who Listen, Change the World: The
Little Book on Dialogue.



https://www.youtube.com/watch?v=t685WM5R6aM
https://hostingtransformation.eu/method/30187/

Resources

Let the other person talk @
Just listen. No interruptions.

Give a little space

A short silence helps both speaker
and listener think.

Wait before asking @

Pause. Then ask open questions like: z

“What made you feel that way?” / “How did that °Q

happen?”

\[\ Repeat or rephrase
\_j\ Say back key words or phrases they used.
It shows you're really listening.

Highlight what matters

Gently summarise or point out something they said
that stood out.

To support your learners with the instructions on how to listen: this instructional
image can be put on screen or printed. Providing learners with instructions that are
always visible or accessible supports their ability to concentrate, as it reduces the
load on their working memory and frees up mental space for focusing on the task

itself.
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Deep listening to others

2YHUYLHZ

Listening deeply to others is a skill that can help
older learners, and teachers, to access empathy and
deep levels of intuition, for instance in order to
clarify questions, nourish relationships, and generate
new ideas. It can be used for peer coaching.
Fundamental to the method i s the willingness to
practice removing inner censorship and other
obstacles to hearing what the other person means,
and not just what they say. It is not something you
learn overnight. Conversely, it is something that
everyone can do, with practice.

&XUULFXOXP OLQNDJH

Language & Literature, Physical Education & Health

(wellbeing and mindfulness), Civics & Social Studies,
Cross-Curricular & Global Competencies and Ethics,
Religion & Philosophy.

&RPSHWHQFHV EXLOW

Empathy, presence, self -reflection, deep listening,
integrity and perspective taking.

SUHSRUN
Prepare a prompt for the learners to put into
their own words. For example, in connection with
an exercise focused on values, you might start by
VXJIJHVWLQJ :KDW GR - PRVW YI
O\ H{TSHULHQFH ZLWK D VSHFLILI
During the introduction of the exercise the
learners are invited to rephrase until the
guestion resonates with them and their
situation.

BASIC INFO ﬂ




Also prepare and rehearse any introduction that brings the listener towards the

SRLQW RI LQQHU VLOHQFH 7KLV VKRXOG EH XVHG LQ VWHS
VXJIHVWLRQ IRU VXFK DQ LOQVWUXFWLRQ SOHDVH VHH WKH \
V L O H Qadvided $ Deep listening to oneself ( 3.3.3)

6WHSV LQ WKH DFWLYLW\

~QWURGXFLQJ WKH H[HUFLVH
3UHSDULQJ IRU OLVWHQLQJ
ILVWHQLQJ

30HQDU\ UHS5HFWLRQV
1RWLQJ GRZQ UH5HFWLRQV

- QWURGXFLQJ WKH H[HUFLVH

ODNH VXUH WKLV DFWLYLW\ LV SUDFWLEFHGHRWQND QRO KW DU
OHDUQHUV NQRZ ZKDW LW LV DERXW /HW WKHP NQRZ WKDW
WKURXJK WKH H[HUFLVH VKRXOG UHPDLQ FRQ4GHQWLDO
- QWURGXFH 4YH PRGHV HRH SO LIMWWHQLLXQIJ FDQ EH GHVFULEHG
PRGHV RI OLVWHQLQJ $V D EHJLQQHU LW FDQ EH JRRG WR €
DQG WR VWDUW ZLWK WKH 4UVW PRGH RI OLVWHQLQJ EH VI
HISHULHQFHG \RX FDQ ZHDYH WKHP WRIJHWE®HVWRAIQH @ILHUF
DUH
%H VLOHQF®RW UHVSRQG LQ DQ\ zD\ WR WKH VSHDNHU HI
ZLWK ERG\ ODQJXDJH /RRN DzZD\ 1R H\H FRQWDFW
*LYH DWWHXRFXRFQ RXU HQWLUH VHOI RQ ZKDW WKH VSHDN
HIFOXVLRQ RI DOO HOVH
%H HPSDW&WHU WKH WDONHMRVWKRHRH\WHIBN WKDW IHHOV
FRPIRUWDEOHQRYH\RYW DV \RXU RZQ )HHO LW LQ \RXU ERC
\RXU VSLULW DV LI \RX ZHUH OLYLQJ WKH VWRU\ %H DZD
WKH VSHDNHU V VWRU\ QIRNHUWRXWV\G LVIWWUKHN WiIBG PDLQWDL
GLVWDQFH IRU LQVWDQFH WKURXJK D EUHDWKLQJ H[HUFL
ZD\V \RX 4QG XVHIXO IRU UHJXODWLQJ \RXU RZQ HPRWLRC
%H QRIXGIPHQWKOLOY/ FDQ EH D GL]FXOW SUDFWLFH ZKHQ W]
LPDJHV YDOXHV LGHDV LQWHQWLRQV LQ FRQSLFW ZLWt
%HHPSW\3XW DVLGH SDUN \RXU SUHVHQW \RXU ORQJLC
H[SHULHQFH KRSHV GUHDPV SUREOHPV YLVLRQV

ok



BUHSDULQJ |
OLVWHQLQJ|®

([SODLQ WKH GHHS‘
H[HUFLVH —-Q D QX&
WKH OHDUQHUV W
UHVSRQG WR WKH
DQG QRW HQJDJH
GLDORJXH
-QYLWH OHDUQHU
E\ VLGH GXULQJ W
H[HUFLVH RU SRVILWLRQ
FKDLUV VHDWLQJ \)_Eéarrv\yslggr\ﬂ})a\?m%ﬂagk in nature, during a deep listening exercise.
GR QRW HDVLO\ V [HRYotyy MaptekMaurabakken/Climate Creativity.

RWKHU

'HFLGH RQ KRZ PXFK WLPH HDFK OHDUQHU ZLOO KDYH WR VS
'"HVFULEH WKH H[HUFLVH E\ H[SODLQLQJ WR WKH OHDUQHUYV
GHHSO\ WR HDFK RWKHU LQ SDLUV RU WULRV WDNLQJ WXUQ
OLVWHQHU DQG LI \RX DUH D WULR DQ REVHUYHU (DFK SH
VDPH IRU HDHONWRYNB RWKHU V SUDFWLFH '"HHS /LVWHQLQJ
$VN WKH OHDUQHUV WR GHFLGH ZKR ZLOO VSHDN 4UVW ZLW
([SODLQ WR OHDUQHUV WKDW LI LW LV WKHLU WXUQ WR VSH
vVD\ EHIRUH WKH HQG RI WKHLU WLPH WKDW V 4QH 7KH\ FDC(
ZKHQ WKH\ ZLVK WR VD\ VRPHWKLQJ HOVH

([SODLQ WR OHDUQHUVRQKDW DN KH\DWK RMKHEG IHHO FRPIRUWDE
VD\LQ3!l VRPHWKLQJ DERXW WKH TXHVWLRQ IHHOV WRR SULY
ZRUGV DW WKLV PRPHQW WKH\ VKRXOG IROORZ WKHLU LQVYV
JRU WKH OLVWHQHU H[SODLQ WKDW WKH\ VKRXOG VWDUW E
VLOHQFH

'KHQ WKHUH LV DQ REVHUYHU H[SODLQ WKPWQWMHIVMURXSYV
DIWHU HDFK OLVWHQLQJ VHVVLRQ IRU WKH REVHUYHU WR H]
LV QRW D SODFH IRU GLVFXVVLRQ EXW DNRGUIKHHWD WIODMDQFH W
OLVWHQLQJ

ok



IJLVWHQLQJ

.HHS WUDFN RI WLPH
SHPLQG WKH SDLUV WULRYV ZKHQ LW LV WLPH WR FKDQJH UR

SOHQDU\ UH5HFWLRQV

2Q D YROXQWDU\N EDVLV LQYLWH D IHZ OHDUQHUV WR UHS5HF
OLVWHQHUV DQG FRPPHQW RQ WKH H[SHULHQFH RI OLVWHQ
UHVSRQVH WR ZKDW ZDV EHLQJ VDLG

2Q D YROXQWDU\ EDVLV LQYLWH D IHZ OHDUQHUV WR UHS5HF
VSHDNDHQGY FRPPHQW RQ WKHLU H[SHULHQFH ODNH LW FOHDU
LQYLWLQJ WKHP WR VSHDN DERXW WKH FRQWHQW RI WKHLU
WKH TXDOLW\ RI WKH H[SHULHQFH ZKHQ VSHDNLQJ DERXW L
- QYREWMHUYHWDWQ\ WA WRRXW MXEZKXKDPH@WH\ REVHUYHG DQG
FRPPHQW RQ WKH REVHUYHU UROH

1IRWLQJ GRZQ UHS5HFWLRQV

Learners may be given time to note down personal insights at the end of the
process. There is no intended harvest as in gathering content of each learner.

'RV DQG 'RQ WV u

Adaptations

If your learners are younger than 15, then activity 3.3.1  Active Listeningis
probably a better choice.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.




SHIHUHQFHYV

The activity is designed by Legacyl7. It is based on Deep Listening  a key method
of the Enspirited Envisioningprogram developed and taught by Professor Warren
Ziegler, a former teacher of futures studies at Syracuse University, USA. For several
decades he worked with workshop learners from the public sector, academia,
business, NGOs and Indigenous groups.

For further reading and more detailed instructions:

https://hostingtransformation.eu/method/30187/

Center, N. P., & Borhan, C. (2022). Those who Listen, Change the World: The Little
Book on Dialogue.



https://hostingtransformation.eu/method/30187/

Deep listening to oneself

2YHUYLHZ

The same basic method is used for this advanced - BASIC INFO

level skill, as in the Deep Listening to others activity
(3.3.2). It is an effective practice for self -awareness,
for improving relationships, for accessing intuition or
tacit knowledge, and for making better -informed
decisions. You can use this tool for yourself, simply
by reading the instructions. Or, you can host a
practice session for other educators or for senior
learners, following the steps described below.

&EXUULFXOXP OLQNDJH

Language & Literature, Physical Education & Health
(wellbeing and mindfulness), Civics & Social Studies,
Cross-Curricular & Global Competencies and Ethics,
Religion & Philosophy.

&RPSHWHQFHV EXLOW

Deep listening, Empathy, Compassion, Inner
compass and Self-reflection .

SUHSRRUN

For background and context, please read the corresponding section of the

Teachers' Guide before starting this activity.

&RPSHWHQFHYVY DFWLYLWLHVY WR SUDFWLVH 4UVW

Deep listening to others ( 3.3.2)

6WHSYV LQ WKH DFWLYLW\

E\ WKH WHDF

7U\ LW \RXUVHOI -QWURGXFH WKLV WRRO WR D J
*XLGH DQRWKHU SHUVRQ WKURXJK WKH

VDPH SURFHVYV



7U\ LW \RXUVHOI

'"HFLGH KRZ WR HQWHU \RXU LQQHU VLOHQFH
SHYLHZ \RXU UHJXODU URXWLQHV H J \RIJD PHGLWDWLRC
LGHQWLI\ DQ\ DFWLYLW\ WKDW KHOSV \RX UHDFK \RXU RZ(
$OWHUQDWLYHO\ FRQVLGHU XVLQJ WKH VXJIJHVWHG (QW
LQIRUPDWLRQ DYDLODEOH ZLWK WKH WHDFKHU WUDLQLQ
JRUPXODWH D TXHVWLRQ WR \RXUVHOI VRPHWKLQJ \RX YH E
\RXUVHOI RU VOHHS RQ ULWH GRZQ WKH TXHVWLRQ DQG
UHVRQDWHY IRU \RX
8VH \RXU FKRVHQ PHWKRG LQ RUGHU WR DFFHVV \RXU LQQH
TXHVWLRQ LQWR WKH VLOHQFH
$OORZ UHVSRQVHV WR VXUIDFH ZLWK QR FHQVRUVKLS <RX I
VRXQGY RU VHH LPDJHV ZKHWKHU VWLOO RU PRYLQJ /LVW
GLVFHUQPHQW -QWXLWLYH NQRZOHGJH QHYHU VRXQGV DJJ
XQH[SHFWHG IDWRRWDLAWHQ =LHOHU VHH UHIHUHQFHV EHORZ
JHHO ITUHH WR LQWHUUXSW WKH SURFHVV WR PDNH QRWHYV R
WKH SURFHVV ZKHUH \RX OHIW LW ZKHQ WKH WLPH LV ULJKW
<RX FDQ DOVR DVN \RXUVHOI QHZ TXHVWLRQV IRU H[DPSOH
UHVSRQVHV \RX JHW
(YDOXDWH WKH H[SHULHQFH 'LG \RX OHDUQ DQ\WKLQJ RI XV
GL]FXOW" 7KLV H[SHULHQFH PD\ QRW EH LPPHGLDWHO\ IUXL)\
KRZ WKH TXHVWLRQ LV IRUMKOMHDXWMHI X ®RANWYHRI WKH H[SHUL
EHFRPH PRUH REYLRXV ZLWK PRUH SUDFWLFH

*XLGH DQRWKHU SHUVRQ WKURX
URFHVYV

KHQ \RX KDYH SUDFWLVHG HQRXJK WR IHHO FRQ4GHQW WR
WKURXJK WKH SURFHVVY XVH WKH VDPH VWHSV DV \RX GLG |
$W 6WHS \RX PD\ FKRRVH RU WKH\ PD\ UHTXHVW \RX WR
(QWHULQJ \RXU LQQHU VLOHQFH DV D IRUP RI JXLGHG YLV
$W 6WHS LQYLWH WKH RWKHU SHUVRQ WR GHVFULEH WKHL
\RX DUH QRW DVNLQJ WKHP WR WHOO \RX WKHLU TXHVWLRQ
WKH\ PD\ FKRRVH WR GR VR EXW WR UH5HFW RQ WKH TXDOL
DQ\ VXJIJHWKIHR®PD\ KDYH IRU LPSURYLQJ WKH SURFHVV



-QWURGXFH WKLY WRRO LQ D JU

([SODLQ WKH EDVLF SULQFLSOHV RI 'HHS /LVWHQLQJ DQG W
LQQHU WDFLW NQRZOHGJH RU LQWXLWLRQ -QWURGXFH PI
DUH
%H VLOHGFPIRW UHVSRQG LQ DQ\ ZD\ WR WKH VSHDNHU H|
ZLWK ERG\ ODQJXDJH /RRN DzZD\ 1R H\H FRQWDFW
*LYH DWWHRFIXR'QIRXU HQWLUH VHOI RQ ZKDW WKH VSHDN
H[FOXVLRQ RI DOO HOVH
%H HPSDWRMFHU WKH WDONHURVWHKWHRH[WHIBN WKDW IHHOV
FRPIRUWDEOHQRYH\R¥W DV \RXU RZQ )HHO LW LQ \RXU ERC
\RXU VSLULW DV LI \RX ZHUH OLYLQJ WKH VWRU\ %H DZD
WKH VSHDNHU V VWRU\ QIRNMH WR XV \G LIVIWWKINV WISG PDLQWDL
GLVWDQFH IRU LQVWDQFH WKURXJK D EUHDWKLQJ H[HUFI1
ZD\V \RX 4QG XVHIXO IRU UHJXODWLQJ \RXU RZQ HPRWLRC
%H QRIQGIJPHQWKOLOY FDQ EH D GL]FXOW SUDFWLFH ZKHQ W!|
LPDJHVY YDOXHV LGHDV LQWHQWLRQV LQ FRQS5LFW ZLWHE
%HHPSW\3XW DVLGH SDUN \RXU SUHVHQW \RXU ORQJLC
H[SHULHQFH KRSHV GUHDPV SUREOHPV YLVLRQV
YRVWHU D JURXSIGUDABRSXHRIVNY WKH JURXSV WR 4UVW UHS5F
DQG WKHQ WDON DERXW WZR TXHVWLRQV
AXHVWIHRYZ GR \RX UHFRJQLVH WUDQV | RUKRDMWL BHKIPRPHQW
PRPHQWV" )RU H[DPSOH GR \RX JHW D SDUWLFXODU IHHO
\RX KHDU DQ LQQHU YRLFH" 'R \RX VXGGHQO\ VHH DQ XQX
LPDJH"
AXHVWLBRQGHU ZKDW FLUFXPVWDQFHV GLG WKHVH VLJQDO
DQ\ SDUWLFXODU VHWWLQJV LQ WKH ZRRGV E\ WKH VHD
ZLWK VPDOO FKLOGUHQ ZKHUH \RX H[SHULHQFHG D VXC
VHQVHV" $UH WKHUH PRPOI\DRNEE IZ& HDUBH@BWKIDRY H H[SHULHC
VXGGHQ DQG FRPSOHWHO\ GL*HUHQW FRQQHFWLRQ ZLWK
WKHUH EHHQ PRPHQWYV RI JLGG\ KDSSLQHVYV RU LPPLQHQV
HYHU\WKLQJ EHFDPIQ G GHRHBIKQW"
~QYLWH WKH RWKHU V WR IRUPXODWH D TXHVWLRQ IRU WKF
GLDORJXH LQ 6WHS )RU LQVWDQFH :KHQ KDYH — KDG FRQ
RI NQRZOHGJH" :DV - SD\LQJ DWWHQWLRQ RU GLG — OHW WK
IHHO WKHQ" :KBEWWUGRG VHH"

ok



~QYLWH OMRUDQWWHQ LQZDUGO\ LQ WKHLU LQQHU VLOHQFH
TXHVWLRQV -1 WKH\ DVN DERXW WLPH VXJJHVW DURXQG
WKHP WR DOORZ ZKDWHYHU KDSSHQV WR KDSSHQ GXULQJ W
ZKHQ GHHS OLVWHQLQJ HNKMD DA BHWRLULEY RU KHDU VRXQC
QRWKLQJ 7KDW V 2. 1R MXGJHPHQW (QFRXUDJH WKHP WR \
DQG WKHQ JR EDFN LQWR WKHLU TXLHW VHOI 8VH \RXU SUH
WR DFFHVV WKHLU LQQHU VL OH\QKEDBY KK Q ® HAGWALBAK H \\WHDH PAV\K R
GURS WKHLU RZQ TXHVWLRQ LQWR WKH VLOHQFH

$VN OHDUQHUV WR PDLQWDLQ VLOHQFH IRU WIKMHXBM¥WDWLRQ
'DWFK IRU VLJQV Rl FRPSOHWLRQ

~Q SDLUV RU WULRV HDFK SHUVRQ LQ WXUQ WHOOV LQ XS
SRLQWYV IURP WKHLU H[SHUSHQFMHLFEH L/MWMH@HU V

'RV DQG 'RQ WYV E

Do

Ensure a congenial and comfortable physical environment free of

distractions and interruptions.

Have patience. Deep Listening, whether to oneself or others, is a

competence that is acquired over time, with practice.

Make sure that those you invite to Level 3 are fully committed to the exercise
as an experiment.

'RQ W

'R Q eWpect to be able to rid yourself (or others) of all preconceived

opinions and assumptions, without exception. They will no doubt continue

to pop up and surprise you a valuable learning experience.

'RQ W DOORZ \RXU RZQ KRSHV DQG H[SHFWDWLRC
invitees.

ok



Adaptations

If your audience is new to Deep Listening, we suggest starting with Deep
Listening to others ( 3.3.2) before trying Deep Listening to oneself.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

The activity is designed by Legacyl7 and based on Deep Listening, a key method
of the Enspirited Envisioningprogram developed and taught by Professor Warren
Ziegler, a former teacher of futures studies at Syracuse University, USA. For several
decades he worked with workshop participants from the public sector, academia,
business, NGOs and Indigenous groups.

For further reading and more detailed instructions:
https://hostingtransformation.eu/method/30187/

Enspirited Envisioning  a guidebook to the enspiriting approach to the future,
Warren Ziegler, 1995



https://hostingtransformation.eu/method/30187/

Exploring the Iceberg

&/$5-7< &RPSHWHQFH $UHD

Embracing values that sustain the lives of all living beings

*UHHQ&RPS &RPSHWHQFH $UHD

Embodying sustainability values

K\ XVH WKLV WRRO"

7KH —-FHEHUJ ORGHO KHOSV WR XQGHUVWDQG WKH URRW FDXV|
world. For instance, it helps us move from the various sustainability issues and

crises we see, and the values, assumptions and beliefs we and others hold, and

which underlie the se issues and crises. Our individual and collective values are

important dimensions to explore in this context.



Exploring the iceberg

2YHUYLHZ

The Iceberg Model helps to understand i) our
patterns of behaviour, ii) systems and structures,

and iii) the inner and cultural dimensions that
underlie a given situation, such as the climate crisis.
The Iceberg Model can help to analyse the crisis and
at the same time what inner and cultural change is
needed to move to climate resilience and
regeneration (e.g., as part of a Futures Literacy
Laboratory).

&EXUULFXOXP OLQNDJH

Most topics, including Science (biology), Physical
Education & Health and Civics & Social Studies.

&RPSHWHQFHV EXLOW

Self-reflection, critical thinking, systems thinking,
exploratory thinking and perspective -taking.

SUHSRRUN

Familiarise yourself with the Iceberg Model. Prepare

an image or slide with an iceberg and identify good
examples for explaining and illustrating the Iceberg
ORGHO SDUWLFXODUO\ HI[DPSOHV !
interests, experiences and needs. Some of these can

be shared in the class to support learners during

their brainstorming

6WHSV LQ WKH DFWLYLW\
$ERYH EHORZ ZDWHU
'LYLQJ XQGHUZDWHU

e []

JQHU







$ERYH EHORZ ZDWHU

Introduce the Iceberg Model in simple words for young audiences through specific
examples. The explanation has to be adapted based on the age group.

-Q VLPSOH WHUPV WKH -FHEHUJ ORGHO LOWKNVEDDWHR/I WKL
WKH LFHEHUJ WKDW LV YLVLEOH D E RYUHH WWKKH VHKYMUH QD AWH/ RRIUW K |
FULVHV WKDW GH4QH RXU ZRUOG WRGD\

THE ICEBERG
A Tool for Guiding Systemic Thinking

EVENTS React
What just happened?
Catching a cold.
PATTERNS/TRENDS Anticipate

What trends have there been over time?
I've been catching more colds
when sleeping less.

UNDERLYING STRUCTURES Design
What has influenced the patterns?
What are the relationships between the parts?
More stress at work, not eating well, difficulty
accessing healthy food near home or work.

MENTAL MODELS Transform
What assumptions, beliefs and values do people hold
about the system? What beliefs keep the system in place?
Career is the most important piece of our identity,
healthy food is too expensive, rest is for the unmotivated.

There are many simple examples for understanding the lceberg Model, such as using
FDWFKLQJ D FROG DV VRPHWKLQJ ZH FDQ VHH DERYH V
help learners understand its essence.Source:ecochallenge

%XW PXFK FDBRURRXKQG RI WKH LFHEHUJ LV LQYLVLEOH WR XV -
ZKDW LV KLGGHQ EHQHDWK WKH VXUIDFHRRU WKW HKWQEGBWHB O\
EHKDYLRXU WKH V\VWHPV DQG VWUXFWXUHYV ZH OLYH LQ D
GLPHQVLRQV RU PLQGVHWWKDWN FKKDWNKHVBRQVLEOH IRU FUHI
HYHQWYV RU FULVHVY WKDW FKDUDFWHULVH RXU ZRUOG WRGEL
KDW ZH KHUH FDOO LQQHU GLPHQVLRQV PLQGVHWYV DQG
LQGLYLGXDO DQG FROOHFWLYH EHOLHIV YDOXHV ZRUOG
FDSDFLWLHV FRJQLWLYH HPRWLRQDO UHODWLRQDO
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https://ecochallenge.org/iceberg-model/

'LYLQJ XQGHUZDWHU

After explaining the Iceberg Model and its essence, bring the discussion to

sustainability challenges, such as climate change and ask the learners to apply the
Iceberg Model to this collective challenge.

Possible instructions to the learners:

6HOHFW D UHFHQW HYHQW WKDW VWULNHV \RX DV XUJHQW
7TKHQ ZULWH WKH HYHQW ZKDW LV REVHUYDEOH DERXW WKF
EODQN LFHEHUJ

RUN \RXU ZD\ GRZQ WKURXJK WKH XQGHUO\LQJ SDWWHUQV
GLPHQVLRQV RU PLQGVHWY DGGLQJ DV PDQ\ DV \RX FDQ WK
XVHIXO WR PRYH XS DQG GRZQ EHWZHHQ OHYHOV DV \RX WK

Good questions to ask include:

What is happening?

What are the patterns/trends?

What has influenced the patterns?

What underlying values, assumptions or beliefs do you or others have?
In addition, it is important to discuss on which level common measures to address
the event or crisis often focus on. If we design measures that address the deepest
levels of the iceberg, they address deep leverage points for change. Whilst it is key
to address these deep leverage points of change, it is important to highlight that
ALL levels of the iceberg need to be addressed if we want to support
transformation towards climate -resilience and regeneration. In other words, it
requires addressing immediate needs and, at the same time, nurturing shifts in
behaviour, systems and structures, culture and individual mindsets that underlie
the climate crisis and related sustainability challenges.

'RV DQG 'RQ WV u

Do

This exercise can be used to explore beliefs, values and worldviews
associated with the climate crisis and find ways to increase climate resilience
and regeneration, for instance as part of a Futures Literacy Laboratory.
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Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by Lund University with some additions by One Resilient
Earth. Many theories that explain how inner development relates to climate change
and other sustainability challenges are related to the Iceberg Model. During the
past few y ears, the emergent field of inner transformation for sustainability has
advanced related knowledge, education and practice.

Simple explanations and applications of the Iceberg Model:

Iceberg Model - Ecochallenge.org

Iceberg Model | Simply explained (munich -business -school.de)
How The Iceberg Model of Systems Thinking Can Help You Solve Problems?
(durmonski.com)

Theoretical foundations of inner transformation for sustainability:

Theoretical -Foundations -Report_2022.pdf (consciousfoodsystems.org)

lves, C., Schapke, N., Woiwode, C., Wamsler, C. (2023) IMAGINE sustainability:
Integrated inner -outer transformation in research, education and practice,
Sustainability Science _https://link.springer.com/article/10.1007/s11625  -023-
01368-3.

Wamsler, C., Hertog, I., Di Paola, L. (2022) Education for sustainability: Sourcing
inner qualities and capacities for transformation. In: Revolutionizing

sustainability education: Stories and tools of mindset transformation, lvanova

E., Rimanoczy (Eds.),pp. 49-62, Routledge. See
https://www.routledge.com/Revolutionizing __ -Sustainability -Education -Stories -
and-Tools-of-Mindset -Transformation/lvanova -
Rimanoczy/p/book/97810321353807?fbclid=IwAR1noRmrl_RY8bJ4CZyENOWT1RB

EB7sRKBcWkrsOgFeoDqgdDBukyfsJraOw.



http://ecochallenge.org/
https://www.munich-business-school.de/en/l/business-studies-dictionary/iceberg-model#:~:text=The%20iceberg%20model%20in%20corporate%20communications&text=Using%20the%20iceberg%20model%2C%20managers,influencing%20factors%20that%20underlie%20them.
http://durmonski.com/
http://durmonski.com/
http://consciousfoodsystems.org/
https://link.springer.com/article/10.1007/s11625-023-01368-3
https://link.springer.com/article/10.1007/s11625-023-01368-3
https://www.routledge.com/Revolutionizing-Sustainability-Education-Stories-and-Tools-of-Mindset-Transformation/Ivanova-Rimanoczy/p/book/9781032135380?fbclid=IwAR1noRmrl_RY8bJ4CZyEN0wT1RBEB7sRKBcWkrsOqFeoDqdDBukyfsJraOw
https://www.routledge.com/Revolutionizing-Sustainability-Education-Stories-and-Tools-of-Mindset-Transformation/Ivanova-Rimanoczy/p/book/9781032135380?fbclid=IwAR1noRmrl_RY8bJ4CZyEN0wT1RBEB7sRKBcWkrsOqFeoDqdDBukyfsJraOw
https://www.routledge.com/Revolutionizing-Sustainability-Education-Stories-and-Tools-of-Mindset-Transformation/Ivanova-Rimanoczy/p/book/9781032135380?fbclid=IwAR1noRmrl_RY8bJ4CZyEN0wT1RBEB7sRKBcWkrsOqFeoDqdDBukyfsJraOw
https://www.routledge.com/Revolutionizing-Sustainability-Education-Stories-and-Tools-of-Mindset-Transformation/Ivanova-Rimanoczy/p/book/9781032135380?fbclid=IwAR1noRmrl_RY8bJ4CZyEN0wT1RBEB7sRKBcWkrsOqFeoDqdDBukyfsJraOw
https://www.routledge.com/Revolutionizing-Sustainability-Education-Stories-and-Tools-of-Mindset-Transformation/Ivanova-Rimanoczy/p/book/9781032135380?fbclid=IwAR1noRmrl_RY8bJ4CZyEN0wT1RBEB7sRKBcWkrsOqFeoDqdDBukyfsJraOw

Wamsler, C., Osberg, G., Osika, W., Hendersson, H., Mundaca, L. (2021) Linking
internal and external transformation for sustainability and climate action:

Towards a new research and policy agenda, Global Environmental Change,
71:102373.

https://www.sciencedirect.com/science/article/pii/S0959378021001527

See also other publications, presentations and podcast published by The
Contemplative Sustainable Futures Program: www.contemplative -sustainable -
futures.com



https://www.sciencedirect.com/science/article/pii/S0959378021001527
https://www.sciencedirect.com/science/article/pii/S0959378021001527
http://www.contemplative-sustainable-futures.com/
http://www.contemplative-sustainable-futures.com/

Finding what sustains your

life

&/$5-7< &RPSHWHQFH $UHD

Embracing values that sustain the lives of all living beings

*UHHQ&RPS &RPSHWHQFH $UHD

Embodying sustainability values

K\ XVH WKLV WRRO"

This tool fosters inner enquiries, with a view to helping find the drive to embrace
and embody values that sustain the lives of all living beings. It helps learners
identify the role(s) that inspires them personally to act towards climate resilience
and re generation. The tool was developed on the premise that we all have a role to
play in fostering climate -resilience and regeneration, and that aligning with the
values that move us, finding our signature strength, or discerning our ikigai can
lead to a more fulfilling live, as well as to enhanced wellbeing for others and the
more than humans.



Everyday superhero - practicing

your sighature strength

2YHUYLHZ

In this uplifting activity, learners explore and
celebrate their personal strengths by becoming
everyday superheroes. Through creative reflection,
peer encouragement, and simple daily actions, they
identify and practice their signature strength to
boost we llbeing and confidence. With playful
movement, inspiring discussion, and imaginative
drawing, this session nurtures kindness, resilience,
and a strong inner compass  empowering learners
to make a positive impact on themselves and the
world around them.

&EXUULFXOXP OLQNDJH

Ethics, Religion & Philosophy and Physical Education
& Health.

&RPSHWHQFHV EXLOW

Self-reflection, inner compass, humility, authenticity
and empathy.

SUHSRRUN

Reflect on what your own signature strength is.

&RPSHWHQFHY DFWLYLWLHY WR SUDF)

WHDFKHU

Exploring your values ( 3.5.2)

6WHSV LQ WKH DFWLYLW\

KR LV \RXU VXSHUKHUR" SUDFWLFLQJ \RXU VLIQDWXUH V

BASIC INFO

ODNLQJ HDFK RWKHU VXSHUKHRJIRHWYH D VXSHU ZRUOG

JHHOLQJ VWURQJ
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KR LV \RXU VXSHUKMIUR"

$VN WKH OHDUQHIDW RKBEXNFKHHWIKHUR LV DQG ZKDW WKHLU VWL
-1 WKH\ IRFXV RQ SK\VLFDO VWUHQJWK RU VXSHUQDWXUDO \
FOLPELQJ ZzDOOV \RX FDQ DGG H[DPSOHV RI VRIW VWUHQJ'
FRXUDJHRXV SDWLHQW ORYLQJ HWWWHWH PFROWKRU RNLOQBU DD
FXULRXV

$VN WKH OHDUQHUV LI WKHUH LV VRPHRQH LQ WKHLU OLIH Z
- QYLWH WKHP WR VKDUH KRZ ZK\

:ULWH GRZQ DOO WKH VWUHQJWKY WKDW DOO WKH OHDUQHL
D VFUHHQ ERDUG

ODNLQJ HDFK RWKHU VXSHURHUF

*LYH HYHU\ OHDUQHU D VKHHW RI SDSHU DQG DVN WKHP WF
WKH WRS RI WKH SDJH DQG WDSH LW WR WKHLU EDFN 7KLV
*LYH HYHU\ OFPORXSBH® 7KH OHDUQHUV PRYH VORZO\ DURXC
DQG ZULWH VWUHQJWKY RQ HDFK RWKHU V EDFNV RQ WKH &
ZULWH LQ VLOHQFH DQG \RX FDQ SXW RQ PXVLF WR PDNH L\

/HDUQHUV DUH WXUQLQJ HDFK RWKHU LQWR VXSHUKHURHV E\ ZULWL(

Photos by Marte Maurabakken/Climate Creativity and Carmelo Zamora/REAL School Budapest.




%HIRUH VWDUWLQJ WR ZULWH HVWDEOLVK WKH UXOH WKDW
VWUHQJIJWKYV SRVLWLYH ZRUGV -1 WKH OHDUQHUV QHHG LG
VWUHQJIJWKYV RQ WKH VFUHHQ ERDUG

KHQ WKH OHDUQHUYV DUH GRQH ZDONLQJ DQG ZULWLQJ DVN
SDSHU VXSHUKHUR FDSH DQG FLUFOH WKH VWUHQJWKYV WKFE
400G WKDW RQH RI WKHLU VWUHQJWKYV LV PLVVLQJ WKH\ FDC
WKHPVHOYHYV

JHHOLQJ VWURIQQ

30D\ D PRYHPHQW JDPH ZLWK WKH REMHFWLYH RI KDYLQJ IX
RXU ERGLHY '"HPRQVWUDWH WKH JDPH ZLWK DQRWKHU WHDF
EHIRUH H[SODLQLQJ WKH UXOHYV

'LYLGH WKH OHDUQHUV LQWR JURXSV RI WZR $ %

/IHDUQHU $ VWDQGY VWLOO ZKLOH OHDUQHU % SXWV WKHLU
$ IROORZV % V KDQG PRYHPHQWY :KHQ % SXWV WKH ZHLJKW
KHDG $ PRYHV GRZQ WRZDUGV D VTXDW SRVLWLRQ :KHQ %
UHPRYHV WKH KHLKDW XRISWFRPHYV EDFN XS 'R WKLV IRU FD
\RX DVN WKH OHDUQHUV WR VZLWFK UROHYV

-QYLWH WKH OHDUQHUV WR VKDUH KRZ WKH\ IHOW GRLQJ W|

SUDFWLFLQJ \RXU VLIQDWXUH V\
PLQ

Ask the learners how they want to practice their signature strength. These
should be simple things they can do every day for a week. For example, they
can practice courage by trying out something new, like eating a new type of
food; kindness by helping a s ibling; patience by watching the sunset with a
parent (if it is before bedtime for the younger learners).

Encourage learners to practice every day for a week (and follow up every day
by asking what they did and if they could feel any change before and after).
End the exercise by inviting everyone to get up on their feet and do a
superhero pose.




~PDJLQH D VXSHU ZPRIQOG

- QWURGXFH WKH LGHD RI' D VXSHU ZRUOG ZKHUH HYHU\R
VWUHQJIJWKY 7KLV ZRXOG EH D XWRSLDQ ZRUOG WKDW |IXO
LGHDV

-QYLWH WKH OHDUQHUV WR GUDZ DQ LPDJH RI WKHLU XWR
ZRUOG ZRXOG ORRN LI WKH VWUHQJWKYV WKH\ KDYH EHHQ
SUDFWLFHG E\ HYHU\RQH LQ WKH ZKROH ZRUOG DOO WKH \
ZRXOG WKH ZRUOG ORRN NILBRGHDNORKBQHHVYSRQVLEOH

'RV DQG 'RQ WV u

Do

Make sure you offer support to learners who are unsure what to write on

HDFK RWKHU V FDSHV )RU H[DPSOH \RX FDQ JL
learners could write and/or explain that spelling is not important in this

game. You could give the learners the option to draw instead of writing, if
needed.

Ensure that all learners get a minimum number of strengths written on their
paper. One way to ensure this is by asking learners to draw a certain

number of boxes/lines on their papers and make sure all boxes/lines are

filled.

'RQ W

'RQ W VD\ WKDW VRPHRQH W K HoOa-sDpererblJjist meve® W L
on if a learner is making jokes. Invite learners to explain why they think
VRPHRQH LV D VXSHUKHUR EXW GRQ W IRUFH WK
find the right words.

-Q WKH HQG ZKHQ OHDUQHUV DUH LQYLWHG WR
FRPPHQW RQ WKHLU SRVH EHLQJ WRR ZHDN RU
expressing themselves are all OK (as long as it is not causing harm to

others).




Adaptations

Offer multiple ways to participate. Learners can describe strengths using
drawings, stickers, photos, or emaojis instead of written words. Some may

prefer to share verbally or with assistive technology.

Use pre-filled word banks or visuals. Provide a printed or digital sheet with
illustrated strengths or emojis learners can choose from, especially helpful

for those with dyslexia, autism, or limited writing skills.

6WUXFWXUH WKH FDSH DFWLYLW\ ZLWK VPDOOH
overwhelmed by large, noisy settings or struggle with unstructured peer
interactions, conduct the cape -writing in groups of 3 4 with adult facilitation

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

References

This activity was designed by Climate Creativity.

Galloway, R., Reynolds, B., Williamson, J. (2016). Strengths-Based Teaching and

Learning Approaches for Children. In: Fan, S., Fielding -Wells, J. (eds) What is

Next in Educational Research?. SensePublishers, Rotterdam.

https://doi.org/10.1007/978 -94-6300-524-1_19

Hiemstra, D., Van Yperen, N.W. The effects of strength -based versus deficit -

based self-UHJXODWHG OHDUQLQJ VWUDWHILHYV RGVVWXGHQWYV
Emot 39, 656 668 (2015). https://doi.org/10.1007/s11031 -015-9488-8

Brownlee, Keith, Edward Peter Rawana, and Julia MacArtthur. " Implementation

of a strengths -based approach to teaching in an elementary school ." Journal of
Teaching and Learning8.1 (2012).
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Exploring your values

2YHUYLHZ

Our individual and collective values are connected,
and our values impact how we perceive and respond
to climate change. This tool consists in looking into
shared humanity, espoused values, culture and
paradigms to reflect about our own values, and their
links to collective values. The learners can be asked
about what they value in others. This exercise can be
combined with storytelling and follow -up discussions
on how we reflect these values, why not, how they
are reflected in our shared cultural values, and how
they relate to resilience and regeneration.

&EXUULFXOXP OLQNDJH

Civics & Social Studies, Physical Education & Health
and Ethics, Religion & Philosophy.
&RPSHWHQFHY EXLOW

Self-reflection, presence, inner compass and

humility.

SUHSRRUN
Prepare by putting together a list of potential
intrinsic (and extrinsic) values.
Develop a general understanding of values.

6WHSV LQ WKH DFWLYLW\
&ODULI\LQJ RQH V RZQ YDOXHYV

BASIC INFO

([SORULQJ RWKHUV YDOXHV DQG FXOWXUHYV




&ODULI\LQJ RQH V RZQ YDOXHYV

~QYLWH WKH OHDUQHUV WR WKLQN RI D SHUVRQ WKH\ UHVS]
KDYH QHYHU PHW :KDW DUH WKH LQQHU TXDOLWLHV RU YDC
PRVW LQ WKDW SHUVRQ" 1RWH WKDW LW LV QRW DERXW ZKD
RU SURIHWWIRIMO :KLOH OHDUQHUV DUH IUHH WR WKLQN R
\RX FDQ HQFRXUDJH WKHP WR 4QG D QRQYLROHQW SHUVRQ
RQ RWKHUV LI QHHGHG

YHHO IUHH WR JLYH DQ H[DPSOH WKDW ZRXOG EH DSSHDOLQ
JURXS \RX DUH ZRUNLQJ ZLWK $Q H[DPSOH FRXOG EH <RGD
GLVSOD\V SUHVHQFH FRPSD\DZIDRIMH QAR DRISIH YGIIOVY RQHQH
SHUVHYHUDQFH 'R RULERQRRMU\7KHDRH PXVW EH \RXU IHDU
EDQLVKLQJ LW \RX FDQ <RX PXVW XQOHDUQ ZKDW \RX KDY
WHDFKHU IDLOXUH LV

$VN WKH OHDUQHUV WR ZHKH WHORQ IDHSDSEQHU YDOXHV — DGI
ZULWH QDPH RI WKH SHUVRQ \RX KDYH VHOHFWHG DUH
$IWHU PLQ RI LQGLYLGXDO WLPH ZRUN FROOHFW WKH TX
KDYH ZULWWHQ GRZQ RQ D ERDUG ZLWKRXW DVNLQJ WKHP |
VHOHFWHG

([SORULQJ RWKHUV YDOXHV DQC

%DVHG RQ VWHS GLVFXVV WKH PHQWLRQHG YDOXHV DQG \
GR WKH OLVWHG YDOXHV VD\ DERXW RXU VKDUHG KXPDQLW\
VXVWDLQDELOLW\ FOLPDWH UHVLOLHQFH DQG UHJHQHUDWL
$IWHU WKH LGHQWL4FDWLRQ RI WKH H[LVWLQJ SDWWHUQV I
FXUUHQW FXOWXUH RUJDQL]DWLRQV V\VWHPV DQG VWUXFYV
UHS5HFWHG RU QRW LQ RXU HYHU\GD\ OLIH" :K\" $QG ZKDW
VXVWDLQDELOLWAOEPQFBEVWHGHRU UHIJHQHUDWLRQ"

'RV DQG 'RQ WV u

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
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activities for neurodivergent learners, please note it is not about treating others

how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

Link to sustainability: UNSDG | 2030 Agenda - Universal Values
Link to related research and more advanced exercises:

Integrity and Ethics Module 2 Ethics and Universal Values.pdf (unodc.orq)



https://unsdg.un.org/2030-agenda/universal-values
https://grace.unodc.org/grace/uploads/documents/academics/Integrity_and_Ethics_Module_2_Ethics_and_Universal_Values.pdf

Finding your ikigal

2YHUYLHZ

Ikigai is a Japanese concept, generally interpreted as
what gives your life meaning or life purpose, a
methodology that has become very popular in the
West over the last five years. Using the ikigai method
can help give a sense of purpose and meaning for
learners eager to identify how they can best foster
climate resilience and regeneration. This activi tyis a
short version of the Ikigai methodology developed by
the Learning Planet Institute, who has tested it with
over 3000 workshop participants. Their preliminary
research showed a significant increase in

part LFLSDQWY VHQVH RI PHDQLQJ
a single workshop.

&EXUULFXOXP OLQNDJH

Extracurricular activities in relation to choosing
future studies or career paths.

Civics & Social Studies, Ethics, Religion & Philosophy,
Practical & Vocational (Vocational skills) and Cross -
Curricular & Global Competencies (Entrepreneurial
Education).

&RPSHWHQFHV EXLOW
Integrity, authenticity, originality and self -awareness.
/[HYHOV LQ WKH DFWLYLW\

7TU\ LW RXW
'LYH GHHSHU

BASIC INFO




77U\ LW RXW

—.—*$—- LV D -DSDQHVH FRQFHSW WKDW FDQ EH LQWHUSUHWH
PDNHV OLIH ZRUWK OLYLQJ 7KH SURFHVV IRU LQGLYLGXDO"
RQ DQVZHULQJ PDLQ TXHVWLRQV

'KDW DUH \RX SDVVLRQDWH DERXW" :KDW GR \RX ORYH"

‘KDW GRHV WKH ZRUOG QHHG"

‘KDW DUH \RX JRRG DW"

'KDW FDQ \RX EH SDLG IRU RU 4QG UHVRXUFHV IRU"

What you
LOVE
What What
you are the world
GOOD AT NEEDS

What you can be
PAID FOR

7R WU\ LW RXW ZLWK OHDUQHUV \RX FDQ XVH WKH GLDJUDP
RXW HDFK FLUFOH DQG WKHQ FURVV VHFWLRQV RI WKH GLIL
RZQ LGHDV 7KH -NLJDL DW WKH FHQWUH ZLOO HPHUJH DW V
-QYLWH OHDUQHUV WR VKDUH WKHLU LGHDV IRU WKHLU RZQ
DERXW RWKHUV LGHDV DQG IXUWKHU UH5HFW GHYHORS RU
- QYLWH OHDUQHUVY WR UH5HFW RQ KRZ WKHLU —-NLJDL LV FR
FULVLV LQFOXGLQJ JURZLQJ FOLPDWH UHVLOLHQFH DQG IR\
- QYLWH OHDUQHUV WR UHJXODUO\ JR EDFN WR WKHLU —NLJI
PDLQ TXHVWLRQV DOORZLQJ WKHP WR HYROYH DQG DGG QH
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'LYH GHHSHU

~Q RUGHU WR GLYH GHHSHU LQWR WKH H[HUFLVH \RX FDQ L
H[HUFLVH E\ DVNLQJ WKHP VRPH IROORZ XS TXHVWLRQV LQ |
TXHVWLRQV RU JLYLQJ WKHP WKH IROORZLQJ GLUHFWLRQV
:KDW DUH \RX SDVVLRQDWH DERXW" :KDW GR \RX ORYH" !
H[SHULHQFHV WR GH4QH ZKDW WUXO\ PRWLYDWHV \RX DQ
:KDW GRHV WKH ZRUOG QHHG" ! ORELOL]JH \RXU H[SHULHQ
HFRORJLFDO FDXVHV WKDW PDWWHU WR \RX WKH PRVW
WKRVH FDXVHV LQWR \RXU SHUVRQDO DQG SURIHVVLRQDC
:KDW DUH \RX JRRG DW" ! $VVHVV \RXU XQLTXH VNLOOV D
DSSOLHG WR PDNH D GL*HUHQFH )HHO IUHH WR FRQVLGH!I
WKDW OHYHUDJH \RXU VWUHQJWKYV
'KDW FDQ \RX EH SDLG IRU RU 4QG UHVRXUFHV IRU" ! )RU
LQYLWH WKHP WR ZULWH WKHLU LGHDO MRE GHVFULSWLR
HQYLURQPHQW WKDW EHVWEMKSQ 3 WGV S\RKEXFMAY LW\ GH
UROHY DQG UHVSRQVREZOWWLRXUNKDMODO®LIQG SDVVLRQV
7KRVH GL*HUHQW VWHSV FDQ KHOS OHDUQHUV FOHDUO\ GH4
GRQH E\ LQYLWLQJ OHDUQHUV WR FUDIW D XQLTXH VWDWHP
NQRZLQJ WKDW LW ZLOO HYROYH ZLWK WKH FKDQJLQJ SURIF
DVSLUDWLRQMRI OHDUQ
~QYLWH OHDUQHUV WR GLVEFXVV WKHLU —NLJDL DQG WKH 4¢
RUGHU WR UH4QH WKHP
~QYLWH OHDUQHUV WR 4QG RWKHU OHDUQHUV ZKRVH XQLTX
WR IRUP D VPDOO JURXS DQG PHHW UHJXODUO\ -Q D VPDOO
VXSSRUW RQH DQRWKHU LQFOXGLQJ 4QGLQJ WKH UHVRXUFF
LPSOHPHQW WKHLU WNVSHFWLYH —NLJD

'RV DQG 'RQ WV u

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
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how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.

References

This activity is based on the method developed by the Learning Planet Institute and
has been adapted for CLARITY by One Resilient Earth.

Research carried out by the Learning Planet Institute on the lkigai pedagogy:

https://www.learningplanetinstitute.org/en/ikigai -2/

https://Ipi_-projects.webflow.io/ikigai -exclusive -access



https://www.learningplanetinstitute.org/en/ikigai-2/
https://lpi-projects.webflow.io/ikigai-exclusive-access

&RPSHWHQFH R2SHDRLQJ XS
WR GLYHUVH BBVYPOWHHQW L
UHJHQHUDWLYH IXWXU




Tool 4.1

Exploring futures through

art

&/$5-7< &RPSHWHQFH $UHD

Opening up to diverse climate -resilient and regenerative futures

*UHHQ&RPS &RPSHWHQFH $UHD

Envisioning sustainable futures

K\ XVH WKLV WRRO"

The world we live in today first existed in the imagination. The cities we live in, the

smartphones we hold in our hands, theeco -YLOODJHV ZH FUHDWHG ZHUH ILUYV
science-lLFWLRQ RU D GUHDP LQ SHRSOH V PLQGV 1XPHURXV DU
explored and experimented with different visions of the future at all times. They

venture into different possible futures, without being limited by what the world

looks like today. Expanding imagination is essential to bring to life a more climate -

resilient and regenerative world, while fostering joy and excitement when working

on addressing climate change impacts.



$FWLYLW\

Solarpunk art explorations

2YHUYLHZ

Solarpunk is an artistic and literary movement
envisioning and working towards actualizing a
sustainable future interconnected with nature and
community. By exploring images or texts from the
solarpunk movement, learners can reflect upon
alternative vision s of the future, which enhances
imagination and inspiration or drive to take action.

&XUULFXOXP OLQNDJH

Arts, Language & Literature and Civics & Social
Studies

&RPSHWHQFHV EXLOW

Originality, imagination, exploratory thinking and
active hope

B3UHS :RUN

Select solarpunk artworks that can resonate with
your local context and/or resonate with some of
the learners who are not originally from the place
that the school, organization or university is based.

&RPSHWHQFHY DFWLYLWLHV WR S
WKH WHDFKHU
For optional deeper explorations:

Climate emotions wheel ( 1.2.1)
6HFWLRQ 'LYLQJ XQGHUZDWHU

Model (3.4.1)

This activity can be integrated into the Futures

BASIC INFO

0

Literacy Lab (4.2.2.) when envisioning desirable
futures collectively.




JHYHOV LQ WKH DFWLYLW\
([SORUDWLRQ
&UHDWLRQ

2SHQ GLDORJXHV

JHYHO([SORUDWLRQ

%ULH5\ LQWURGXFH ZKDW WKH VRODUSXQN PRYHPHQW LV W

6KRZ WKH JURXS WKH VRODUSXQN LPDJHV RU YLGHRV IURP \

EH\RQG WKDW \RX VHOHFWHG )HHO IUHH WR DGG WR WKH O

VRODUSXQN DUWZRUNV )HHO IUHH WR DOVR UHVHDUFK DIU

VRODUSXQN DWDWNV D]AUHLPPHDQW WR KLIJIKOLIJKW WKH PXOWLS

QHWMUR VXVWDLQDEOH RU UHJHQHUDWLYH IXWXUHV $0OORZ

DW WKH GL*HUHQW LPDJHV RU YLGHRYV

-QYLWH OHDUQHUYV WR UH5HFW XSRQ WKH IROORZLQJ TXHVYV

D :KDW GLG WKH\ H[SHFW RU GLG QRW H[SHFW LQ WKH LPDJ
ZKDW VXUSULVHG WKHP LQ QHJDWLYH SRVLWLYH RU QHX'

E :KDW GR WKH\ OLNH DERXW WKRVH YLVLRQV"

F :KDW GR WKH\ WKLQN LV PLVVLQJ"

G :KDW ZRXOG WKH\ OLNH WR VHH PRUH RI LQ WKH SUHVHQV

2SWLRQDO GHHSHU OHYHO RI UH5HFWLRQ

b +RZ GLG LW IHHO WR H[SORUH WKH VRODUSXQN ZRUOGV™"

E '"RHV WKH HPRWLRQ RI MR\ DQG HFXRLRXVWDDEREKWHQRIW
UHJHQHUDWLYH ZRUOGY IHHO FRQGXFLYH WR DFWLRQ"

F 'LG ORRNLQJ DW WKH LPDJHV IHHO VDG LQ DQ\ zD\" -1 VR

G $UH WKHUH zZzD\V WR FXOWLYDWH HPRWLRQV RI MR\ DQG F
DW VRODUSXQN DUWZRUNV"

2SWLRQDO GHHSHU OHYHO RI UH5HFWLRQ

b :KDW DUH WKH YDOXHV WKDW DSSHDU WR XQGHUOLH WKH

E +RZ GR WKH\ GL*HU I[IURP WKH YDOXHV WKDW XQGHUOLH W

F KDW ZRXOG EH QHHGHG DW LQGLYLGXDO DQG FROOHFWL"®
OLDHUPLQJ UHJHQHUDWLYH YDOXHV"




/IHYHO&UHDWLRQ

YROORZLQJ WKH H[SORUDWLRQ Rl YDULRXV VRODUSXQN YLVI

LQGLYLGXDOO\ RU FROOHFWLYHO\ WR FUHDWH WKHLU RZQ V

$OORZ OHDUQHUV WR IRUP D]JQLW\ JURXSV L H JURXS RI OH

VDPH YLVLRQV RU YDOXHV DQG WR FRPH XS ZLWK GLYHUJH

DUH QR ULJKW RU ZURQJ YLVLRQV DV GL*HUHQW YLVLRQV P

WKHLU FRUH

7KH YLVLRQV FDQ EH FUHDWHG DV YLVXDO DUWZRUNV RU P>

DOVR EH VKDUHG WKURXJK WH[WV ZULWWHQ LQ WKH 4UVW S

VWRULHV RI LQGLYLGXDOV H[SORULQJ VRODUSXQN ZRUOGYV

SODFH LQ W KHN VZARUIDUESWK

~QYLWH OHDUQHUV RU JURXSV Rl OHDUQHUV WR SUHVHQW W

JURXS LQFOXGLQJ WKH TXHVWLRQLQJ LQWHUHVWV DQG RLU

YLVLRQ

2SWLRQDO GHHSHU OHYHO RI UH5HFWLRQ

D +RZ GLG LW IHHO WR FUHDWH \RXU VRODUSXQN ZRUOGV"

E 'R \RX IHHO LQVSLUHG RU GULYHQ WR WDNH FHUWDLQ DF\
FUHDWLRQ"

F $UH DQ\ RWKHU HPRWLRQV FRPLQJ XS IRU \RX"

Learners srharing and explaining their solarpunk visions
with the group.

Photo by Carmelo Zamora, REAL School Budapest.




/IHYHO2SHQ GLDORJXHYV

2UJDQL]H DQ H[KLELWLRQ DQG RU SHUIRUPDQFHV RI WKH FU
LQ WKH VFKRRO 7KLV FDQ DOVR EH RSHQ WR D ZLGHU FRPP
2UJDQL]H D XIFKRR®RU FRPPGH WLDORJXH DERXW YLVLRQV RI
IXWXUH DURXQG TXHVWLRQV VXFK DV

D :KDW GLG \RX H[SHFW DQG ZKDW GLG \RX QRW H[SHFW LQ
E :KDW GR \RX OLNH RU GLVOLNH DERXW WKRVH YLVLRQV"

F :KDW GR \RX WKLQN LV PLVVLQJ"

G :KDW ZRXOG \RX OLNH WR VHH PRUH RI"

2SWLRQDO VKDUH WKRVH YLVLRQV DQG NH\ 4QGLQJV IURP V
PXQLFLSDOLW\ RU ORFDO JRYHUQPHQW IRU LQVSLUDWLRQ

)

Do

Encourage the use of multiple art forms and media to represent solarpunk
visions.

Encourage the use of symbols of the future instead of going for an exact
representation, as it could be overwhelming to some learners to try and
perfectly represent the future they envision.

Encourage going back to the vision and changing it over time, or following
conversation: the vision should be seen not as a work of art (only), but as a
work in progress.

'RQ W

'R Q pvdmote the use of Al to generate solarpunk visions without weighing
the multifaceted costs and limited benefits of this approach, and explaining
those thoroughly to learners.

'RQ W XVH $- WR JHQHUDWH VRODUSXQN YLVLRQY
to question the assumptions and biases built into the Al tool.
'RQ W JUDGH WKH VRODUSXQN YLVLRQV




Adaptations

If your learners are uncomfortable sharing their visions with the group,
creating their solarpunk vision could be a prompt for a journalling exercise.
For further information about journalling, check activity card 2.1.1.

As an outdoor alternative to level 2, find an outdoor place near the school;
this could be a town square, a landscape, a park, a natural area, or a busy
street. Once in the identified space, ask the learner to reflect on the future
vision they would have f or this specific location. What would their solarpunk
vision of that space be like? Invite the learners to create this vision onsite or
when they are back in the classroom.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

Resources

SOLARPUNKSNhttps://www.solarpunks.club/
XR SolarPunk Storytelling Showcase
https://www.solarpunkstorytelling.com/about/artwork/

Rjukan Solarpunk Academy https://www.rjukansolarpunkacademy.com/
Art Competition winners: Solarpunk 2019  https://atomhawk.com/resources/art -

competition -2019-winners/

Solarpunk artworks by Dustin Jacobus https://dustinjacobus.com/
A library of inspiring artists, compiled by One Resilient Earth
https://oneresilientearth.org/a _ -library -of-inspiring -art/

S5HIHUHQFHYV

This activity was designed by One Resilient Earth.



https://www.solarpunks.club/
https://www.solarpunkstorytelling.com/about/artwork/
https://www.rjukansolarpunkacademy.com/
https://atomhawk.com/resources/art-competition-2019-winners/
https://atomhawk.com/resources/art-competition-2019-winners/
https://dustinjacobus.com/
https://oneresilientearth.org/a-library-of-inspiring-art/

De Meyer, K., Coren, E., McCaffrey, M., & Slean, C. (2020). Transforming the
VWRULHY ZH WHOO DERXW FOLPDWH MHtorghddntalURP LVVXH W

Research Letters 16(1), 015002. https://doi.org/10.1088/1748 -9326/abcd5a
Jensen, S. (2016). Empathy and Imagination in Education for Sustainability.

Canadian Journal of Environmental Education, 21, 89 105.
https://eric.ed.gov/?id=EJ1151868



https://doi.org/10.1088/1748-9326/abcd5a
https://eric.ed.gov/?id=EJ1151868

$FWLYLW\

A photograph of the future

2YHUYLHZ

In this activity learners are invited to reflect on the
changes they hope to see in their community, using
photography to symbolize these changes. This
exercise can help learners have fewer negative
emotions in relation to their future, and shift
towards more positive emotions such as curiosity
and hope. This activity is a shortened and adapted
YHUVLRQ RI D SKRWRJUDSK RR&NK
Imaginary resources .

&EXUULFXOXP OLQNDJH

Arts, Civics & Social Studies, Geography and
History.

&RPSHWHQFHYV EXLOW

Imagination, regenerative thinking, exploratory
thinking, perspective -taking and active hope.

3UHS :RUN

Have the necessary technology ready.

&RPSHWHQFHY DFWLYLWLHV WR S
WHDFKHU

Could be used in combination with Growing

Future s Literacy (tool 4.2)

6WHSV LQ WKH DFWLYLW\
~QWURGXFWLRQ

SKRWRJUDSK

BASIC INFO

)

'LVFXVVLRQ DQG UH5HFWLRQ



https://www.reimaginary.com/methods/photograph-of-the-future
https://www.reimaginary.com/methods/photograph-of-the-future

BWHS-QWURGXFWLROQ

*LYH DQ RYHUYLHZ RI WKH DVVLIQPHQW E\ H[SODLQLQJ WR (
DVNHG WR UH5HFW RQ WKH FKDQJHVY DQG WUDQVIRUPDWLRQ
ZRUOG LQ UHVSRQVH WR FOLPDWH FKDQJH DQG RU WKH HFF
RXWVLGH DQG ZRWH RIANSKRWR WKDW V\PEROL]JHV WKLV FK
WKH OHDUQHUV WKDW WKH SKRWRJUDSK FDQ EH DV DEVWUD
ZDQWV LW WR EH -W FDQ DOVR EH WDNHQ LQWXLWLYHO\ RU
-QYLWH OHDUQHUV WR UH5HFW RQ WKH W\SHV RI FKDQJHV F
KRSLQJ IRU LQ UHODWLRQ WR FOLPDWH FKDQJH 7KLV FRXO(
TXHVWLRQ RU TXHVWLRQV RO@EHGOHIW PRUH RSHQ

6WHS3KRWRJUDSK

-QYLWH OHDUQHUYV WR WDNH VRPH WLPH DORQH DQG LQ VLC
PLOQXWHVY WR ZDON RU VLW DQG VHH ZKDW QDWXUDOO\ JUDI
RXWGRRUV -1 LW KHOSV SHRSOH DUH ZHOFRPH WR WDNH Q
-QYLWH OHDUQHUV WR WDNH D SKRWRJUDSK RI DQ LPDJH F
UHSUHVHQWYV WKH FKDQJH 5HDVVXUH WKH OHDUQHUV ZKR F
WKH\ KDYH WDNHQ WKH VSHFL4F SKRWRJUDSK /HW WKHP NC
GLVFXVVLRQ WKH\ FDQPIKGBLDYERYHU VRPH

6WHS'LVFXVVLRQ DQG UHS5HFWLRQ

- QYLWH WKH OHDUQHUV WR UHFRQSHRSOH) D/P® O &® DIWHR X\GWH E
HISHULHQFHYVY DQG SKRWRJUDSKYV ZLWK WKH JURXS RQH DIW
SHUVRQ WR WKH ULJKW RI WKH SHUVRQ ZKR LV VSHDNLQJ W
ZKR LV VKDULQJPEQYXOWHDNWKRXOG EH DOORZHG IRU HDFK SH
WKHLU SKRWRJUDSK ZLWKRXW LQWRUQX®WVRIQ W Q@ HDHIWRW KE
WKH JURXS WR DVN TXHVWLRQV RU VKDUH WKHLU LQWHUSUFL
-QYLWH VRPH YROXQWHHUV WR VKDUH NH\ LQVLJKWYVY IURP F
2SWLRQDO SURYLGH D ZD\ IRU SKRWRJUDSKV WR EH HPDLOI
FHQWUDO FRPSXWHU VR WKDW WKH\ FDQ EH VKDUHG 7KH Sk
SULQWHG DQG KXQJ LQ WKH FODVVURRP




'RQ W

'RQ W FRPPHQW RQ WKH TXDOLW\ RI WKH SKRWRJ
photography workshop, but an activity to reflect on the transformations the
learners want to see.

Adaptations

If the use of technology is not preferred, an alternative could be to have the
learners draw/sketch what naturally grabs their attention.

With younger groups (12 - 16 years), this activity could be coupled with a tour
of the city or neighbourhood, during which the photographs could be taken.

An example of an alternative photography workshop can be found here, for
inspiration. For example, if the class cannot go outdoors, the learners could
use photographs of themselves and use collage to reflect on their future.
Possible to use before and after tool 4.2 - Growing Futures Literacy to see if
the learners relationship to the future changes after those activities. How

have their visions changed?

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and

stay open to different ways of learning and engaging.

5HIHUHQFHYV
This activity is adapted from the Re-Imaginary resources by One Resilient Earth.

JLQQHJIDQ : -W V EHDXWLIXO OLYLQJ ZLWKRXW IHDU

V R R Qligital storytelling, climate futures, and young people in the UK and
Ireland. & KLOGUHQ V *RR5),/BIBSHI HV
https://doi.org/10.1080/14733285.2022.2153329



https://www.theguardian.com/world/gallery/2024/sep/23/save-the-children-indonesia-syria-ukraine-hopes-future-pictures
https://www.reimaginary.com/methods/photograph-of-the-future
https://doi.org/10.1080/14733285.2022.2153329

Glaw, X., Inder, K., Kable, A., & Hazelton, M. (2017). Visual Methodologies in
Qualitative Research: Autophotography and Photo Elicitation Applied to Mental

Health Research. International Journal of Qualitative Methods, 16(1).
https://doi.org/10.1177/1609406917748215



https://doi.org/10.1177/1609406917748215

$FWLYLW\

Exploring parallel worlds

2YHUYLHZ

In this activity, learners are invited to explore how a
parallel climate -resilient world might look and
function. Learners will have the opportunity to
experience, describe, and engage in storytelling
about this parallel world, and consider what
strengths and skills they possess and can use in
this world. The fact that we are not asking learners
WR FRQVLGHU D IXWXUH ZRUOG
iImagination and creativity. This activity is inspired
by a tool developed by former teacher Wolfgang
Brunner.

&EXUULFXOXP OLQNDJH

Language & Literature, Civics & Social Studies and
Natural Sciences.

&RPSHWHQFHYVY EXLOW

Imagination, exploratory thinking, perspective -
taking and active hope.

3UHS :RUN

See below.

This activity can be used in relation to tool 3.5 and
especially Finding your ikigai (3.5.3) asitcan
support learners in exploring their meaning and
purpose in relation to the future worlds they may
want to help shape on planet Earth.

6WHSV LQ WKH DFWLYLW\
3UHSDUDWLRQ
([SORULQJ SDUDOOHO ZRUOGV

BASIC INFO

0




6WHS3BUHSDUDWLRQ

Print or make an adaptation of the following prompt. You may choose to turn this
into invitation card(s), or to display it somewhere for the entire class:

<RX KDYH EHHQ FRUGLDOO\ LQYLWHG E\ WKH 30DQHWDU
in a brand -new learner exchange and storytelling program! Your task is
to create a story that reflects your lived experience on planet

a climate-resilient planet that has achieved a sustainable balance
between humans and nature.

As you do so, we would like you to carefully imagine, explore and
describe the planet, with particular consideration given to both the
climate and the climate between beings. These stories will be collected
and displayed in a showcase of stories aboutlfe RQ SDUDOOHO ZRUOGYV

6WHS([SORULQJ SDUDOOHO ZRUOGYV

~QWURGXFH OHDUQHUV WR WKH FRQFHSW Rl SDUDOOHO ZRU
SDUDOOHO ZRUOGYV DUH ZRUOGYV DQG H[LVWHQFHV WKDW ZH
GHYHORSHG D@®RRIQSBUGMFROR®U RZQ 0DQ\ QRYHOV DQG 40PV
SODFH LQ SDUDOOHOQHERWVORAM KIVQIGDYHOWUHDG\ GD\GUHDPF
SDUDOOHO ZRUOGV (QFRXUDJH TXHVWLRQV VKDULQJ DQG
3UHVHQW WKH LQYLWDWLRQ SURPSW IURP 6WHS 3UHSDUD
VWUXFWXUH RI WKH DFWLYLW\ ORUH VSHFL4FDOO\ WHOO O
WKH\ ZLOO LPDJLQH D SDUDOOHO ZRUOG ZKHUH LQVWHDG R
QRZ OLYIDQBRQUHWVHOLHQW SODQHW WKDW KDV DFKLHYHG D
EHWZHHQ KXPDQV DQG QDWXUH ZKLFK WKH\ WKHPVHOYHV Z
D -Q FDVH WKH OHDUQHUV DUH QRW IPELPRWH DIHWMK ON K FI

LV LPSRUWDQW WR H[SODLQ LW WR WKHP EHIRUH WKH\ HCQ

H[HUFLVH )HHO IUHH WR SURYLGH DV PXFK RU DV OLWWO

UHVLOLHQFH EHIRUH WKH H[HUFLVH DV \RX ZLVK VLQFH W

WR GLVFXVVHMVOLIOADWHRHILQ PRUH GHWDLOV WKURXJKRXW
/JHW WKH OHDUQHUV NQRZ WKDW WKHLU WDVN LV WR FROYH)
SDUDOOHO ZRUOG WKURXJK VWRU\WHOOLQJ 7KLV H




Do

ZULWWHQ ZRUG VRQJ DUW RU DQ\ RWKHU PHGLXP WKDW L\

FODVVURRP 7KH IREXV IRU WKLV DFWLYLW\ VKRXOG EH PRU

WKHLU H[SHULHQFH ZLWKLQ WKH SDUDOOHO ZRUOG WKURXJ

VSHFL4FV Rl KRZGWRLW W RUO

$OORZ OHDUQHUV DV PXFK WLPH DV WKH\ QHHG WR HQYLVLR

SDUDOOHO ZRUOG 7KHQ DOORZ WLPH IRU OHDUQHUV WR FL

WKHLU VWRULHV LQGLYLGXDOO\ RU DIWHU JURXS GLVFXVVL

ZD\ VBRUWUD\ WKHLU H[SHULHQFH $V WKH\ FUDIW WKHLU VW

WR EH DV FUHDWLYH DV WKH\ ZLVK ZLWK WKHLU VWRU\WHOC

FRQVLGHU IRU LQVSLUDWLRQ

D :KDW GR \RX GR LQ WKLV SDUDOOHO ZRUOG"

E +RZ GR \RX OLYH LQ WKLV SDUDOOHO ZRUOG"

F :KDW DUH \RXU VWUHQJWKYV LQ WKLV SDUDOOHO ZRUOG" +
VWUHQJWKV"

G +RZ GRHV WKLV ZRUOG ZRUN" +RZ GR \RX IHHO DERXW LW

H :KDW DUH \RXU FRQQHFWLRQV DQG UHODWLRQVKLSV LQ W

| :KDW DUH WKH YDOXHV WKDW PDWWHU WR \RX"

'KHQ OHDUQHUV KDYH 4QLVKHG FUDIWLQJ WKHLU VWRULHV

VWRULHV ZLWK WKH FODVV (QF RMSGDBIFWE R QLERW LWK LDVQ GWIHI®

TXHVWLRQV \RX FDQ DVN WKHP WR UH5HFW RQ

D +RZ GLG WKLV DEFWLYLW\ PDNH \RX IHHO"

E :KDW GRHV LW UHYHDO DERXW \RXU SHUVSHFWLYH"

F :HUH WKHUH DQ\ VLPLODULWLHV RU GL*HUHQFHV \RX QRW
H[SHULHQFH LQ WKLY SDUDOOHO ZRUOG DQG \RXU H[SHUL

)

Use this as a stepping stone for a longer learning journey - exploring how
amazing the Earth can seem if you look at it as a spaceship travelling
through space.




'RQ W

'RQ W H[SHFW \RXU OHDUQHUV WR EH H[SHUWYV L(
activity is about exploring and imagination. And sometimes what seems to
be ridiculous suggestions for a long lasting resilient life might be expressed.
In those cases keep asking g uestions and you will have started the process.
Sometimes the most important thing is to ask the question.

Adaptations

Some learners might find it difficult to conceptualize a parallel world, as it
relies heavily on imagination. A different and more hands  -on option is to
create a biosphere together with the learners, and encourage them to
imagine they are tiny creatures an d/or humans living within that biosphere.
To get inspiration to create a biosphere take a look  here.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

This activity is designed by Legacyl7
drawing inspiration from a tool developed
by former teacher Wolfgang Brunner and
widely used internationally. For a full
description please take a look here.

Picture by Andy Faeth, Pixabay



https://youtu.be/GBfhQy1WpLk?si=4yXEyPOGETo6UIm9
https://www.diva-portal.org/smash/get/diva2:796103/FULLTEXT01.pdf

Tool 4.2

Growing Futures Literacy

&/$5-7< &RPSHWHQFH $UHD

Opening up to diverse climate -resilient and regenerative futures

*UHHQ&RPS &RPSHWHQFH $UHD

Envisioning sustainable futures

K\ XVH WKLV WRRO"

Futures Literacy and future thinking are rarely taught in schools and teacher
training, although it is critical to discussing climate change, sustainability, resilience,
regeneration, and transformation. Futures Literacy provides critical information
andc RPSHWHQFHY WR UHIOHFW RQ RXU XVH R iinfakhieH
decisions in the present. It is not about creating a desirable vision of the future and
defining steps to get there. Futures Literacy is about exploring how our different
visions of the futures reveal what matters to us in the present and values we can
embody today more courageously.

IXWXUH DQ



$FWLYLW\

Envisioning the most beautiful
future

2YHUYLHZ

A simple exercise can be to imagine the most
beautiful climate -resilient and regenerative future

BASIC INFO

individually, and represent it (e.g. text, collage,
drawing) before sharing it and reflecting with a
group. The teacher can ask questions to help
learners iden tify their assumptions and biases
about the future, building on convergences and
divergences between future visions. This activity
can also help learners reflect on what they can
learn from this beautiful future and do differently
in the present.

&XUULFXOXP OLQNDJH

Arts, Language & Literature and Civics & Social

Studies.

&RPSHWHQFHV EXLOW

Imagination, exploratory thinking and active hope.

B3UHS :RUN
Select images or multimedia material that could
be evocative of a beautiful future for
inspiration.

Have learners select images or material that is
evocative of the most beautiful future for them.

/IHYHOV LQ WKH DFWLYLW\

)

([SORUDWLRQ
3URMHFW




JHYHO([SORUDWLRQ

7KH DFWLYLW\ FDQ EH GRQH LQGLYLGXDOO\ RU LQ VPDOO JL
WKH RWKHU

—1 \RX ZRXOG OLNH \RXU OHDUQHUVUWRLRQBQWRRYGGHU FOL
UHJHQHUDWLYH IXWXUHV \RX PD\ QHHG WR JLYH D IHZ SRLC
FDQ DOVR OHW WKH OHDUQHUV UHSUHVHQW DQ\ IXWXUH WK!
~QYLWH HDFK OHDUQHU WR WDNH D IHZ PLQXWHV WR UH5HF
WKH\ ZRXOG OLNH WR H[SHULHQFH -QYLWH OHDUQHUV WR L
ORRN IRU WKHP IRU WKHLU FRPPXQLW\ IRU WKH ORFDO HFF
HFRV\WWHPU ¥KWLRQV FDQ IRFXV RQ WKH VFDOH WKH\ IHHO |
7KH IXWXUH WKH\ LPDJLQH FDQ EH LQ D GHFDGH RU DV GLVV
<RX FDQ VKDUH VRPH LPDJHV RU PXOWLPHGLD PDWHULDO IR
~QYLWH OHDUQHUV WR PDWHULDOL]JH WKHLU YLVLRQ RI WKH
WKURXJK D ZULWWHQ GHVFULSWLRQ RU WKURXJK GUDZLQJV
~QYLWH OHDUQHUV ZKR IHHO FDOOHG WR GR VR WR VKRZ W}
RWKHU OHDUQHUV DQG GHVFULEH ZKDW WKH\ DUH PRVW HJI
DQG RU ZKDW ZRXOG LQVSLUH WKHP WR WXUQ WKLV YLVLRQ
~QYLWH OHDUQHUV WR UH5HFW RQ WKH YLVLRQV RI RWKHU

WKH\ GLG QRW H[SHFW KDG QRW WKRXJKW DERXW DQG RQ Z
~QYLWH OHDUQHUV WR UH5HFW RQ KRZ LW PDNHV WKHP IHH
GUHDOPLNH IXWXUH DQG ZKHWKHU LW JLYHV WKHP HQHUJ\ WR
~1 \RX FKRRVH WR OHW OHDUQHUV H[SORUH DQ\ EHDXWLIXO
FRQQHFWLRQ WR FOLPDWH UHVLOLHQFH DQG UHJHQHUDWLR
UH5HFW RQ WKH YDOXHV WKDW XQGHUOLH VRPH RI WKHLU I}
WR FOLPDWH DU} WHIH@AHIDWLRQ <RX FDQ DOVR VXJJHVW L
LPDJHV RI WKH IXWXUH RU GR WKH H[HUFLVH DJDLQ DIWHU

FOLPDWWLOLHQFH DQG UHJHQHUDWLRQ

/IHYHO3URMHFW

7XUQ WKH H[SORUDWRU\ DFWLYLW\ LOQWR DQ LQGLYLGXDO R!
IHZ ZHHNV RU PRQWKYVY -Q WKDW FDVH OHDUQHUV QHHG WI
IXWXUH WKDW FRQWULEXWH W.R DHRRW B F® UHDWEHUDWLYH Z
<RX FDQ IRFXV WKH SURMHFW RQ D VSHFL4F WRSLF RU DUHI
WLPH WR SUHSDUH 7KLV FRXOG PHDQ IRFXVLQJ WKH SURMH
IXWXUH RI WKHLU FLW\ RU YLOODJH WKH PRVW EH




Do

'RQ W

Adaptations

EHDXWLIXO IXWXUH Rl HQHUJ\ WKH PRVW EHDXWLIXO IXWXU
DQLPDOV SODQWYV IXQJL DQG KXPDQV

(QFRXUDJH OHDUQHUV WR UHVHDUFK H[LVWLQJ DUWV GHVL.
3HRSOHV SUDFWLFHV H[LVWLQJ JUDVVURRWY SURMHFWV V
GHVLJQ RI WKHLU PRVW EHDXWLIXO ZRUOGYV

2¢HU OHDUQHUV WR ZRUN RQ D MRLQW YLVLRQ WKDW HPHUJ
HOHPHQWY RI LQGLYLGXDO RU JURXS YLVLRQV

~QYLWH ROGHU OHDUQHUV WR H[SORUH WKH HFRORJLFDO V
EHQH4WV DVVRFLDWHG ZLWK WKHLU YLVLRQV Rl WKH PRVW
ZLWK WKH FRVWYV DQG EHQH4WV Rl WRGD\ V VWUXFWXUHV D
(QFRXUDJH ROGHU OHDUQHUV WR UH5HFW RQ WKH OHYHUV F
WR PDWHULDOL]H FHUWDLQ GLPHQVLRQV RU FRPSRQHQWV R
EHDXWLIXO ZRUOG :KIOMQDWUMI WKXLS/RZ :KDW LV OLNHO\ WR |

GHHSHU FXOWKUDO FKDQJ

Encourage imagination and creativity, even if the visions are not plausible,
probable or implementable.

(QFRXUDJH OHDUQHUV WR DVN TXHVWLRQV DQG E
visions, including by reflecting on some projects, buildings, and art they
know and think could be of interest to the creators of a specific vision.

'RQ W FRPSDUH RU JUDGH WKH YLVLRQV
'RQ W HQFRXUDJH OHDUQHUV WR FULWLFL]H HDFE

Depending on the resources available, offer learners the opportunity to use
a variety of means and art forms to materialize their visions.




The exploratory level of this activity can be integrated into a Futures Literacy
Lab (4.2.2) when exploring desirable futures, particularly if the Futures
Literacy Lab is done over several days

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

Cork, S., Alexandra, C., AlvarezzRomero, J. G., Bennett, E. M., Berbés-Blazquez,
M., Bohensky, E., Bok, B., Costanza, R., Hashimoto, S., Hill, R., Inayatullah, S.,
Kok, K., Kuiper, J. J., Moglia, M., Pereira, L., Peterson, G., Weeks, R., & Wyborn, C.
(2023). Exploring alternative futures in the Anthropocene. Annual Review of
Environment and Resources, 48(1), 25 54. https://doi.org/10.1146/annurev -
environ -112321-095011

Nalau, J., & Cobb, G. (2022). The strengths and weaknesses of future visioning

approaches for climate change adaptation: A review. Global Environmental
Change, 74, 102527. https://doi.org/10.1016/].gloenvcha.2022.102527
Publications by the Seeds of Good Anthropocenes



https://doi.org/10.1146/annurev-environ-112321-095011
https://doi.org/10.1146/annurev-environ-112321-095011
https://doi.org/10.1016/j.gloenvcha.2022.102527
https://goodanthropocenes.net/publications/
https://goodanthropocenes.net/om/who-we-are/

$FWLYLW\

Futures Literacy Labs (FLL)

2YHUYLHZ

Futures Literacy Labs (FLLs) are based on a method
developed by UNESCO following a 4 -step process:
making desirable and probable futures explicit, re -
imagining/reframing the future, asking new

questions about the present, developing an action
plan based on new questions. FLLs help learners
identify their assumptions and biases about the
future, so that they have the tools to stop

colonizing the future, embrace emergence, and
make better -informed decisions in the present.

&EXUULFXOXP OLQNDJH

Ethics, Religion & Philosophy, Civics & Social Studies
and Sustainability & Climate Education classes that
use projections and future scenarios.

&RPSHWHQFHV EXLOW

Futures literacy, critical thinking, imagination and
exploratory thinking.

3UHS :RUN
Familiarize yourself with what Futures Literacy
is, what it can do and what it cannot do.
Define a topic for your FLL: which future are

\RX JRLQJ WR WDON DERXW" —-W

RI VFKRROV WKH IXWXUH RI
RI QDWXUH

Print out some iceberg models with the 4 layers
indicated on the side (see below)

BASIC INFO

)




Competences/activities to practice first by the teacher
Exploring the iceberg ( 3.4.)

Moving to reduce climate anxiety ( 1.2)

Optional:
Solarpunk art exploration ( 4.1.1), in case you would like to bring some art
into your FLL
Envisioning the most beautiful future ( 4.2.1)

6WHSV LQ WKH DFWLYLW\

SHYHDO
SHIUDPH
SHWKLQN

6WHSS5HYHDO

ODNH VXUH \RX KDYH DOO PDWHULDR®W URDGN HIQF O GIMFHIR
VKHHWYVY DQG VSDFHV WR FUHDWH VFXOSWXUHV RU DVVHPEO
WR UHSUHVHQW GL*HUHQW SRVVLEOH IXWXUHV

~QWURGXFH WKH )// E\ H[SODLQLQJ WKDW )XWXUHV /LWHUDF
HQKDQFHV RXU LPDJLQDWLRQ DQG GLYHUVL4HV IXWXUHV :H
WKLQJV GL*HUHQWO\ LQ WKH SUHVHQW

([SODLQ WKDW VHYHUDO GLPHQVLRQV Rl FOLPDWH VFLHQFH
IXWXUH VFHQDULRY EDVHG RQ SDVW GDWD DERXW WKH (DUV
DERXW RXU HFRQRP\ VRFLHW\ DQG JRYHUQDQFH 3URMHFWL
EDVHG RQ REVHUYHG SEEQ PRHQB[WWUDBRODWLRQV 6XFK D \
DQG VI\VWHPDWLF PHWKRG ZKLFK GH4QHV SRVVLEOH GHYHO
SUHSDUH IRU WKH IXWXUH IDOOV XQGHU WKH XPEUHOOD Wt
)XWXUHV /LWHUDF\ LV GL*HUHQW )XWXUKYGHWWWDR\GFW® H
DVVXPSWLRQV DQG ELDVHV WKDW DUH SDUW RI IRUHVLJKW I
GL*HUHQWO\ WR WKH IXWXUH

~QWURGXFH WKH WRSLF Rl WKH )// WKDW OHDUQHUV DUH JR
DUH 7KH )XWXUH RI 6FKRROV 7KH )XWXUH RI RXU &LW\ 7
DQG PDNH VXUH \RX DUH H[SORULQJ WKH IXWXUH RI D FRQF}
UHODWH WRHDPIQRWDO LPDJHV RI )HHO IUHH WR JLYH VRPH

VXSSRUW \RXU OHDUQHUV




<RX FDQ VWDUW ZLWK D SRODN JDPH )RU PRUH GHWDLOV DI
WKH UHVRXUFHV VHFWLRQ EHORZ
&UHDWH JURXCGMDRUQHUV KDYH WKHP VLW DURXQG D WDEOH
LQ FLUFOHV DQG GLVWULEXWH ZULWLQJ DQG GUDZLQJ PDW
/IHW WKHP NQRZ WKDW \RX ZLOO LQYLWH WKHP WRQVNVDNH SDI
H[HUFLVHV IRU ZKLFK WKHUH DUH QR ULJKW RU ZURQJ DQVZ
ZHOFRPH WR H[SUHVV WKHLU LPDJLQDWLRQ IXOO\
JRU WKH 4UVW H[HUFLVH \RX FDQ VWDUW E\ VKDULQJ VRPH
UHODWHG WR JUHHQKRXVH JDV HPLVVLRQV DQG SODQHWDU\
JHHO ITUHH WR UHPLQG OHDUQHUV RI EUHDWKLQJ WHFKQLTXIH
SUDFWLFH LI WKH LQIRUPDWLRQ \RX VKDUHG PDNHV WKHP I
RYHUZKHOPHG VHH DFWLYLWLHV XQGHU FRPSHWHQFH DUHD
- QYLWH OHDUQHUV WR FORVH WKHLU H\HV DQG LPDJLQH WK
WKH \HDU ZLOO EH -W VKRXOG EH ZKDW WKH\ SUHGLFW
EDVHG RQ ZKDW WKH\ NQRZ RI YDULRXV SURMHFWLRQV DQG
QRW ROGHQYVYRHIUWKRIPVHOYHYVY WKH\ DUH WKH VDPH SHRSOH
ZRUOG $VN WKHP WR VSHQG VRPH WLPH LQ ZKDW ZL(
IRU WKHP
D :KDW GRHV LW ORRN OLNH"
E +RZ GRHV LW VPHOO RU IHHO"
F :KDW DUH WKH KHDGOLQHYVY LQ WKH SUHVV RU LWV HTXLYL
G :KDW GR >VFKRROV@ >WKH FLW\@ >;;;@ ORRN OLNH LQ WHK
IRU WKHP"
-QYLWH \RXU OHDUQHUV WR WDNH D IHZ PLQXWHV WR ZULWI
RI WKHLU YLVLRQ RU H[SHULHQFH LQ WKHLU PRVW SUREDEO
- QYLWH OHDUQHUVY WR VKDUH WKHLU KLIJKOLJKWYV ZLWK WK
JURXS 7KH\ FDQ VWDUW SXWWLQJ VRPH ZRUGV RU LPDJHV L
ZRUOG RQ WKH GL*HUHQW OHYHOV RI WKH IFHEHUJ VHH
DEWLYLWRU PRUH GHWDLOV
-Q FDVH OHDUQHUYVY KDYH QRW VWXGLHG WKH LFHEHUJ DOUFL
GL HUHQW OHYHOV RI WKH LFHEHUJ YHU\ EULH5\ —-W LV RN |
DOO SXW XQGHU WKH FRUUHFW FDWHJRULHYV RI KHDGOLQHYV
P\WKV DQEDBKRUV RQ WKH LFHEHUJ IRU WKH OHDUQHUYV ZK
DSSURDFK RQ WKH VSRW

-QYLWH HDFK JURXS WR EULHS5\ VKDUH WKH KLJKOLJKWV RI
RWKHU JURXSYV VKRZLQJ WKHLWY FHEHBDVH\M \RR




$V D VHFRQG H[HUFLVHIj O YW

OHDUQHUV WR VKLIW IL
IXWXUH WR D GHVLUDEC(
FDQ VWDUW E\ VKDULQ
RI'D GHVLUDEOH IXwxui?® J0E
VRODUSXQN DUWZRUNV|  SOLUTIONS
LPDJH HYRFDWLYH RI YL, oo oene
DSSURDFKHYVY WR PDNLC WAYS OF KNOWING
i A
~QYLWH OHDUQHUV WR
DQG LPDJLQH WKH\ zDN # ';AI\TEHI\JS;\;AR[;TT;:SE?RSI
WKHY ZRXOG OLNH WKH I\c'é'b'é)rgUAnalogyfg‘r’&usal Layered Analysis (CLA)
ORRN OLNH LQ WKHLU Z tryGutN W2 UHD PV
7KH\ DUH QRW ROGHU Y-H---=R-0-v—R
WKHPVHOYHV WKH\ DUH WKH VDPH SHRSOH ZDNLQJ XS LQ W
VSHQG VRPH WLPH LQ WKH PRVW GHVLUDEOH YHUVLRQ RI Wi
D :KDW GRHV LW ORRN OLNH"
E +RZ GRHV LW VPHOO RU IHHO"
F :KDW DUH WKH KHDGOLQHV LQ WKH SUHVV RU LWV HTXLYC
G :KDW GR >VFKRROV@ >WKH FLW\@ >:;;@ ORRN OLNH LQ WK
IRU WKHP"
$VN \RXU OHDUQHUV WR WDNH D IHZ PLQXWHV WR ZULWH GR
WKHLU YLVLRQ RU H[SHULHQFH LQ WKH GHVLUDEOH ZRUOG F
(QFRXUDJH OHDUQHUV WR VKDUH WKHLU KLJKOLJKWV ZLWK
VPDOO JURXS 7KH\ FDQ VWDUW SXWWLQJ VRPH ZRUGV RU LI
GHVLUDEOH ZRUOG RQ WKH GL*HUHQW OHYHOV RI WKH LI
WRRO IRU PRUHWGHWRBNOM WKH ZRUGV RU LPDJHV DUH QR
FRUUHFW SODFH LQ WKH LFHEHUJ IRU WKH OHDUQHUV ZKR |
RQ WKH VSRW
~QYLWH HDFK JURXS WR EULH5\ VKDUH WKH KLJKOLJKWV RI |
RWKHU JURXSV VKRZLQJ WKHLW VFRAE HBPDVHM \RR S\RMHP
([SODLQ WR OHDUQHUV WKDW WKLV 4UVW SKDVH LV DERXW L
SUREDEOH DQG GHVLUDEOH IXWXUHV WKH\ DUH KDYLQJ QRZ
LQ5XHQFHG E\ WKH QXPEHUV WUHQGV WKH\ VDZ DQG WKH LF
SUHVHQWHG

1. THE LITANY,
UNQUESTIONED
DATA, HEADLINES

—




<RX FDQ H[SODLQ PRUH DERXW WKW LLYAHNE(H 8O0 RAURAD JVW K H
LFHEHRWJ PRUH GHWDLOV LI \RX ZLVK

6WHS5S5HIUDPH

- QYLWH OHDUQHUYVY EDFN WR WKHLU JURXSV DQG LQVWHDG
HLWKHU D SUREDEOH RU D GHVLUDEOH YHUVLRQ RI WKH IXW
GL HUHQW VFHQDULR RI WKH IXWXUH ZKLFK LV FDOOHG D U
6KDUH D VFHQDULR WKDW KHOSY OHDUQHUV TXHVWLRQ WKH
DERXW WKH IXWXUH WKDW WKH\ KDYH H[SUHVVHG GXULQJ W
ZLOO QHHG WR FRQFHLYH WKLYV VFHQDULR ZKLOH OLVWHOQLC
GHVLUDEOH WHKWH RXOW XRJH WKDW WKH OHDUQHUV FRPH XS ZL\
$ SRVVLEOH UHIUDPH VFHQDULR DERXW WKH IXWXUH RI SO
—-PDJLQH \RX ZDNH XS LQ WKH \HDU DQG WKH KHDOWK R
ORQJHU D SULRULW\ 7KH HQWLUH KHDOWK V\VWHP IRFXVHYV
RI SODQWYVY DQKBDDV YRUGPRUH JXLGDQFH DQG LGHDV DERX\
VFHQDULR FKHFN WKH UHIHUHQFHY DQG UHVRXUFHV VHFWL
2QFH \RX VKDUH WKH VFHQDULR DVN OHDUQHUV WR WDNH D
UHVSRQG WR WKH IROORZLQJ TXHVWLRQV KRZ GRHV WKH VI
PDNHV \RX FXULRXV DERXW WKLV VFHQDULR" :KDW GLG \RX \
WKH IXWXUH EHIRUKILM HMAHQD ULR™

-QYLWH OHDUQHUV WR FUHDWH RU EXLOG D ' VFXOSWXUH
WKHLU JURXS ZLWKRXW WRR PXFK GLVFXVVLRQ E\ XVLQJ D
7KLV ZRUN ZLOO KHOS LGHQWLI\ DVVXPSWLRQV DQG ELDVHYV
2*HU HDFK JURXS WKH RSSRUWXQLW\ WR SUHVHQW WKHLU V
JURXSV

6WHSSHWKLQN

/IHW WKH OHDUQHUV NQRZ WKDW VWHS LV DERXW FRPLQJ E
UH5HFWLQJ RQ WKH H[SHULHQFH

2*HU OHDUQHUV WKH RSSRUWXQLW\ WR H[SORUH DQG FRPSD
SKDVH V SUREDEOH DQG GHVLUDEOH IXWXUHYV DV ZHOO DV
VHFRQG VWHS

- QYLWH OHDUQHUV WR DGGUHVV WKH IROORZLQJ TXHVWLRQ
WKHLU )// )RU LQVWDQFH DUH WKHUH DQ\ DSSURDFKHV WR
WKRXJKW DERXW EHIRUH" $UH WKHUH GL*HUHQW ZD\V RI >H(




Do

'RQ W

Adaptations

QRW FRQVLGHUHG EHIRUH" $UH WKHUH TXHVWLRQV RU LGHD
LPSRUWDQW EHIRUH WKH H[HUFLVH EXW VHHP OHVV LPSRUW
- QYLWH OHDUQHUV WR DGGUHVV WKRVH TXHVWLRQV E\ DVN|
JURXS WR VHOHFW RI WKH PRVW LOQOWHUHVWLQJ HPHUJLQJ

ZLWK WKH ZLGHU JURXS

-QYLWH UH5HFWLRQV I[URP WKH OHDUQHUYVY DERXW WKH TXH
&ORVH WKH DFWLYLW\ ZLWK D UHFDS RI WKH VWHSV DQG D
ZHOO DV ZLWK PRUH LQIRUPDWLRQ DERXW WKH SXUSRVH RI

OHDUQHUV IXWXUHV OLWHUDF\ VNLOOYV

)

Stress that there is no right or wrong vision of the future as there is no
possibility to know what the future will look like in 2075. Sharing visions of
the probable or desirable futures is not about being scientifically accurate, it
is about offeringan RSSRUWXQLW\ WR H[SDQG RQH V LPL
Welcome all visions and questions with curiosity.

'RQ W JUDGH WKH H[HUFLVH
'RQ W VHOHFW WKH EHVW YLVLRQ RI D GHVLUDE
The desirable futures being expressed are simple representations of what a
group dreams about at a given time, and are not meant to be used literally
WR GHILQH D QHfartheighdupL R Q

Feel free to encourage learners to draw instead of writing elements of their
visions of the future.

When exploring the reframe, you can offer a variety of options and artforms
to create and explore the reframed world. Those options could include
drawing, creating collages, creating sculptures out of available materials,
performing short plays or tableaux vivants.




We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHVRXUFHYV

A facilitation guide for a _3-hour Futures Literacy Lab . In this guide, you will find a
more precise description of a polak game. Running a Futures Literacy Lab is
complex and you may want to access a dedicated training offered by One Resilient
Earth, or another academic organization part of the UNESCO Futures  Literacy
Chairs network.

SHIHUHQFHYV

This activity was adapted from resources of the Erasmus+ FUTURES project by One
Resilient Earth.

Demystifying Futures Literacy

Teaching Futures

What is Futures Literacy and why is it important?
Futures literacy laboratory playbook: an essentials guide for co -designing a lab
to explore how and why we anticipate

Transforming the Future is essential reading, and offers a theoretical approach
as well as practical case studies of FLLabs

Embracing Complexity - R. Miller

Making experimentalist Leadership practical - R. Miller

Bentz & Ristic Trajkovic (Eds.) (accepted) Imagining, Designing and Teaching
Regenerative Futures: Creative Approaches and Inspirations From Around the
World, the Science for Sustainable SocietiesSpringer Nature. Expected
publication is August 2025 .



https://futuresproject.pb.edu.pl/app/uploads/2023/08/Annex-2.4_Futures-Literacy-Lab_3h-Example.pdf
https://medium.com/flxdeep/demystifying-futures-literacy-a-key-skill-for-climate-innovation-4cf868a63e93
https://medium.com/copenhagen-institute-for-futures-studies/teaching-futures-with-loes-damhof-8d37e536cb06
https://medium.com/copenhagen-institute-for-futures-studies/what-is-futures-literacy-and-why-is-it-important-a27f24b983d8
https://unesdoc.unesco.org/ark:/48223/pf0000385485
https://www.researchgate.net/publication/323696039_Transforming_the_Future_Anticipation_in_the_21st_Century
https://www.researchgate.net/publication/272739756_Futures_Literacy_-_Embracing_Complexity_and_Using_the_Future
https://www.academia.edu/15568700/Making_Experimentalist_Leadership_practical_The_theory_and_practice_of_futures_literacy

Tool 4.3

EXxperience emergence

&/$5-7< &RPSHWHQFH $UHD

Opening up to diverse climate -resilient and regenerative futures

*UHHQ&RPS &RPSHWHQFH $UHD

Envisioning sustainable futures

K\ XVH WKLV WRRO"

Games and improvisations create spaces where learners experience not  -knowing
and a widening of possibilities of what may come next. They build competences to
operate in situations of volatility, uncertainty, complexity and ambiguity. They also
provide us w ith some training in collectively navigating the multiplicity of possible
futures at each given moment. They also integrate playfulness and joy into learning,
which is critical to retain knowledge and build skills.



$FWLYLW\

Futures Games

2YHUYLHZ
Different card decks or creative prompts can be ‘i’
BASIC INFO

used with learners of various ages (see the
Resources section for more details). They introduce
various scenarios of the future to play with, or ask
guestions that help us reflect on how we see the
future or expect it to be. They help expand
imagination, build critical thinking and give an
experience of collective intelligence in a playful
way.

&EXUULFXOXP OLQNDJH

Ethics, Religion & Philosophy, Civics & Social Studies
and Sustainability & Climate Education classes that
use projections and future scenarios.

&RPSHWHQFHYVY EXLOW
Futures literacy, critical thinking, imagination,
adaptability and exploratory thinking.
3UHS :RUN

Think about some back -up questions or scenarios,
in case you wish to create a future game with your
learners.

&RPSHWHQFHYVY DFWLYLWLHYV WR S[OD
WKH WHDFKHU

Exploring the iceberg ( 3.4)

Futures Literacy Lab (4.2.2), to understand the various uses of the future

/IHYHOV LQ WKH DFWLYLW\
30D\ DQ H[LVWLQJ )XWXUHV *DPH
'"HVLIJQ DQG SOD\ D )XWXUHV *DPH ZLWK WKH OHDU




/HYHO3OD\ DQ H[LVWLQJ JDPH

7KHUH DUH PXOWLSOH )XWXUH *DPHV DQG IXWXUH FDUG GH
PDUNHW LQ PXOWLSOH ODQJXDJHV ZKLFK FDQ VXSSRUW OH
VFHQDULRYV RI WKH IXWXUH DQG DVNLQJ QHZ TXHVWLRQV 3¢
VHFWLRQ IRU LG MDD W @RRIULQHOHFWLRQ LV QRW H[KDXVWLY]
UHVRXUFHV LQ WKH (QJOLVK ODQJXDJH 6HOHFW D IXWXUH F
FXULRVLW\ LQ UHODWLRQ WR GL*HUHQW SRVVLEOH IXWXUHYV
~Q FDVH \RX FDQQRW DFFHVV DQ H[LVWLQJ )XWXUH *DPH \R
GHVLJQ D YHU\ VLPSOH IXWXUH JDPH WKDW FRQVLVWYVY LQ D\
UHODWLRQ WR YDULRXV YLVLRQV RI D SUREDEOH GHVLUDEC
LQYLWLQJ OHDHRMRY WRIZUMEWXDWLRQV FKDOOHQJHV RU T.
DULVH LQ WKLV ZRUOG ([DPSOHV LQFOXGH
D :KDW LI VFKRROV ZHUH DERXW WDNLQJ FDUH RI ULYHUV D
E :KDW LI WKHUH ZHUH PRUH WUHHVY WKDQ LQKDELWDQWV L
F :KDW LI IXQJL UXOHG WKH ZRUOG"
G :KDW LI RXU YDOXH LQ WKH ZRUOG ZDV GHWHUPLQHG E\ W
ZH SURWHFW"
H :KDW LI RXU KRXVHV ZHUH PDGH RI RUJDQLF'DQG UHF\FOF
|
7KLV H[HUFLVH FDQ KHOS OHDUQHUVY GHYHORS FULWLFDO W
DQG DGDSWDELOLW\ E\ HQKDQFLQJ WKHLU LPDJLQDWLRQ DQ
FRQVWUXFWLYH GLDORJXHYV

/IHYHO'HVLIQ DQG SOD\ D )XWXUHV *DI

(QFRXUDJH OHDUQHUV WR UHVHDUFK H[LVWLQJ JDPHV DW W
DQG FOLPDWH FKDQJH DV SUHSDUDWLRQ

-QYLWH VPDOO JURXSV RI OHDUQHUV WR LQYHQW D JDPH Wt
H[SORUH PXOWLSOH IXWXUHVY LQ D FKDQJLQJ FOLPDWH 7KR'
SUREDEOH IXWXUHV EDVHG RQ FXUUHQW GDWD WUHQGYV DQ
GHVLUDEOH I XWXWHWWW KB WFBIUMEYEOLROWHUHIHQHUDWLYH
ELRGLYHUVH

$OWHUQDWLYHO\ LQYLWH VPDOO JURXSV RI OHDUQHUV WR
HQFRXUDJH GLVFXVVLRQV DERXW WKH GL-HUHQW VROXWLRC
FOLPDWH UHVLOLHQFH DQG IRVWHU UHJHQHUDWLRQ LQ UHV




Do

'RQ W

(QFRXUDJH OHDUQHUV WR UHS5HFW RQ WKH SURFHVV RI ZLQC
PHDQ UHS5HFWLQJ RQ WKH YDOXHV WKDW ZRXOG EH VKDUHG
UHZDUGHG LQ WKLV W\SH RI IXWXUH ZRUOG :LQQLQJ WKH JI
VWDQGLQJ IRU W IQRSVW DYNDIOQXHVSBIFL4F DFWLRQV LQ IDYRU R

UHVLOLHQFH DQG UHJHQHUDWLRQ

$QRWKHU DOWHUQDWLYH IRU ROGHU OHDUQHUV ZRXOG EH W
OHDUQHUV WR GHVLJQ D JDPH WKDW IRFXVHV RQ VWD\LQJ Z
NQRZLQJ ZKHQ LW FRPHV WR WUDQVIRUPDWLYH FKDQJH :KD
DQG FKDOOHQJHLV AXIODWWRI BU® SSOH ZLWK ZKHQ LW FRPHV V
VRFLHWDO WUDQVIRUPDWLRQ W R ZDHNVG\D IDHPRW B QVEX U W.J HFQ@H. B
ZRUOG +RZ FDQ ZH IRVWHU D SOD\IXO H[SORUDWLRQ RI WKF
HOQMR\ WKH SURNBWRYZIR)JIQRWG H[BQDUDRIRQLQI WR QHZ ZD\\
EHLQJ NQRZLQJ DQG GRLQJ LQ WKH ZRUOG"

(QFRXUDJH OHDUQHUV WR SURWRW\SH WKHLU IXWXUH JDPH\
IURP RWKHU JURXSV

5H5HFW FROOHFWLYHO\ RQ WKH H[SHULHQFH RI FUHDWLQJ D

*DPHV

Encourage creating games that imply spending some time in nature and/or
in discussion with community members. Games do not have to be board
games.

'RQ W PDNH WKH GHVLJQ RI IXWXUH JDPHV DERXW
existing solutions to the climate crisis at individual level, and being the most
responsible citizen. Instead encourage learners to look at solutions that
require collective action and ¢ an have a larger and more transformative
impact.




Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHVRXUFHV
x Digital Cards of Hope by Sitra
Dreams and Disruptions

Forks in the Timeline

The Thing from the Future

The Futures Bazaar

The Climate Change Megagame _at Linkdping University
Global Agents

X X X X X X

SHIHUHQFHV

This activity was designed by One Resilient Earth.

x Douglas, B. D., & Brauer, M. (2021). Gamification to prevent climate change: a
review of games and apps for sustainability.  Current Opinion in Psychology, 42,
89 94. https://doi.org/10.1016/j.copsyc.2021.04.008

x Quariachi, T., Li, C., & Elving, W. J. L. (2020)Gamification Approaches for
Education and Engagement on Pro -Environmental Behaviors: Searching for
Best Practices. Sustainability, 12(11), 4565.
https://doi.org/10.3390/su12114565



https://www.sitra.fi/en/digital-cards-of-hope/
https://www.sitra.fi/en/
https://www.dreamsanddisruptions.com/
https://forksinthetimeline.com/
https://futurium.de/uploads/documents/FUTURETHING_Print-and-Play.pdf
https://www.studiodojo.com/wp-content/uploads/2023/08/The-Futures-Bazaar-A-Public-Imagination-Toolkit.pdf
https://liu.se/en/research/climate-change-megagame
https://leyrerebollo.wixsite.com/agentesglobales?lang=en
https://leyrerebollo.wixsite.com/agentesglobales?lang=en
https://doi.org/10.1016/j.copsyc.2021.04.008
https://doi.org/10.3390/su12114565

$FWLYLW\

Improvisational
storytelling

2YHUYLHZ

Learners collaboratively write a story about a
multitude of futures, through a theatre  -based
approach based on the 826 model. The learners
start the story collectively while the teacher and
volunteers write it down and illustrate it. The story
eventually s plits into two alternatives and the
learners split into two groups, where each group
further develops their alternative storyline, and the
learners independently write and/or draw their end
to the story, with all versions of the story can be
put together i n a book.

&EXUULFXOXP OLQNDJH

Science, History, Mathematics, Language &
Literature, Arts and Ethics, Religion & Philosophy

&RPSHWHQFHV EXLOW

Imagination, adaptability, exploratory thinking,
futures literacy and collaboration

3UHS :RUN

Research examples of transformational change

that has taken place historically in your local
context.

Look up news articles about children worried
about climate change to find a local case.

6WHSYV LQ WKH DFWLYLW\

:DUP XS WR VWRU\WHOOLQJ 6WRU\WHOOLQJ
- QWURGXFLQJ WKH PDLQ QDUDDWLDrERRN RSWLRQDO LI \R)

7LPH WUDYHO

BASIC INFO

O

WLPH




6WHS:DUPXS WR VWRU\WH®GOQQJ

Option for young learners: Ask the learners what their favourite food is and ask
WKHP WR GHVFULEH LW DV LI WKH\ KDG VXSHU VHQVHV WDVW|

Option for older learners: -QWURGXFH WKH LPSURY JDPH 2QH :RUG DW
Is a fun and easy warm -up exercise that allows learners to get acquainted with

improvisation as a method. Learners create a story one word at a time. Learners

suggest the words out loud, without raising  their hands first. If two or more

learners speak at the same time, the group can vote on which word will remain in

the story. The game is over when the story reaches a natural conclusion, and the

learner who said the first word a Iso gets to say the last word. This game works well

for large groups: the more storytellers, the crazier the story will be.

EWHS-QWURGXFLQJ WKH PDLQ QDUUD
PLQ

Option for young learners: Introduce the character of a young person the same
age as the learners who is worried about the future (let's call him Ron). This can be
a made up character or real person from a news article (not someone the learners

know personally). Introduce Ron in an empathic way:

You understand why he is worried

You take his worries seriously
Establish that Ron really needs someone to help him imagine futures that he can
get excited about. Get the learners excited about helping Ron and then ask them if
they want to help. Encourage them to express their desire to help loudly!

Option for older learners: Explain to the learners that improvising stories about
the future can help us imagine radically different futures in a fun way. Collective joy
and creativity is important for co -creating the future we want.




6WHS7LPH WUDYROQ

([SODLQ WR WKH OHDUQHUV WKDW \RX OO JR RQ D WLPH WU
ZRUOG \HDUV LQWR WKH IXWXUH DQG WKHQ WHOO RWKH
RI' D ERRN ZLWK VWRULHV DERXW WKH IXWXUH

D 2SWLRQ IRU \RXQJ7TRHOPUWFLIWH IRU WLPH WUDYHO DVN WE

KRZ ORQJ \HDUV LV ([DPSOHV
L $VN WKHP KRZ PDQ\ GD\V DUH LQ D \HDU KRZ PDQ\ GD\V
\HDUV DQG \HDUV 7KH DQVZHU LV DSSURJ[LP
LL$VN WKHP KRZ ROG WKHLU SDUHQWY ZHUH ZKHQ WKH\ ZF
JHQHUDWLRQV OLYH LQ D \HDUV" PHDQLQJ W
JUHDW JUHDW JUHDW VD\ JUHDW WLPHV JUDQG

D \HDUYV

+HOS OHDUQHUV VHH MXVW KRZ PXFK FDQ FKDQJH LQ \HL

OHDUQHUV WR FRPH XS ZLWK H[DPSOHV RI ELJ FKDQJHV KDS

\HDUV LQ WKHLU ORFDO FRQWH[W DQG RU JLYH H[DPSOHV R

FKDQJH VXFK DV

D (YROXWLRQDU\ FKDQ@KH %ORZQ EHDU DQG WKH 3RODU EHD
DSSUR[LPDWHO\ \HDUV DJR DQG LW WRRN WKH 3ROL

JHQHUDMR. PGWSW WR WKH OLYLQJ FRQGLWLRQV LQ W

E (SLIJHQHWLFV :KXKIQFWKH RFHDQ ZDUPV 4VK HJJV KDWEK P|
&RG4VK HJJV LQ VL[ GHJUHHV ZDWHU WDNH GD\V WR KD
LQFUHDVHVY WR GHJUHHV WKH ODUYD ZLOO KDWFK DIWE
FRPSDULVRQ LW LV WKH VDPH DV 4YKXPP@WKV7RLBUHJQD
FKDQJH ZLOO D*HFW KRZ JHQHV PQH HHYHKHDOWH®RQQ MXVW

F +LVWRULF FKD Q/XH V 9LNLQJV URDPHG WKH VHDV LQ W
DQG OLYHG ZLWK WKHLU IDUP D i IBDRH LK ® R B K KFDW H V
HVWDEOLVKHG LQ 1RUZD\ DQG WKH IRUPHU QDWXUH UHOL
\HDUMWHU WKH 4UVW VLJQV Rl &KULVWLDQLW\ LQ 1RUZD\

G 6RFLDO FKIXQIRUMWRRKNDWM VWUXJIOH WR VHFXUH ZRPF
ULJKW WR YRWH ZKLFK WKH\ FRXOG 4QDOO\ GR LQ

H 7R VXP LW-®S \HDUV ZH FRXOG KDYH WRWDOO\ GL*HUHQ
DFWRUV FRXOG KDYH EHHQ LQFOXGHG LQ RXU GHPRFUDF\
VXSHU VHQVHY DQG RWKHU FUD]\ PXWDWLRQV HSLJHQHYV
RFEXUUHG

(VWDEOLVK WKRW RQ®H\WKD® DVVXPH WKDW \HDUV LQWR

DQ\WKLWEBRVVLEOH



https://www.nature.com/articles/s41559-022-01753-8
https://www.bioteknologiradet.no/2022/06/hvordan-tilpasser-fisk-seg-til-klimaendringer/
https://snl.no/vikingtiden?gad_source=1&gclid=Cj0KCQjwrKu2BhDkARIsAD7GBoumHcMCNu0xtPCqdog7dlCUTkWX2jSYZivlIqoeTUMNbrYwFOJWJysaAsYIEALw_wcB
https://snl.no/stemmerett_for_kvinner_i_Norge

*LYH OHDUQHUV WKH RSSRUWXQLWV R/ RVUR LKAV R QMK HPIEK WX K
OHDUQHUV QHHG WR FORVH WKHLU H\HV DQG LPDJLQH KRZ V
IURP QRZ $VN WKHP LI WKH\ FDQ VHH LW :KHQ WKH\ FDQ VH
WKHUH DQG WR RSHQ WKHLU H\HV $VN WKHP W Q@GHVFULEH
VSHFLHVY RQ (DUWK DQG KRZ WKH\ OLYH $VN WKH OHDUQHU
VXSHU VHQVHY DQG LQYLWH WKHP WR GHVFULEH KRZ WKH I
DQG IHHOV

6WHS6WRU\WHO ORIQY

(VWDEOLVK WKH JERXRGHUXOMHMWI WKH OHDUQHUV DV D JUR
PDLQ FKDUDFWHUV DUH /HW WKHP NQRZ WKDW WKHLU PDLQ
D EH D WHDP ZLWK RQH KXP B X PD®RCFRO W DORH U

E EH RULJLQDO QRW +DUU\ BRW\WHUVRWDYAPW\7LN

F VWLOO EH DOLYH E\ WKH HQG RI WKH VWRU\

G QRW EH H[SRVHG RU H[SRVH RWKHUV WR XQQHFHVVDU\ YL
(VWDEOLVK WKH PDLGWVNDIKDFOHDVQHUYV ZKR WKH PDLQ FKD
+HOS WKH OHDUQHUV FRPH XS ZLWK ULFK FKDXBFWHUV E\ D
TXHVWLRQV +RZ GR WKH\ ORRN" +RZ ROG DUH WKH\" :KDW D
WKH\ NQRZ HDFK RWKHU" 8VH WKH DGWDRQJ SRR YW HS WRN L
OHDUQHUV VWUXJJOH WR FRPH XS ZLWK LGHDV %DVHG RQ V
WKHP FRPSLOH WKHLU LGHDV LQWR )UDQNHQVWHLQ FKDUD
D WKH FKDUDFWHUV VWUHQJWKY DQG ZHDNQHVVHYV

E WKH FKDUDFWHUV VHFUHW ZHDSRQ

F WKH FKDUDFWHUV YDOXHYV

G WKH FKDUDFWHUV JRDO

9LVXDOL]H WKH FKDUDFWHU¥$Q R® OKHVOBDOIMRAH PR XOG EH D
OHDUQHU GUDZV WKH FKDUDFWHUV RQ D ELJ ERDUG SDSHU
2SWLRQDO %HFRPH WKHQNKWWDWWHWHDUQHUY WR VWDQG X
H\HV DQG WU\ WR VHH WKH FKDUDFWHUV LQ D VHWWLQJ -Q°
FKDUDFWHUV $VN WKH OHDUQHUV WR RSHQ WKHLU H\HV DQ
6WDUW WKH VWRUOKM RDHWKHKWDUDFWHUV JR RQ D PLVVLRQ W
JRDO 7KH VWRU\WHOOHU WHDFKHU RU LQYLWHG DFWRU D\
&RQWLQXH ZLWK TXHVWLRQV OLNH :KDW GLG VKH VD\ WKH(
YROXQWHHU WDNHV QRWHV R@[W ARPGXWSHOD\BQ R QY KOHEWJ V
VR WKH OHDUQHUV FDQ VHH WKH VWRU\ EHLQJ ZULWWHO LQ
DUH FRQIURQWHG ZLWK D FKRLFH DQG KDYH WR P H




DOWHUQDWLYH GHFLVLRQV EDVHG RQ ZKDW WKH FKDUDFWH!
WZR JURXSV RU PRUH DQG JLYH WKHP HDFK WKHLU DOWHU:
VWRU\ QRZ VSOLWV LQ WZR RU PRUH LI \RX PDNH VPDOOHU
&RQWLQXH WKH VWRU\ LQ MPD OKHHU QHIRXGNUV WDNH WKH VV
ZLOG $ VWRU\WHOOHU WHDFKHU RU LQYLWHG DFWRU KHO?
DQG FRQWLQXH WR ZULWH WKH VWRU\ RQ D FRPSXWHU

(QG WKH VWRU\ LQ6HPLGBDWION OHDUQHUV DERXW WKH FKDL
:LOO WKH FKDUDFWHUV FRPSOHWH WKH PLVVLRQ DQG KRZ"
DQG RU GUDZ WKH HQG RI WKH VWRU\ LQGLYLGXDOO\ RQ SD
WKHLU VLIQDWXUH DQG FROWBEW WKH SDSHUV LQ WKH

6WHSODNH D ERRS»WLRQDO

3XW WKH VWRULHVY WRJHWKHU LQ D SK\VLFDO RU GLJLWDO E
FODVYV

2SWLRQDO D IXQ KRPHZRUN DVVLJQPHQW FRXOG LQFOXGH \
ERRN WR VRPHRQH DW KRPH

Do

)

Remember, anything is possible in this future! This is the main rule. Such a

rule comes easy for many learners, especially young children. However, it

can be challenging for teachers who are used to teaching about realistic
scenarios.

$GRSW D \HV DQG DWWLWXGH 6KRZ H[FLWHPHC
come up with to encourage their creativity and make them feel proud and
confident.

If a learner suggests an idea that violates the rules, ask the whole group in a
curiousandnon -MXGJHPHQWDO zZzD\ -V WKDW LQ OLQH
VD\LQJ QR




Adaptations

Some learners might find it challenging to imagine the world a thousand
years into the future. You can adapt the time span to a hundred years, or
any number of years that you think works best for your learners.

The book could be turned into a manuscript for a play. The activity could be
repeated as impro theatre, with the learners acting out the story instead of
telling it

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This tool is adapted by Climate Creativity from the theatre approach -based 826
model practiced by the project Saga skriveliga at Sglvberget Library and Culture

Centre in Stavanger, Norway.



https://826national.org/our-work/826-network/#global-movement
https://826national.org/our-work/826-network/#global-movement
https://www.solvberget.no/artikler/saga-skriveliga

Tool 4.4

Designing for resilience and

regeneration

&/$5-7< &RPSHWHQFH $UHD

Opening up to diverse climate -resilient and regenerative futures

*UHHQ&RPS &RPSHWHQFH $UHD

Envisioning sustainable futures

K\ XVH WKLV WRRO"

This tool helps learners engage with the design of solutions to address climate
change impacts on themselves, their communities and their ecosystems. It invites
the group to go beyond the disaster risk reduction approach, which means working
on reducing th e risks related to extreme events associated with climate change. It
fosters a more transformative approach to addressing the root causes of climate
vulnerability. Hence, this tool can facilitate the design of solutions that cover social
innovation, as muc h as technical and political solutions.



$FWLYLW\

Investigating projects
contributing to resilience and
regeneration

2YHUYLHZ

BASIC INFO ‘i'

This activity consists in researching and learning
about various projects that take place locally and
around the world to foster climate adaptation and
resilience. Particular attention should be given to

SURMHFWY WKDW JR EH\RQG GLV| Q
(i.e. limiting risks associated with extreme events),

DQG IRFXV RQ GHVLJQLQJ IRU UH

UHJHQHUDWLRQ VR DV WR OLPLW OH

climate change impacts, in the long run. These
projects could include community -based
adaptation projects and | o-TEK projects (i.e.
projects mobilising local and traditional ecological
knowledge).

&EXUULFXOXP OLQNDJH
Natural Science (Biology, Physics), (Human)

Geography and Sustainability & Climate Education

&RPSHWHQFHYVY EXLOW
Adaptability, regenerative thinking, imagination
and innovation

3UHS :RUN

Familiarizing oneself with the concepts of climate
adaptation, climate resilience (including
transformative/transformational

adaptation/resilience) and regeneration.




JHYHOV LQ WKH DFWLYLW\
([SORUDWLRQ
3URMHFW

JHYHO([SORUDWLRQ

~QWURGXFH WKH FRQFHSWV RI FOLPDWH DGDSWDWLRQ FOLF
WUDQVIRUPDWLYH WUDQVIRUPDWLRQDO DGDSWDWLRQ UHVL
OHDUQHUV VHH WKH WHDFKHU V JXLGH IRU LQIRUPDWLRQ D
FOLPDWH DGDSWDMDILRIQ PH) GVUMHDQW WR FRPSOHPHQW FOLP
PHDVXUHV 3XUVXLQJ DGDSWDWLRQ GRHV QRW PHDQ WKDW
FDUERQ HPLVVLRQV -W PHUHO\ PHDQV WKDW DV WKH FOLPEL
WR EH HTXLSSHG WR DQWLFLSTPWUH | GRID & K HW.R DIFAN YV HEIRF O
FKDQJH VR DV WR VWD\ DOLYH DQG ZHOO DQG FRQWLQXH G
ZDUPLQJ DQG UHVWRUH WKH KHDOWK Rl HERV\VWHPYV
([SODLQ WKH LQWHUFRQQHFWLRQ EHWZHHQ FOLPDWH UHVLC
ERWK UHODWLRQVKLSY EHWZHHQ LQGLYLGXDOV LQ FRPPXQL
HFRV\VWHPVY +HDOWK\ HEFRV\VWHPV DUH HVVHQWLDO WR VH
FDQ DOVR KHOS ZLWKUPHDIVQGDKHNYWVWRLQIDOOV LQFOXGLQ
ZDWHU DEVRUSWLRQ FRROLQJ DLU 40WUDWLRQ
+LJKOLJKW WKH SRWHQWLDO RI UHJHQHUDWLRQ IRU ERWK P
HFRV\WWHPV ZLWK WKH ULJKW WHFKQLTXHV DQG VSHFLHV L
LQLWLDWLYHY DQG LQLWLDWLYHV EXLOGLQJ XSRQ ORFDO D
NQRZOHGJH

'XULQJ WKH 4UVW VHVVLRQ LQYLWH OHDUQHUV WR XQGHUW
WKDW DUH LPSOHPHQWHG ORFDOO\ WR EXLOG WKH FOLPDWF
YLOODJH 6XFK LQIRUPDWLRQ FDQ EH JDWKHUHG WKURXJK S
LQWHUYLHZV ZLAZR @RFBE®YRWH OHDUQHUV WR ORRN IRU ZKD
IRXQGDWLRQV WKH LQLWLDWLYHV DUH EDVHG RQ 7KH UHVH
LQGLYLGXDOO\ RU LQ JURXSV

~QYLWH OHDUQHUV WR OHDUQ PRUH DERXW WKH DGDSWDWL
FRXQWU\ DV ZHOO DV WKH GL*HUHQW DFWLRQV DFWLYLWLH
FLWLHV UHJLRQV EHDULQJ VLPLODULW\ WR WKHLUV LQ WHUTF
GHPRJUDSKLFV

~QYLWH OHDUQHUV WR FRPSOHPHQW WKLV UHVHDUFK ZLWK
DGDSWDWLRQ FOLPDWH UHVLOLHQFH LQLWLDWLYH H
SDUWV RI WKH ZRUOG EHDULQJ VLPLODULW\ ZLWK L




GHPRJUDSKLFV -QYLWH OHDUQHUV WR SD\ SDUWLFXODU DW
FRPPXQEWVHG DGDSWDWARHQDEXSFWDWLRQ DQG SURMHFW
LQWHJUDWLQJ ORFDO DQG WUDGLWLRQDO HFRORJLFDO NQR
WUDQVIRUPDWLYH RQDVUD 8YURDEKXWYRWR IRVWHULQJ FOLPD
DV ZHOO DV SURMHFWY DW WKH LQWHUVHEWLRQ RI UHVLOLF
EH KLIJKOLJKWHG

'XULQJ D VHFRQG VHVVLRQ DIWHU WKH OHDUQHUV FDUU\ RX
OHDUQHUV WR SUHVHQW WKHLU 4QGLQJV WR WKH FODVV DQ
SURMHFWV WKDW PRVW LQVSLUHG WKHP DQG RU WKDW WKH
WR LQVSLUH KHIWL R Q AD WW \

~QYLWH OHDUQHUV WR UH5HFW RQ ZKDW WKH\ IHHO PD\ EH |
SURMHFWV RU SURJUDPV WKH\ KDYH VXUYH\HG RU ZKDW WK
PRUH RI -QYLWH WKHP WR VXJJHVW LGHDV RU H[SHULPHQW
RU 400 RXWSWKRWYHE WR SUHVHQW WKHP WR ORFDO DXWKRUI

/IHYHO3URMHFW

YROORZLQJ WKLV 4UVW H[SORUDWLRQ LQYLWH JURXSV RI O}
W\SH Rl FOLPDWH UHVLOLHQFH SURMHFW RU LQLWLDWLYHYV
FOLPDWH YXOQHUDELOLW)\ LVVXH RSIWK WRI \FIDJWR KR XLWV) PRXG
FRPSDUYDHNUHVHDUFK
~QYLWH OHDUQHUV WR GHYHORS DQ RULJLQDO DSSURDFK W
UHJHQHUDWLRQ LQ UHODWLRQ WR WKLV VSHFL4F W\SH RI SL
YXOQHUDELOLW\ 6XFK SURMHFWY ZRXOG QHHG WR EH WDLO
EH PHUHO\ BHIBSQIFDSOHV RI1 VXFK SURMHEWY LQFOXGH
D 30DQWLQJ D GHQVH DQG GLYHUVH IRRG IRUHVW LQFOXGL
UHVLOLHQW PL[ Rl VSHFLHV LQ WKH VFKRRO FRXUW\DUG
F &UHDWLQJ DUFOLPRDWOFH DQG UHJHQHUDWLRQ H[SHULPHQ
IRU FKLOGUHQ DQG \RXWK WR GLVFXVV DQG H[SHULPHQW
~QYLWH OHDUQHUV WR SURWRW\SH WKHLU GHVLJQ LQ WKH \
ORFDOLW\ /HDUQHUV VKRXOG EH HQFRXUDJHG WR EH EROG
DQG WHVWLQJ RXW SLRQHHULQJ LGHDV DQG DSSURDFKHV
~QYLWH WKH ORFDO JRYHUQPHQW SDUHQWYV DQG RWKHU FR
SURWRW\SHY DQG GLVFXVV ORFDO GHVLJQV IRU FOLPDWH U
/IRRN IRU IXQGLQJ LQFOXGLQJ FURZGIXQGLQJ DW ORFDO OH
SURPLVLQJ SURWRW\SHY DQG WHVW WKHP PRUH DFEEXUDWHC




)

Do

Come prepared to respond to technical questions on climate change
adaptation, resilience and regeneration.

Provide learners with some recommendations on how to conduct interviews
locally.

This activity should be implemented before engaging with the following
activity 4.4.2 - Drafting a guide book or manifesto.

'RQ W

'RQ W OLPLW WKH JHRJUDSKLFDO VFRSH RI WKH (
promising projects and initiatives focusing on climate change adaptation and
resilience are happening in Asia, Africa and Latin America.

Adaptations

Offer learners different options for presenting the findings of their research
from traditional presentations in front of the class, to multimedia projects
and more creative formats.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

S5HIHUHQFHYV

Activity designed by One Resilient Earth based on activities implemented with
various stakeholder groups and communities.

Regarding climate adaptation and resilience:

The UNFCCCintroduction to climate adaptation and resilience



https://unfccc.int/topics/adaptation-and-resilience/the-big-picture/introduction

The difference between climate adaptation and resilience (LSE)

Some resources on regeneration:

https://regenerationinternational.org/resources/

https://www.regeneration.io/resources

Chung Tiam Fook, T. (2015). Transformational processes for community -
focused adaptation and social change: a synthesis. Climate and Development,
9(1), 5 21. https://doi.org/10.1080/17565529.2015.1086294

Fedele G, Donatti Cl, Harvey CA, Hannah L, Hole DG (2019) Transformative
adaptation to climate change for sustainable social -ecological systems. Environ
Sci Pol101:116 125

Schreuder, W., Horlings, L.G. Transforming places together: transformative

community strategies responding to climate change and sustainability
challenges. Clim Action 1, 24 (2022). https://doi.org/10.1007/s44168 -022-00024-3



https://www.lse.ac.uk/granthaminstitute/explainers/what-is-the-difference-between-climate-change-adaptation-and-resilience/
https://regenerationinternational.org/resources/
https://www.regeneration.io/resources
https://doi.org/10.1080/17565529.2015.1086294
https://doi.org/10.1007/s44168-022-00024-3

$FWLYLW\

Drafting a manifesto or a
guidebook

2YHUYLHZ

This activity builds upon new regenerative
narratives (e.g. becoming a good ancestor, more -
than -human politics) that are emerging in the
climate change and environmental work field
today. It consists in working with learners to draft
their own manifestos a bout climate -resilient and
regenerative futures. Another option is to write
guidebooks to foster the conditions for diverse
climate -resilient and regenerative futures to
materialize in their locality. This activity builds upon
the previous one, Investigati ng projects
contributing to climate resilience and regeneration
(4.4.1).

&EXUULFXOXP OLQNDJH

Ethics, Religion & Philosophy, Language &
Literature, (Human) Geography, Civics & Social
Studies and Sustainability & Climate Education

&RPSHWHQFHV EXLOW

Adaptability, regenerative thinking, imagination
and innovation

3UHS :RUN

BASIC INFO

Familiarize yourself with the purpose/format of manifestos and look for inspiring

examples.




&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Both the teacher and learners will need to first practice Investigating projects
contributing to climate resilience and regeneration (4.4.1). They could also benefit
from a Futures Literacy La b (4.2.2) as an opportunity to reflect on assumptions,
biases and values that drive their actions in the present.

/IHYHOV LQ WKH DFWLYLW\
ODQLIHVWR
*XLGHERRN

/IHYHOODQLIHVWR

'XULQJ WKH 4UVW VHVVLRQ H[SODLQ WKDW D PDQLIHVWR LV
GHFODULQJ WKH SRVLWLRQ RU SURJUDP RI LWV LVVXHU -W
RSLQLRQV RU YLHZV EXW LW FDQ DOVR OD\ RXW D SODQ RI
DQ\ WRSLF LWQPRFW@QFRW)V DUW OLWHUDWXUH RU SROLWLF
JHQHUDOO\ ZULWWHQ LQ WKH QDPH RI D JURXS VKDULQJ D F
SXUSRVH

/IHW WKH OHDUQHUV NQRZ WKDW \RX DUH LQYLWLQJ WKHP W
FOLPDWH UHVLOLHQW DQG UHJHQHUDWLYH ZRUOG WKH\ ZDQ
ReHULQJ WKHP WKH RSSRUWXQLW\ WR VIQWKHVL]H ZKDW WK
YDOXHVY DSSURDFKHY PIRQEERDW DFWLRQV LQVSLUHG WKHP
WKDW FRQYH\V D FRPPLWPHQW WR DFWLRQ

-Q DGGLWLRQ WR LQWURGXFLQJ WKH SXUSRVH RI D PDQLIHV
DQG R*HU OHDUQHUV WR VWDUW UH5HFWLQJ RQ NH\ HOHPHC
WKH PDQLIHVWR WKLV LQFOXGHYV WKHLU XQGHUVWDQGLQJ |
GHYHORBH&G WKH QH[W VWHSV WKH\ LQWHQG WR WDNH DV D ,
FROODERUDWLRQ ZLWK RWKHU VWDNHKROGHUV ORFDOO\
'XULQJ WKH IROORZLQJ WZR VHVVLRQV RU PRUH LI QHFHVVI
LQ VPDOO JURXSV RQ GL*HUHQW VHFWLRQV RI WKH PDQLIHV
WKHPVHOYHVY WKH SRLQWYVY WKDW OHDG WR GLVDJUHHPHQWY\
SRVVLELOLW\XR FRWRWK@ WKLUG ZD\ ZKHQ VRPH SRVLWLRQV I
LUUHFRQFLODEOH

/IHW WKH OHDUQHUV NQRZ WKDW WKH PDQLIHVWR GRHV QRW
7KH YDOXH RI WKH H[HUFLVH LV IRU OHDUQHUV WR UHS5HFW
OHDUOQWWLIY LWXQYHVWBUBRWIHFWY FRQWULEXWLQJ WR UHVLO




UHJHQHUDWIERI@O DV WR SUDFWLFH PENOQ@QERAKDWKYIHWV GHFLV
DOZD\V FKDOOHQJLQJ

2QFH WKH PDQLIHVWR LV ZULWWHQ HQFRXUDJH OHDUQHUV
PDQLIHVWR WR KDYH LW DV D SRVWHU LQ WKH FODVVURRP
ORFDO DXWKRULW\

2SWLRQDO DFWLYLW\ HYHU\ PRQWKV LQYLWH OHDUQHUYV !
WKH LPSOHPHQWDWLRQ RI WKH QH[W VWHSV ZULWWHQ GRZC
WKH GHHSHU FKDQJH WKDW LW PD\ FUHDWH ZLWKLQ WKHP R

/IHYHO*XLGHERRN

7KH SXUSRVH Rl WKH JXLGHERRN LV WR VKDUH OHDUQLQJV
UHFRPPHQGDWLRQV DQG RSHQ TXHVWLRQV WKDW FDQ KHOS
FRPPXQLW\ JURXSVY FUHDWH VXSSRUWLYH FRQGLWLRQV IRU
UHJHQHUDWLRQ ORFDOO\

~W LV D PRUH FRPSOH[ DQG GHWDLOHG GRFXPHQW WKDQ WK
OHDUQHUV IXUWKHU LQWHJUDWH WKHLU OHDUQLQJV E\ WDN
WKH LQIRUPDWLRQ DSSURDFKHV PHWKRGY DQG WRROV WKI
WR XQGHUVWDQIVEOLPDWH UHJHQHUDWLRQ WUDQVIRUPDW
DV WR VWULYH WR ZRUN WRJHWKHU ZLWKLQ JURXSV WR GHYV
DQG RU WDNH DFWLRQV LI DQ\

7KH SURFHVV RI ZULWLQJ WKH JXLGHERRN LV PRUH LPSRUW!|
OHDUQLQJV VXJJHVWLRQV UHFRPPHQGDWLRQV DQG RSHQ
6SHFLDO DWWHQWLRQ VKRXOG EH SDLG QRW WR PDNH LW W
LPSOHPHQWHG E\ HYHU\R®HVZR|HUGZVGHFDQ R*HU D FKDQFH
RQ SRVLWLRQDOLW\ LQ UHODWLRQ WR WKH WDUJHW DXGLHGC
OHDUQHUV DW WKH VWDUW Rl WKHLU WUDQVIRUPDWLYH FOL
MRXUQH\ LQ WKH FLW\ ORFDO FRPPXQLW\ PHPEHUYV

7KH JXLGHERRN FDQ EH D UHSRUW RU D PXOWLPHGLD IRUPE
PXOWLSOH LPDYHVXDGGUIRNHULDOV DQG RSSRUWXQLWLHV IR
RWKHUYV

7KH JXLGHERRN FDQ LQFOXGH LQIRUPDWLRQ WKDW ZHDYHYV
HPRWLRQV FRQQHFWLRQV WHFKQRORJ\ -W FDQ EH FUHDW|
LW ORRNYV

(QFRXUDJH OHDUQHUV WR ZULWH WKH JXLGHERRN LQ JURXS
VHYHUDO JXLGHERRNV DQG RU DVVLJQ GL*HUHQW VHFWLRQ
GL*HUHQW JURXSYV




$OORZ VX]FLHQW WLPH IRU WKLV DEWLYLW\ WR HQDEOH OHELC
FUHDWLYLW\ DQG FRRUGLQDWH ZLWK VWDNHKROGHUV RI W|
PDNH WKH JXLGHERRN WDLORUHG WR WKHLU QHHGV &RQYH!
ZLWK WKH WDUJBIW WEKRXZRZXOG EH LQWHUHVWHG LQ UDWKFE
NQRZ ZKDW WKH\ QHHG

(QFRXUDJH OHDUQHUV WR VKDUH WKHLU JXLGHERRN ZLGHO\
DXGLHQFH WR RUJDQL]JH D SUHVHQWDWLRQ VHVVLRQ DQG \
FROOHFW IHHGEDFN DERXW WKH XVH DQG XVHIXOQHVV RI WI

)

Organize regular Q/A sessions with each of the groups so as to support them
with any technical questions as well as with the writing process.

Do

Encourage the use of creative approaches to share the content of the
guidebook with other learners.

Request a clear reference system for the sources of the document, which
should be public and easily accessible to the readers of the guidebook.
Check the scientific soundness of the technical parts of the document before
publishing, if you choose to go that route.

'RQ W

'RQ W KDYH D SUHFRQFHLYHG YLVLRQ RI ZKDW W
wants.
'RQ W OLPLW WKH FUHDWLYLW\ RI OHDUQHUYV UH

Adaptations

Feel free to offer many different options of what a guidebook can be, to

allow learners to choose the format that they would like to work with.
Encourage them to transform the format as they work on the guide and to
choose the modes of dissemination they h ave researched and would like to
experiment with.




We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

S5HIHUHQFHV

This activity was designed by One Resilient Earth, based on activities implemented
with various stakeholder groups and communities.

Global Center on Adaptation. (2022). Case Studies on Adaptation and Climate
Resilience in Schools Schools and Educational Settings. In
https://gca.org/reports/case -studies -on-adaptation -and-climate -resilience -in-
schools-and-educational -settings/

Gibb, N. (2016). Getting climate -ready: a guide for schools on climate action. In
UNESCO eBooks.https://doi.org/10.54675/moyx1103



https://gca.org/reports/case-studies-on-adaptation-and-climate-resilience-in-schools-and-educational-settings/
https://gca.org/reports/case-studies-on-adaptation-and-climate-resilience-in-schools-and-educational-settings/
https://doi.org/10.54675/moyx1103

7DNLQJ
FROOHFWLYH DFWLRQ IRL
UHVLOLHQFH HFRV\VW
UHJHQHUDWLRQ DQG VR
WUDQVIRUPDWLROQ




Regenerating soils

&/$5-7< &RPSHWHQFH $UHD

Taking collective action for climate resilience, ecosystem regeneration, and societal
transformation

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

Healthy ecosystems require healthy soils. The latter contribute to sequestering
carbon, and absorbing water which limits risks of flooding and helps refill aquifers.
Soil biodiversity also helps sustain the biodiversity of the ecosystems at large, and
make s food more nutrient -rich which is essential to human physical and mental
health. Besides, connecting with soil through activities like gardening, walking
barefoot on natural ground, or simply touching soil can offer a range of positive
effects on both phy sical and mental health. Regenerating the soil is essential to
achieve long -term climate resilience.



Creating a school compost

2YHUYLHZ

e 2

Creating a school compost is a hands -on activity that
teaches learners the importance of regenerating soil
health and reducing waste. Composting turns organic
waste into nutrient -rich soil, which can be used to
grow healthier plants, reduce the need for ch emical
fertilizers, and increase the carbon -sequestration
potential of school gardens.

Note: Creating food composts requires a permit in
Sweden. When in doubt, check the local legislation
regarding the possibility of composting food scraps
among other organic material.

&EXUULFXOXP OLQNDJH

Natural Science (Biology), Geography and
Sustainability & Climate Education.

&RPSHWHQFHV EXLOW

Collaboration, care, interconnectedness and nature
connectedness.

3UHS :RUN

Sourcing the materials for composting bins

&RPSHWHQFHYVY DFWLYLWLHV WR SUI
WHDFKHU

Basic knowledge of composting principles

6WHSYV LQ WKH DFWLYLW\
%XLOGLQJ WKH FRPSRVW ELQ V

'HSRVLWLQJ ZDVWH
ODLQWHQDQFH DXG@G IROORZ
8VLQJ WKH FRPSRVW




%W XLOGLQJ WKH &RPSRVW %LQ 6V

&UHDWH RU DVVHPEOH D FRPSRVW ELQ XVLQJ ZRRG SDOOH
HQVXULQJ DLUS5RZ WKURXJK VODWV RU KROHV 7KH ELQ VK
VHEWLRQV RQH IRU GHSRVLWLQJ QHZ ZDVWH RQH IRU DF)
IRU 4QLVKHG FRPSRVW

([SODLQ WKH LPSRUWDQFH RI OD\HULQJ JUHHQ DQG EURZQ
FRPSRVW PRLVW EXW QRW VRJJ\ DQG WXUQLQJ LW UHJIXOI

'"HSRVLWLQJ :DVWH

- QYROYH OHDUQHUV LQ UHJXODUO\ GHSRVLWLQJ RUJDQLF
H J lUXLW SHHOV YHJHWDEOH VFUDSV LQWR WKH FRPSF
EURZQ PDWHULDOVY OLNH OHDYHV RU FDUGERDUG WR PDL
THDFK OHDUQHUV ZKLFK PDWHULDOV FDQ DQG FDQQRW EH
GDLU\ RU RLO\ IRRGYV

Learners building a compost bin. They add cardboard and stir the school compost bin.

Photo by Carmelo Zamora, REAL School Budapest




ODLQWHQDQFH DQGS)ROOR?Z

6FKHGXOH UHJXODU WXUQLQJ RI WKH FRPSRVW ZLWK D VK|
LW KHOSLQJ WR VSHHG XS WKH GHFRPSRWHWIORQ SURFHVYV
ORQLWRU WKH FRPSRVW IRU WKH ULJKW FRQGLWLRQV ZDL
VKRXOG QRW VPHOO IRXO

2QFH WKH FRPSRVW LV GDUWY DPQWKNWUXEEOR[LPDWHO\ LW\
WR EH XVHG LQ VFKRRO JDUGHQV RU 5RZHU EHGYV

8VLQJ WKH &RPSRVW

8VH WKH 4QLVKHG FRPSRVW WR HQULFK JDUGHQ VRLO IRVW
'LVFXVV KRZ WKLV SURFHVV FRQWULEXWHYV WR FDUERQ VHT?
UHIJHQHUDWLRQ OLQNLQJ LW EDFN WR FOLPDWH UHVLOLHQF

!

'RV DQG 'RQ WV

Do

Place the compost bin in a sunny spot to help with decompaosition.

Ensure the area is accessible to learners and staff but away from classrooms
to avoid odours or pests.

Keep the compost bins covered to prevent pests like rodents, insects, or
stray animals from getting in.

Place clear signs by the compost bin showing what can and cannot be
composted. You can also label bins for food scraps, brown materials, and
non -compostable items

Optional: form a team of learners, teachers, and possibly parents or staff
who will be responsible for managing the compost system.

'RQ W

'R Q add meat, dairy, or oily foods, as they attract pests and slow
GHFRPSRVLWLRQ $OVR GRQ W DGG SODVWLF Ji
contaminate the compost.




'R Q add diseased plants or weeds with seeds, these can survive the
composting process and spread diseases or weeds to your garden when the
compost is used

Adaptations

You can link the compost tool with  activity 5.1.2 - Creating and maintaining a
permaculture garden.

If learners are very young or have limited mobility, consider a worm bin
(vermicomposting) as an alternative. This method is easier to manage and

can be done indoors. Here you can check for more information on
vermicomposting at school

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

This activity was designed by REAL School Budapest.

If you would like a more in -depth guide for a school compost, we recommend
you to check out School Composting  /HW V *HW *URZLQJ *XLGH IURP &RUQ
Waste Management Institute .

Trautmann, N. M., & Krasny, M. E. (1998). Composting in the classroom: Scientific
inquiry for high school students. Kendall/Hunt Publishing Company.



https://composting.ces.ncsu.edu/vermicomposting-2/vermicomposting-for-schools/
https://compost.css.cornell.edu/SchoolCompostingLetsGetGrowing.pdf
https://compost.css.cornell.edu/SchoolCompostingLetsGetGrowing.pdf

Creating and maintaining a

W

permaculture
garden

2YHUYLHZ

A class or a group of learners comes together to
create a permaculture garden on the school
premises/campus or in the locality, so that learners
can learn about the benefits of regenerating soils for
the health and wellbeing of all beings in the
ecosystems.

Permaculture can be understood as the growth of
agricultural ecosystems in a self -sufficient and
sustainable way. This form of agriculture draws
inspiration from nature to develop synergetic farming
systems based on crop diversity, resilience, natural
prod uctivity, and sustainability. Since the early 1980s,
the concept of permaculture has extended to a
systemic approach that goes beyond the agricultural
domain. Synonymous with permanent culture,
permaculture is a global ethic method for designing
integrated systems based on earth care, people care
and fair share.

&EXUULFXOXP OLQNDJH

Natural Science (Biology)

&RPSHWHQFHY EXLOW

Collaboration, care, interconnectedness, nature
connectedness and humility.







3UHS :RUN
Get authorizations to use a piece of land and to bring learners on it.

Identify and engage a permaculture expert either on a pro  -bono basis or
through dedicated budgets.
Buy required gardening materials.

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Some basic knowledge of gardening will be an asset for the educator.

6WHSV LQ WKH DFWLYLW\
&UHDWLQJ WKH SHUPDFXOWXUH JDUGHQ
ODLQWDLQLQJ WKRVPWISCHQOHDUQHUY FRQWULEXWH WR PD
SHUPDFXOWXUH JDUGHQ

&S&UHDWLQJ WKH JDUGHAQ

(QJDJH WKH SHUPDFXOWXUH H[SHUW LQFOXGLQJ WR KHOS
RI ODQG WKDW PD\ EH WKH PRVW DSSURSULDWH IRU WKH S
JDUGHQLQJ PDWHULDO IRU WKH OHDUQHUYV

JROORZ WKH LQVWUXFWLRQV Rl WKH SHUPDFXOWXUH H[SH
SHUPDFXOWXUH JDUGHQ 7KH ODWWHU FDQQRW EH LPSURY
$OORZ VRPH WLPH LQ WKH FODVVURRP IRU WKH SHUPDFXO
SHUPDFXOWXUH SULQFLSOHV DQG H[SODLQ WKH EHQH4WV
$OWHUQDWLYHO\ RU LQ DGGLWLRQ XVH WKH FUHDWLRQ R
LQWURGXFH VRPH HOHPHQWYV RI ELRORJ\ UHODWHG WR VR
UHVWRUDWLRQ UHJHQHUDWLRQ DQG LWV FRQQHFWLRQ W
2SWLRQDO HQFRXUDJH OHDUQHUV WR FUHDWH WKHLU RZC
WKH EDVLV RI ZKDW WKH\ OHDUQ LQ VFKRRO LQ SDUDOOH
VEFKRRO RU XQLYHUVLW\ 7KHLU RZQ SHUPDFXOWXUH JDUG
ZLWKLQ D VPDOO SREGIHRQVEBWDEKYY ZKHQ DOORZHG
2SWLRQDO (QFRXUDJH OHDUQHUV WR H[FKDQJH VWRULHYV
IURP WKHLU JDUGHQV



ODLQWDLQLQJ WKH JDUGHQ

$VVLIJQ UROHV WR GL*HUHQW OHDUQHUV WR HQVXUH WKDW
ZHOO WDNHQ FDUH RI DFFRUGLQJ WR D FDOHQGDU DQG Ol
ZLWK WKH SHUPDFXOWXUH H[SHUW

30DQ IRU UHJXODU YLVLWV Rl WKH SHUPDFXOWXUH H[SHU\
DQG HQVXUH WKDW WKH JDUGHQ LV EHLQJ PDLQWDLQHG D

!

'RV DQG 'RQ WV

Do

Plant well ahead in order to be able to prepare the soil before sowing seeds
at the end of the winter or in the spring.

'RQ W

'RQ W HQJDJH LQ D YHU\ DPELWLRXV SURMHFW 11U
learners.

Adaptations

In case no permaculture expert can be mobilized in the community, you can
also start with a regular organic garden with the support of some parents,
other local community members or a local association. Tending to any
garden can provide benefits in terms 0 f emotional, mental and physical
health, as well as in terms of collaboration, community  -building and
experiences of interconnectedness.

This activity can help learners take care of their climate emotions and
traumas in a way that complements the tools and activities under

competence area 1 Taking care of climate emotions and trauma. This activity
can also provide inspiration, skills and methods to support the

implementation of tools and activities listed under tool 5.2 - Taking local
action for climate -resilience, particularly activity 5.2.3 - Supporting local climate
resilience actions.



We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV
This activity was designed by One Resilient Earth.

https://worldpermacultureassociation.com/

Brain, R., Adams, J., & Lynch, J. (2017). Mitigating Projected Impacts of Climate

&KDQJH DQG % XLOGLQJ 5HVLOLHQF\ WKURXJK 3HUPDFXOWXL
-QVSLUHG *DUGHQV ORYHPHQW LQ WKH "HVHUW 6RXWKZHVW
on Ecology and the Environment . https://doi.org/10.2495/sc170441

Gamble, M. (n.d.). 12 tips for a Thriving Edible Garden

https://permacultureeducationinstitute.ac  -page.com/morag -12-tips

Podcasts from the Permaculture Education institute:
https://ourpermaculturelife.com/category/podcast/



https://worldpermacultureassociation.com/
https://doi.org/10.2495/sc170441
https://permacultureeducationinstitute.ac-page.com/morag-12-tips
https://ourpermaculturelife.com/category/podcast/

Taking local action for

climate resilience

&/$5-7< &RPSHWHQFH $UHD

Taking collective action for climate resilience, ecosystem regeneration, and societal
transformation

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool introduces activities that can help actively build the climate resilience of

the local community and local ecosystems now and in the long run. They contribute

to re -building a community of support, and to restoring the health of local

ecosystems. % HVLGHYVY WKLV WRRO IRVWHUY DJHQF\ E\ LQFUHDVLQ.
that they themselves can make a difference. They also build collaborative

competences that are critical to pursue collective action in any field.



Local cartographies

2YHUYLHZ

Cartographies can help understand and visualize

W

the climate risks inherent to a specific ecosystem
and community, as well as the resources (e.g. local
knowledge and expertise, as well as possible
volunteers, sources of money or material) that can
be mobili zed locally to address those risks now and
in the future, including by fostering regeneration.
Those activities can tie into geography lessons, and
each map can be made in creative manners,
including with 3D elements or elements from

nature to represent th e surrounding ecosystems.
Such maps can help move from understanding to
action.

&EXUULFXOXP OLQNDJH

Geography

&RPSHWHQFHV EXLOW

Societal agency, collaboration and systems thinking.

B3UHS :RUN
5HDG WKH WHDFKHUV JXLGH V&I
resilience and vulnerability
Familiarize yourself with the local impacts and
future risks associated with climate change in
your local ecosystem.
Explore the different levels of climate

vulnerability of different communities and

population groups, in relation to their exposure,

sensitivity and capacity to cope.

Research the presence of local expertise and/or local organizations that could
help with building resilience and fostering regeneration.



&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Designing for climate resilience and regeneration  (tool 4.4 ) includes activities that

help understand climate vulnerability and approaches to building climate resilience

locally.

/IHYHOV LQ WKH DFWLYLW\

([SORUDWLRQ
SURMHFW

(ISORUDWLRQ

*LYH OHDUQHUV PDSV RI WKH YLOODJH DQG LWV VXUURXQ
ZDWHUVKHG WKHLU ORFDOLW\ LV SDUW RI :RUNLQJ DW WK
FRKHUHQW IURP D VFULHQMWODEHEOBPRQWBHUVSHFWLYH +RZt
FRXOG PDNH WIKH.WEBDFBIUJH IRU \RXQJHU OHDUQHUV )RU V
HDVLHU WR VWDUW ZLWK WKH ORFDOLW\ RU HYHQ WKH GL\
ODUJH

8VH WKH PDSV WHRSHRNS>XODH QVHQVLWLYLW\ DQ® V¥ DASKDHF L W\ W I
OHDUQHUVY GHWHUPLQH FOLPDWH YXOQHUDELOLW\ ([SRVX
LPSDFWV LV GHSHQGHQW RQ WKH WRSRJUDSK\ &OLPDWH F
SRRGLQJ LQ FDVH RI FRDVWDO DUHDV RU SUHVHQFH RI D U
GHQVH XUEDQKOHBVNWHGG/ WUHH FRYHU DQG IRUHVW 4UHV
DUHDVY DURXQG WKH ORFDO VHWWOHPHQW 7R H[SODLQ FO
H[SODLQ WKDW FHUWDLQ JURXSV RI SHRSOH DUH PRUH OLI
HeHFWV RI FOLPDWH FKDQJH WXRQMW VURXSE W K@ FOXGH ULO \
FDVH RI KHDW ZDYHV RU 5RRGLQJ IRU LQVWDQFH 5HJDUGL
FDQ JLYH WKH H[DPSOH RI ZKDW LW ZRXOG FRVW WR UHSD
GDPDJHG E\ D 5RRG DQG RI WKH PHDQ UHYHQXHV RI GL*HU
JURXSXR:ZRXOG EH DEOH WR D RUG UHSDLU" :KR ZRXOG JI
IDPLO\ DQG RU IULHQGYV ZKLOH WKH UHSDLU WDNHV SODFH
- QYLWH OHDUQHUV WR PDS WKH DUHDV WKDW DUH H[SRVH
FOLPDWH FKDQJH VHH UHVRXUFHV IRU D OLVW RI LPSDFW?
UHODWHG ORVVY DV ZHOO DV KLIKOLJKW WKH ORFDWLRQV
EH WKH PRVW DWHJLVN LI GRDEO



~QYLWH OHDUQHUV WR KLJKOLJKW WKH DUHDV WKDW FRQ\
EXLOGLQJ FOLPDWH UHVLOLHQFH LQFOXGLQJ QDWXUDO D
FRRO GRZQ WKH FLW\ GLVWULFW YLOODJH DQG RU SDUNV
FDQDOV ZHWODQGV LQ DQG DURXQG WKH FLW\ ZKHUH SHR
LI WKHUH LV D KHDWZDYH RU WKDW FDQ KHOS OLPLW 5RR
$PRQJ UHVRXUFHVY OHDUQHUV DUH DOVR LQYLWHG WR LQC
FRQWULEXWLQJ WR HOERDWG QHRIUOHARV\VWHP UHVWRUDMW
SODFHV ZKHUH WKH\ FDQ OHDUQ DQG JHW LQYROYHG /HDL
PXQLFLSDO FOLPDWH DGDSWDWLRQ SODQV LI DQ\
~QLWLDWLYHV RU SURMHFWVY WKDW FRQWULEXWH WR JUHH
XUEDQ DJULFXOWXUH

~QLWLDWLYHV RU SURMHFWV WKDW VXSSRUW YXOQHUDEO!
SHRSOH KRPHOHVV SHRSOH LQ FDVH RI KHDWZDYHYV
8QLYHUVLW\ SURMHFW V D/AQKIDN ERRFOWOUR G XMDHVW RGDWD RU F
DFWLRQ

~QLWLDWLYHV RU SURMHFWYVY ZRUNLQJ DW WKH LQWHUVHF)
FOLPDWH FKDQJH HJ 5XQQLQJ FOLPDWH FLUFOHV RU FOL
7KH PDSV FDQ EH GRQHFRGLKQ FRDIRVK PXOWLPHGLD WRROV
VFXOSWXUDO PDSV LQFOXGLQJ HOHPHQWV Rl WKH HFRV\V
RXWVLGH WR UHSUHVHQW WKH HKR\Z\WACHR -RIQ W KIH P\ SS L F
RI ERWK FOLPDWHIOPKDHG WULVNY DQG FOLPDWH UHVLOLHQF
VEDOH RI WKH FLW\ GLVWULFW RU ORFDOLW\

SURMHFW

7XUQLQJ WKLV DFWLYLW\ LQWR D SURMHFW LPSOLHV WKDYV
FROOHFW VRPH LQIRUPDWLRQ WKDW LV QRW UHDGLO\ DYD
RQOLQH 7KLV FDQ FRQWULEXWH WR FROOHFWLQJ LQIRUPEL
NQRZOHGJH LQFOWGRQ WHRFERITLF ORVYVY DQG GDPDJH DOL
H[SHULHQFHG ORFDOO\ VHH UHVRXUFHV EHORZ IRU D JUD:
FOLPDWH LPSDFWV DQG ORVV DQG GDPDJH

$GGLWLRQDO LQIRUPDWLRQ WKDW OHDUQHU PD\ ZDQW WR
ZKHUH FOLPDWH FKDQJH LPSDFWV KDYH EHHQ IHOW DOUHE
LQIHVWDWLRQ GHVWUR\LQJ IRUHVWYV ORZ ZDWHU OHYHOV
VSHFL4F VSHFLHW BODQMADRU IXQJL WKDW KDYH EHHQ D-H
GDPDJHG WDQJLEOH RU LQWDQJLEOH FXOWXUDO KHULWDJ
ORFDWLRQV WKDW DUH VWLOO UHFRYHULQJ IURP WKRVH L



/JHDUQHUV FRXOG PDS RXW LQIRUPDWLRQ DERXW FOLPDWH
ORFDOO\ SDUWLFXODUO\ ZKHQ DQ H[WUHPH HYHQW DVVRF
DOUHDG\ WRRN SODFH 7KH\ FRXOG PDS RXW LQKDELWDQW
DGGUHVVLQJ FOLPDWH FKDLPIMWBIQWGHEXDQBQGH FODV ZHOO D
W\SHV RI DFWLRQV WKH\ DUH LPSOHPHQWLQJ 7KH\ FRXOG
FROOHFWLYH RUJDQL]LQJ WR DGGUHVV FOLPDWH FKDQJH I
SODFH $Q\ RWKHU LQIRUPDWLRQ WKDW OHDUQHUV 4QG ZR
PRH DERXW FOLPDWH LPSDFWV DQG WDNH FROOHFWLYH DF
FRXOG EH LQGLFDWHG RQ WKH PDS

7KH PDS FRXOG EHFRPH D YHU\ KHOSIXO SRVVLEO\ LQWHU
FRPPXQLW\ WR OHDUQ PRUH DERXW LWVHOI DQG WDNH DF\
QRB®FRQRPLF ORVV DQG GDPDJH FRQFUHWH ZKLFK FDQ R-=|
LQKDELWDQWY DV ZHOIHDS IXORIYQIRUFBWLRQ IRU WKRVH R
IRU VXFK ORVVHV DQG GDPDJHV WR EH EHWWHU DGGUHVV}
%HVLGHYVY WKH QXPHURXV LQWHUYLHZVY OHDUQHUV ZLOO U
SOD\ D VLIJQL4FDQW UROH LQ OD\LQJ WKH IRXQGDWLRQ IR
ORFDOLW\

'RV DQG 'RQ WV

Do

Encourage learners to look across multiple databases and maps already
available to them online and locally.

Connect with the local authority to have access to some maps and offer
them to share the maps that learners will develop in collaboration with the
local authority.

'RQ W

'RQ W JDWKHU SHUVRQDO LQIRUPDWLRQ DERXW L

is anonymized and inhabitants are aware of the use of their data.



Adaptations

Feel free to research and use some online tools to create 3D mapping if
those are available to the school or university.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHVRXUFHYV

Source: UNFCCC.



SHIHUHQFHYV

This activity was designed by One Resilient Earth.

3D Participatory Mapping: a model to promote socially  -inclusive climate action.
(2024, October 1). SERVIR SEAhttps://servir.adpc.net/news/3d  -participatory -
mapping -model -promote -socially-inclusive -climate -action

The Transformative Power of 3D Participatory Mapping in the Yanesha
Communal Reserve. (2024). IUCN.
https://iucn.org/story/202307/transformative  -power -3d-participatory -mapping -

yanesha-communal -reserve

Participatory 3D mapping for land use planning and climate change adaptation

| PANORAMA. (2019). https://panorama.solutions/en/solution/participatory -3d-
mapping -land -use-planning -and-climate -change -adaptation

USAID NASA SERVIR SEA. (2024, October 8RERVIR SEAuttps://servir.adpc.net/
Good practices in participatory mapping: A review prepared for the

International Fund for Agricultural Development (IFAD).

(2009). https://www.ifad.org/documents/38714170/39144386/PM_web.pdf/7cle
da69-8205-4¢31-8912-3c25d6f90055

Leon, J. X., Hardcastle, J., James, R., Albert, S., Kereseka, J., & Woodroffe, C. D.
(2015). Supporting Local and Traditional Knowledge with Science for Adaptation
to Climate Change: Lessons Learned from Participatory Three -Dimensional
Modeling in BoeBoe, Solomon Islands. Coastal Management, 43(4), 424 438.
https://doi.org/10.1080/08920753.2015.1046808

Meguro, W., Briones, J., Failano, G., & Fletcher, C. H. (2024). A Science and
Community -Driven Approach to lllustrating Urban adaptation to Coastal

Flooding to inform management plans.  Sustainability, 16(7), 2849.
https://doi.org/10.3390/su16072849
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Explore and support ecosystems

2YHUYLHZ

This activity contributes to getting to know a specific
ecosystem in the local area, and supports the taking
of collective action to support/nurture that
ecosystem. Knowing the local ecosystem is
foundational to understanding the local impacts of
climate c hange, and to imagining various solutions
to address them.

&EXUULFXOXP OLQNDJH

Natural Science, Mathematics and Cross -Curricular
& Global Competencies

&RPSHWHQFHYVY EXLOW

Regenerative thinking, collaboration, care, societal
agency, innovation and courage.

3UHS :RUN

Some supportive efforts may require prep work

(see below).

BWHSV LQ WKH DFWLYLW\
([SORUH
6XSSRUW
(YDOXDWH

BASIC INFO
Age range:
6+

Duration:

3 h-3 days
Group size:

Flexible. Classroom or school -
wide participation

Level of difficulty:
Advanced
Materials/space required:

Microscope, binoculars,
apps/books to identify species

Location:
Local ecosystem

Engagement of external
stakeholders:

A local ecosystem expert could




([SORUH

&KRRVH D ORFDO HFRV\VWHNPX @D YWUMRDMISIDRUH DQG VXSSR
FRXOG VWDUW E\ DVNLQJ LI WKHUH LV D QDWXUDO DUHD WKI
FDUH DERXW -Q WKH FRXQWU\VLGH \RX PD\ FKRRVH D 4HOG
EHDFK -Q D PRUH XUEDQ HQYLURQPHODAMHQRE BERKNEAGD/HOHFV
URDGVLGH RU D ULYHUEDQN $VN WKH OHDUQHUV WR UHVHEC
WKHLU RZQ RU LQ JURXSV WR SUHSDUH IRU WKH YLVLW
9LVLW \RXU VHOHFWHG HFRV\VQ'GH Pl [SDW XN H HZ. BDWDLY WKHUH
OHDUQHUV WR GRFXPHQW WKH OLIH WKH\ 4QG WKHUH IRFXV
DQLPDOV GHSHQGLQJ RQ WKH HFRV\VWHP

/HW V VD\ \RXU HERV\VWHP LV WKH ODZQ VXUURXQGLQJ WKH
ORRN IRU SODQWYV DQG DQLPDOV EXW \RX PLJKW QRW 4QG |
GHHSHU GLJ LQ WKH VRLO DQG ORRN IRU ZRUPV RU RWKHU
PLFURVFRSH \RX FRXKOGDWPEBMOH DR VHH LI \RX 4QG DQ\ VPD
RUJDQLVPV LQ WKH VRLO

~1 \RXU HFRV\VWHP LV D VHPL QDWXUDO 5RZHU 4HOG RQ W
SUREDEO\ EH ORWV Rl VSHFLHY WR GRFXPHQW 'L*HUHQW JU
UHJLVWHU 5RZHUV EHHV DQG EXPEOHEHHV ELUGV EXWWHL
3KRWRJUDSK WKWR X SHFAE H7KH OHDUQHUV FDQ XVH DQ DSS W
RI WKH GL*HUHQW VSHFLHV RU FKHFN LQ ERRNV ZKHQ WKH\

6 XSSRUW

6WDUW ERWKPHQW WKHUH \RX PIDFIKFRWKHU DQG UH5HFW R
KRZ PLPLFNLQJ QDWXUH FDQ EH D ZD\ Rl VXSSRUWLQJ HFR
7KH OHDUQHUV ZRUN LQ SDLUV
2QH PRYHV VORZO\ DQG WKH RWKHU PLPLFV WKH PRYHP}
WKLV JDPH LV WR H[SHULHQFH WKH MR\ RI GRLQJ VRPHW
FKDOOHQJH LV WR PRYH LQ VXFK D VIQFKURQL]HG ZD\ W
FRXOG QRW LGHQWLI\ WKH RQH PRIFLENLIQRP WKH R
$VN WKH TXHRIVERQ ZH 4QG VROXWLRQV E\ PLPLFNLQJ QDV
%UDLQVWIRIMW \RX FDQ GR WR VXSSRUW \RXU FKRVHQ HFRV
OHDUQHU DGGLWLRQDO TXHVWLRQV VXFK DV
'LG \RX VHH DQ\ SUREOHPV GXULQJ \RXU YLVLW" SROOX!
H[DPSOH




+DV DQ\ RI WKH OHDUQHUV YLVLWHG WKLV HFRV\VWHP E
VHH DQ\ FKDQJHV RYHU WLPH"
$UH WKHUH DQ\ SODQV WR GHYHORS WKLV HFRV\VWHP L
'XULQJ WKH H[SORUDWLRQ ZHUH WKHUH VSHFLHV WKDW
DFWXDO®RWEHHS 7KLV PLIKW EH D VLJQ WKDW WKLV VSHF]
'LVFXVV DQG GHFLGHWRID OIHPWLRHOXSSRUW \RX FDQ ReHU
HFRV\WWHP LI LW QHHGV DQ\ 7KH W\SH RI VXSSRUW WKDYV
EHQH4W IURP ZLOO GHSHQG RQ WKH ORFDO VLWXDWLRQ +
NQRZ WKH HFRV\VWHP EHIRR ) RWIDN\NLLQYJ IDFAWLLRR®) 6RPHWLP|
OHDYLQJ QDWXUH DORQH LV WKH EHVW WKLQJ ZH FDQ GR !
(ISORUH VXJJHVWLRQV EHORZ IRU VXSSEDWHEHDBIEDY X UH YV
ZDWHEDVHG HFRV\VWHP
JRU D EIDYG G HFRV\WWHP VXFK DV D ODZQ SRVVLEOH DFW
'R QRWKLQW WKH ODZ @ RRMREVWELQJ WKH JUDV -1 WKHUH D
5RZHUV LQ WKH O DIZFQW LVRIQL B GQRRZV WKHP WR EORRP DQG
SROOLQDWRUV
5HZLB®ROOHFW RU EX\ ORFDO 5RZHU VHHGY DQG VSUHDCG
ERRVW WKH GLYHUVLW\ RI 5RZHUV LQ WKH HFRV\VWHP
OLPLF D KHDOWK\ HFRVRXVWDHM LQ D GU\ DUHD ZKHUH WK
UHTXLUHV DUWL4FLDO ZDWHULQJ UHSODFLQJ WKH ODZQ
JUDVVHV PLJKW EH WKH EHVW ZD\ WR VXSSRUW WKH HFR
JRU D ODNH RU ULYHU SRVVLEOH DFWLRQV LQFOXGH
7DNH SROLWLFDIOWKFHWQRBRRH ULYHU LV SROOXWHG LGHQV
DQG VSHDNLQJ XS DERXW WKH SUREOHP FRXOG PDNH D ¢
5HZLO-G DQ\ ORFDO VSHFLHV KDYH GLVDSSHDUHG IURP W
DGGUHVVLQJ WKH UHDVRQ IRU WKLV DQG WKHQ UHLQWU
EH EHQH4FLDO EXW WKH DFW RI UHLQWURGXFLQJ D VSH
IURP ORFDO DXWKRULWLHYV
OLPLF D KHDOWK\ HFRWWWEBPNH ULYHU LV SURQH WR HU
SODQWLQJ QDWLYH WUHHYV RQ LWV EDQNV FRXOG EH KHC

(YDOXDWH

ODNH VXUH \RXU VXSSRUWLYH QRQ DFWLRQV DUH DFWXDO
HFRV\VWHP %HIRUH \RX WDNH DFWLRQ PDNH D SODQ IRU
\RXU H*RUW LPSDFWV WKH HFRV\VWHP DWHVHDQOFKQYROYH




GHVLIQ WR KHOSOBIBPN @QWVUWKDQIJHYVY LQ WKH HFRV\VWHP 6
UHVHDUFK GHVLJQV LQFOXGH
%HIRUH DQG DIWHU VWXGLHV RI WKH VDPH HFRV\VWHP
&RPSDULQJ WKH HFRV\VWHP \RX DUH VXSSRUWLQJ WR D
ZDV OHIW RQ LWV RZQ
-PSOHPHQWLQJ \RXU VXSSRUWLYH H*RUW RQ SDUWYV RI \
FRPSDULQJ WKH GL*HUHQW SDUWYV
ODNH VXUH \RX FR®RQHG6WYEBDWIDN\ KRZ PDQ\ GL*HUHQW VSt
\RX 4QG DQG RU DEXQGDQFH KRZ ODUJH DUH WKH SRSXOI
VSHFLHVY IRU H[DPSOH E\ FRXQWLQJ VSHFLHYVY LQGLYLGXD
ELUG VRXQGYV
6WULYHVWBOL]H DQG FREOSBBWHG GDWD XVLQJ JUDSKYV DQC(
H[SUHVVLRQV
KHQ \RXU QRQ DFWLRQV DUH VXFFHVVIXO WKLQN RI ZD\V V
JRU HI[DPSOH LI WKH ODZQ RXWVLGH WKH VFKRRO WUDQVIR
GLYHUVH DQG DEXQGDQW 5RZHU 4HOG LQYLWH SDUHQWV W
\RXU UHVHDURRFBQUDJH WKHP WR UHSOLFDWH WKH DSSURD

'RV DQG 'RQ WV

'RQ W

Do not harm nature. You need to get to know the ecosystem well before you
can offer any support. If you are unsure that your planned action will be
beneficial to the ecosystem, confirm with a local ecosystem expert before
you start.

Adaptations

Use visual support if needed. Include photo cards or printed visual field
guides for learners who struggle with reading or abstract concepts.

Offer seated or shorter -distance alternatives. Choose a location based on
your specific group of learners. Allow some learners to explore just a small
patch of the area or to observe collected samples indoors if mobility or
fatigue is a barrier.




We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by Climate Creativity.

Check out this link for examples of biomimicry:
https://www.learnbiomimicry.com/blog/best  -biomimicry -examples

Gilchrist, M. (2023, May 16). Children & Nature Programme: the importance of
integrating time spent in nature at school.
https://naturalengland.blog.gov.uk/2023/05/16/children -nature -programme -

the -importance -of-integrating -time -spent -in-nature -at-school/

Sitka-Sage and colleagues. (2017). Rewilding Education in Troubled Times; or,

Getting Back to the Wrong Post -Nature . Visions for Sustainability.
https://ojs.unito.it/index.php/visions/article/view/2334

Ballantyne, R., & Packer, J. (2002). Nature-EDVHG ([FXUVLRQV 6FKRRO 6WXG
Perceptions of Learning in Natural Environments.  International Research in

Geographical and Environmental Education, 11(3), 218 236.
https://doi.org/10.1080/10382040208667488
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https://doi.org/10.1080/10382040208667488

Supporting local climate resilience

actions

2YHUYLHZ ﬂ

This activity can be taken up by young adults on BASIC INFO

campuses or in private/public areas with proper
o . Age range:
authorizations. They enable learners to put into

practice what they have learnt about various 12+ for the group initiative and

solutions, including nature -based solutions, to 18+ for the municipal project

shield vulnerable population groups from the Duration:
effects of heatwaves in a city, or in particular Several weeks to months
districts of the city where there is little vegetal

. - - Group size:
cover. Actions can include creating spaces to share
information about emotional wellbeing and Small (3-6)
support each other when climate a nxiety arises. Level of difficulty:
Actions can also contribute to the implementation

of the local/municipal climate adaptation plan, Advanced - the educator will

through nature -based solutions for instance. need to have an in -depth

knowledge of the local climate
&EXUULFXOXP OLQNDJH adaptation plan and of

Sustainability studies (e.g. urban planning, stakeholders

DUFKLWHFWXUH *HRJUDSK\ DQC Matafixis/dpdae belited) F H

&RPSHWHQFHV EXLOW Depends on the project
Courage, innovation, societal agency, Location:
collaboration, accountability and humility. Outdoors
3UHS ‘RUN Engagement of external

Acquire an in -depth knowledge of the local stakeholders:

climate adaptation plan and of stakeholders Yes - collaboration with local
Technical knowledge about climate adaptation stakeholders is essential.
and resilience is essential




&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Activities under Exploring the iceberg (tool 3.4). could help prepare both the

educator and learners for this activity.

/IHYHOV LQ WKH DFWLYLW\

*URXS LQLWLDWLYH
OXQLFLSDO SURMHFW

*URXS LQLWLDWLYH

~QWURGXFH WKH H[HUFLVH E\ KLJKOLJKWLQJ WKDW WKH J!
PDWHULDOL]JH LQ WKH GHVLJQ RI D SURMHFW WR EH LPSOH
RI WKH VFKRRO XQLYHUVLW\ FRPPXQLW\ DQG RU HFRV\VW
DLP DW EXLOGLQJ UHVRODAWNFHRWROWRDWH FKDQJH -W FR.
DQWLFLSDWLQJ OLPLWLQJ DQG RU UHFRYHULQJ IURP WKH
FDQ IRFXV RQ EXLOGLQJ WKH UHVLOLHQFH RI LQGLYLGXDO
HFRV\VWHPVY RU D FRPELQDWLRQ Rl WKR\DHUHQH¥DQ FRQFI
UDLVLQJ BDWWAMROXWLRQV DUWV DQG VWRU\WHOOLQJ
DFWLRQ -W VKRXOG EH LPSOHPHQWDEOH ZLWKLQ WKH WL
JURXS

$QQRXQFH WKDW OHDUQHUV ZLOO KDYH RQH ZHHN WR UHS5
RI SURMHFW WKH\ ZRX0OG EH PRVW LQWHUHVWHG LQ DQG G
LQWHUHVWHG WR FRQWULEXWH ORUH GH4QHG SURMHFW L
$IWHU RQH ZHHN LQYLWH OHDUQHUV WR VKDUH ZKDW WKF
VKRUW WH[WV GUDZLQJV DQG GLVFXVVLRQV DV D EDVLV
OHDUQHUV ZKR ZLOO EH ZRUNLQJ WRJHWKHU 1R JURXS VK
OHDUQHUV

3URYLGH OHDUQHUV ZLWK D FRXSOH Rl ZHHNV WR FODULI\
PRUH GHWDLOHG SODQ LQFOXGLQJ FRQWH[W WKH FKDOO]
DGGUHVV WKHLU DSSURDFK WKH DFWLYLWLHV WKH\ ZRXO
WLPHIUDPH H[SHFWHGORMRQBQBWHSHFWHG LPSDFWV ORFDC
DFWLYLWLHV VKRXOG EH GRDEOH ZLWKRXW 4QDQFLDO VXS
SDUWLFLSDWLRQ RI FRPPXQLW\ PHPEHUYV

(QFRXUDJH OHDUQHUV WR 4QG VRPH SUDFWLWLRQHUV DQC
FRPPXQLW\ ZKR FRXOG SURYLGH WKHP ZLWK VRPH IHHGED
~QYLWH OHDUQHUV WR KDYH D IHZ H[FKDQJHV HLWKHU YLL
JURXS SURYLGHG WK DORIHCH EODBMWHQWY [RU OHDUQHUV E




~QYLWH HDFK JURXS RI OHDUQHUV WR WHVW WKHLU LGHD
SURWRW\SH VR DV WR JDWKHU PRUH LQIRUPDWLRQ DERXW
WKHLU FXUUHQW DSSURDFK 7KLV FDQ KHOS OHDUQHUV LP
LQLWLDWLYH EHIRQH LWSR® PHQBWJIJHU VEDOH

BURYLGH RSSRUWXQLWLHV IRU OHDUQHUV WR ZRUN WRJHW
SURJUHVV DQG RU DVN TXHVWLRQV WR \RX RU WR WKH JUF
.HHS WUDFN RI WKH WLPHOLQH IRU WKH LQLWLDWLYH WR E
VXFEFHVV Rl WKH LQLWLDWLYHV E\ KDYLQJ D 4QDO FHOHEU
SUHVHQWDWLRQV WKDW ZRXOG EH RSHQ WR RWKHU OHDUC
DQG WR WKH SDUHSMWROHKHQ SRV

OXQLFLSDO SURMHFW

~QYLWH OHDUQHUV WR VWXG\ WKH PXQLFLSDO DGDSWDWL
WKHLU ORFDO JRYHUQPHQW WR OHDUQ PRUH DERXW WKH \
SURMHFW WKH\ KDYH LQ SODFH WR DGDSW WR WKH LPSDF\
EXLOG UHVLOLHQFWHORKBOB®\L\-QE DFWLRQ LQ SODFH WRZ
DGDSWDWLRQ DQG RU UHVLOLHQFH LW LV SRVVLEOH IRU \
WKH SODQ SURJUDPPH RU SURMHFWY WKDW DUH LQ SODF!
HQYLURQPHQW H[SDQG JUHHQ FRYHU DQG RKLVHVWRUH O
FRXOG EH D VWDUWLQJ SRLQW WR UH5HFW X®PRGGRVVLELC
VROXWLRQV IRU DGDSWDWLRQ

(QFRXUDJH OHDUQHUV WR FKHFN WKH RSHQQHVV RI WKH O
OHDUQHUV VXSSRUW WKHP LQ LPSOHPHQWLQJ WKHLU ORFI
DQG RU LQ SURSRVLQJ QHZ DFWLRQV WR EXLOG FOLPDWH
LQWHUHVW LWWR EEBRUGDOMAIQH H[SHFWDWLRQV ERWK R
JRYHUQPHQW DQG RI WKH GL*HUHQW JURXSV RI OHDUQHUYV
FRPPXQLFDWLRQ PRGDOLWLHY GHOLYHUDEOHV DQG D WLF
5HFRPPHQG WR HDFK JURXS Rl OHDUQHUV WR VSHQG VRPH
IURP WKH ORFDO JRYHUQPHQWY DERXW WKH DFWLRQV WKTE
DOUHDG\ WKH SRVVLEOH FKDOOHQJHV WKDW KDYH EHHQ F
YLVLRQ WKDW WKH PXQQBWIMRQLWR KDL RQWIH FKDQJH DGDS
9LVLWLQJ VLWHV ZKHUH SURMHFWYVY KDYH EHHQ LPSOHPHQ
EHQH4FLDULHV IURP SDVW RU RQJRLQJ SURMHEWYVY ZRXOG
(QFRXUDJH OHDUQHUV WR VFKHGXOH UHJXODU PHHWLQJV
WKH PXQLFLSDOLW\ WR FKHFN WKDW WKHLU VXSSRUW KDYV
WKH QHZ LQLWLDWLYH WKH\ DUH ZRUNLQJ RQ PHHWV WKH




- QYLWH OHDUQHUV WR GRFXPHQW WKHLU H[FKDQJHV WKH
GL]IFXOWLHV WKH\ PD\ EH PHHWLQJ ZKLOH ZRUNLQJ RQ WK
JURXS RI OHDUQHUV WR ZULWH D VKRUW V\QWKHVLYVY UHSR
SURMHFW RU RI @HKWHLIDR SURMHFW

2UJDQL]J]H D SUHVHQWDWLRQ DQG FHOHEUDWLRQ LQ VFKRR
WKH SURMHFW VR WKDW WKH GL*HUHQW JURXSV RI OHDUC
RU SURMHFW GHVLJQ DV ZHOO DV WKH OHVVRQV OHDUQHC
UHSUHVHQWDWLYHRPPRGLRWRHBEHUV LI SRVVLEOH

'RV DQG 'RQ WV

Do

Encourage learners to spend time on the ground and with different
community members to better understand the context in which they will be
developing their project or initiative.

'RQ W

'RQ W SUHSDUH WKH OHDUQHUYV ZRUN WRR PXFK
relevant stakeholders in advance. It has to be their project, and its value is

not so much in the quality of the results as in the ability of the group to take
initiatives together .

Adaptations

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.
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Fostering solidarity and

repair

&/$5-7< &RPSHWHQFH $UHD

Taking collective action for climate resilience, ecosystem regeneration, and societal
transformation

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

Climate Change has been disproportionately affecting certain localities, regions,
countries, population groups and communities already. This fosters a need for
solidarity and repair that takes into account the various manifestations of climate
impacts in d ifferent contexts and for different population groups. One aspect of re
imagining solidarity can be fuelled by increasing our intergenerational
understanding, and developing our curiosity to learn about history. This concerns
both history in general, to av oid repeating past mistakes and to do better in the
future, and history of individuals, learning about members of our own local
communities, and beyond, to strengthen social bonds.



Creating an intergenerational

garment

2YHUYLHZ ﬂ
The learners are made aware of the problematic BASIC INFO
sides of fast fashion. They then approach the Age range:
problem with creativity and connection by 6+
designing and sewing an intergenerational
garment. The learners collect three pieces of Duration:
garment, one from their own close t, one from an 2-6h
adult in their family/community, and one from a .
Group size:

senior in their family/community, and redesign
WKHVH LQWR D QHZ LQWHUJHQHU%OWLRQDO JDUPHQW :LWK
each garment the learners collect a story, to Level of difficulty:

highlight the value of taking care of our clothes , as :
Intermediate -advanced
a representation of the limited resources we have.
Materials/space required:

&EXUULFXOXP OLQNDJH Needle and thread and/or

Arts, Language & Literature, Civics & Social Studies, sewing machines
History and Mathematics .
Location:
&RPSHWHQFHY EXLOW Arts and crafts space
Collaboration, accountability, care, community Engagement of external
building and originality stakeholders:
3UHS ‘RUN Yes, adults and elders in the
_ _ OHDUQHUV IDPLO\ ORFDO
Find a garment that means something to you .
communities

personally.

&RPSHWHQFHYVY DFWLYLWLHV WR SUDFWLFH 4UVW E\
WKH WHDFKHU

Sewing







BWHSV LQ WKH DFWLYLW\
7KH VWRULHV Rl JDUPHQWV
&ROOHFW JDUPHQWY DQG VWRULHYV
6HZ DQ LQWHUJHQHUDWLRQDO JDUPHQW
6KRZ WKH LQWHUJHQHUDWLRQDO JDUPHQWV

/KH VWRULHV RI JDUPHQWYV

ODS WKH OHDUQHUV FRQVXPSWLRQ SDWWHUQV E\ DVNLQJ '
WKH\

ERXJKW D QHZ JDUPHQW WKLV \HDU

ERXJKW D QHZ JDUPHQW WKLV PRQWK

ERXJKW D QHZ JDUPHQW WKLV ZHHN

HYHU ERXJKW D JDURBQ®W KBIGRQG

HYHU JRW D JDUPHQW KDQGHG GRZQ

HYHU UHSDLUHG D JDUPHQW

HYHU KDG VRPHRQH UHSDLU D JDUPHQW IRU WKHP
HYHU UHFHLYHG D KDQGPDGH JDUPHQW

HYHU VHZHG D JDUPHQW WKHPVHOYHYV

~QWURGXFH WKH IBPRMO (DHXQHB &KIRZ LW LPSDFWV SHRSOH DC
SODQHW LQFOXGLQJ HQYLURQPHQWDO LPSDFWV DQG H[SC
FRQFUHWH H[DPSOHV VXFK DV

0DQ\ ZRUNHUV ZRUN KRXUV HYHU\ GD\ PDNH YHU\ OLW
UHWDOLDWLRQ IRU UHIXVLQJ WR ZRUN RYHUWLPH
*DUPHQW ZRUNMERIOUXQVDIH FRQGLWLRQV LQFOXGLQJ
VSDFHV GDQJHURXVO\ KLJK WHPSHUDWXUHV YLROHQW
FKHPLFDO H[SRVXUH -@WRUDE@XHLAGWQJ WKDW KRXVHG \
JDUPHQW IDFWRULHV LQ 6DYDU %DQJODGHVK FROODSYV
ODERXDBGBWQMXUHG WKRXVDQGYV PRUH

7KH IDVKLRQ LQGXVWU\ DV D ZKROH LV UHVSRQVLEOH IR
HPLVVLRQV XVHV ODUJH TXDQWLWLHV Rl ZDWHU DQG H
FKHPLFDOV WKDW SROOXWH WKH HQYLURQPHQW

7KH FORWKLQJ HQGV XS LQ ODQG400V DURXQG WKH ZRU
FDOOHG FORWKLQJ JUDYH\DUG LQ WKH $WDFDPD 'HVHU

([DPSOHV IURP % U MWDSQQLERZ EULWDQQLUBN KIRFPOQDUW IDVW
HDU D JDUPHQW \RX UHDOO\ ORYH DQG VKDUH D OLWWOH
JDUPHQW LV LPSRUWDQW WR \RX DQG KRZ E\ ZKRP LW ZDV



https://www.britannica.com/art/fast-fashion

$VN WKH OHDUQHUV ZKDW PDNHV D JDUPHQW LPSRUWDQW
KRZ RU E\ ZKRP WKHLU JDUPHQW ZDV PDGH" —QYLWH WKH ¢
WKH TXHVWLRQV LQ VPDOO JURXSV —-QYLWH D OHDUQHU Il
VRPHWKLQJ IURP WKH FRQY K UWL\DDYWWRIQW KKHQHRUQHUV WR \
HPSKDVL]H WKDW EHFRPLQJ DZDUH RI WKH HWKLFDO DVSH
WURXEOLQJ DQG ZH GR QRW MXGJH HDFK RWKHU IRU ZKDV
~QWURGXFH WKH WDVN RI PDNLQJ DQ LQWHUJHQHUDWLRQI
PDNLQJ VRPHWKLQJ QHZ RXW Rl VRPHWKLQJ ROG H[LVWLQ.
WKH SUREOHP RI IDVW IDVKLRQ LQ D IXQ DQG FUHDWLYH Z
VNLOOV WKDW FDQ HPSRHEEG RXUVRZODMNGRWKHY %\ PDNLQ
JDUPHQW DQG UHDOL]LQJ KRZ PXFK H*RUW LV UHTXLUHG :
WKH ZRUN LQYHVWHG LQ HYHU\ SLHFH RI JDUPHQW *LYH W
WR FROOHFW

D JDUPHQW IURP WKHLU RZQ FORVHW

D JDUPHQW QURBWEBW\ NQRZ DQG FDUH DERXW

D JDUPHQW IWHR@WKRWBI\ NQRZ DQG FDUH DERXW

D UNWDMRIDERXW HDFK RI WKH JDUPHQWY WROG E\ WKHPVFE

WKH VHQLRU

&ROOHFW VWRULHY DQG JDUPHQ

7KH OHDUQHUV FROOHFW WKH JDUPHQWY DQG VWRULHV D\
VRPH TXHVWLRQV WKH\ FDQ DVN WKH VWRU\WHOOHUV WR |
VXFK DV

:KDW PDNHV WKLV JDUPHQW VSHFLDO WR \RX"

:KDW GRHV WKLV JDUPHQW VD\ DERXW \RX"

+RZ ZKHUH ZKHQ E\ ZKRP ZDV WKLV JDUPHQW PDGH™"
7KH OHDUQHU ZULWHV WKH VWRULHY GRZQ LQFOXGLQJ Wt

6HZ DQ LOQWHUJHQHUDWLRQDO J|

7KH OHDUQHUV QHHG WR PDNH D GHVLJQ IRU WKHLU LQWH
FDQ OHW WKHP EUDLQVWRUP LQ JURXSV DQG GUDZ WKHLU
—1 WKH GHVLJQV DUH FRPSOLFDWHG WKH OHDUQHUV PD\ Q
RI SDSHU DQG GUDZ WKH SDWWHUQV RQWR WKH JDUPHQW
JDUPHQWV




&XW WKH JDUPHQWYV LQWR QHZ VKDSHV WR 4W WKH GHVLJ(
8VH SLQV WR DWWDFK WKH QHZ VKDSHVY WRJHWKHU VR WKI
6HZ WKH VKDSHVY WRJHWKHU E\ KDQG XVLQJ QHHGOH DQG
VHZLQJ PDFKLQH GHSHQGLQJ RQ WKH VNLOO OHYHO RI WK
DYDLODELOLW\ RI PDFKLQHV

6KRZ WKH LOWHUJHQHUDWLRQDC

<RX FDQ RUJDQL]H D IDVKLRQ VKRZ RU DQRWKHU NLQG RI |
WKH VFKRRO WR VKRZ R WKH LQWHUJHQHUDWLRQDO JDUP
WKH VKRZ H[KLELWLRQ

-1 \RX PDNH DQ H[KLELWLRQ \RX FRXOG LQFOXGH D ZKROH
WH[W KHUH \RX VHH WKH ZRUOG V PRVW VXVWDLQDEOH JC
\RX DOUHDG\ JRW

7KH OHDUQHUV FDQ PDNH D SRVWHU ZLWK WKH WH[W +RZ
DUH ZHDULQJ ULJKW QRZ" DQG D OLQH EHORZ ZLWK QXPE'
30DFH D PDUNHU QH[W WR WKH SRVWHU VR RWKHU OHDUQ!
WKH\ DUH ZHDULQJ

'RV DQG 'RQ WV

Do

Check with parents that they are OK with donating garments to this project.

'RQ W

'RQ W IRUFH OHDUQHUV WR VKRZ WKHLU JDUPHQ\

like it.

'RQ W MXGJH VKDPH OHDUQHUV IRU EX\LQJ RU ZH




Adaptations

Use differentiated tools . Provide large -handled scissors, fabric clips instead
of pins, or pre -threaded needles for learners with fine motor difficulties. If
sewing is too complex, allow use of fabric glue or safety pins.
We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHYV

This activity was designed by Climate Creativity.

Henry, P.M. , Michell, M. (2019). Challenging Excessive Fashion Consumption by
Fostering Skill-Based Fashion Education. Journal of International Education and
Practice

https://eprints.whiterose.ac.uk/145613/

The impact of textile production and waste on the environment (infographics) |

Topics | European Parliament. (n.d.). Topics | European Parliament.
https://www.europarl.europa.eu/topics/en/article/20201208ST093327/the -
impact -of -textile -production -and-waste -on-the -environment _-infographics



https://eprints.whiterose.ac.uk/145613/
https://www.europarl.europa.eu/topics/en/article/20201208STO93327/the-impact-of-textile-production-and-waste-on-the-environment-infographics
https://www.europarl.europa.eu/topics/en/article/20201208STO93327/the-impact-of-textile-production-and-waste-on-the-environment-infographics

Creating learning

exchanges between
schools

2YHUYLHZ

Learning exchanges can take place between schools in

urban/rural areas, city centre /periphery, Global
North/Global South. They can take the form of sharing
personal stories, the progress of school projects to
enhance climate resilience and regeneration, and/or
visions of the future. They could lead to some joint
projects/ actions. This a ctivity helps to open up
discussion on what solidarity can mean between
different learners of different schools.

&EXUULFXOXP OLQNDJH

Language & Literature, Geography and History

&RPSHWHQFHV EXLOW

Perspective -taking, accountability, care, societal
agency, collaboration, self -reflection and empathy

B3UHS :RUN
Establish collaboration
Learn about the context in which the other school,
organization or university is located
Define the objectives of the project: from getting a
glimpse of different ways of being affected by and
responding to climate change, to planning a
collaborative project to build climate resilience

$QWLFLSDWLQJ OHDUQHUV SRVVLEOH ELDVHV DERXW WKH F

information for them to have beforehand

BASIC INFO

Age range:
6+
Duration:

From one session online (45 -60
minutes) to a yearlong project

Group size:

Flexible

Level of difficulty:
Intermediate
Materials/space required:

It depends on the design of the
project. You could need: an
internet connection, a large
screen, a good sound system.

Location:
Flexible

Engagement of external
stakeholders:

Yes. There needs to be an
established collaboration with
another school, organization or
university in context, country,
region that is different from that
of the school




&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
Engaging in non-violent communication (5.4.2)

Activities under Embracing values that sustain the lives of all living beings
(competence area 3 )

Activities under Opening up to diverse climate -resilient and regenerative
futures (competence area 4 ) could be practiced beforehand or together with

the partner

JHYHOV LQ WKH DEWLYLW\
6KRUW H[SORUDWLRQ
5HJXODU H[FKDQJHV
&ROODERUDWLYH SURMHFWV

6KRUW H[SORUDWLRQ

B3UHSDUH WKH RQOLQH PHHWLQJ ZLWK WKH WHDFKHU HGXF
RUJDQLVDWLRQ RU XQLYHUVLW\

'XULQJ SUHSDUDWLRQ DQG LQ GLVFXVVLRQ ZLWK \RXU SD|
IRU WKH OHDUQLQJ H[FKDQJH 4XHVWLRQV WR MRLQWO\ D
WKH IRUPDW RI WKLV H[FKDQJH HJ VKRUW H[SORUDWLRQ
ZKDW GR ZH DFRWHWR LQ WHUPV RI OHDUQLQJ JRDOV DQG
FOLPDWH UHVLOLHQFH UHJDUGLQJ FOLPDWH UHVLOLHQ
DERXW WKH FXUUHQW LPSDFWV RI FOLPDWH FKDQJH LQ HD
KRZ PXFK GR ZH H[SHFW FKLOG U DQ @ RZ KHNK BOER DG OH
HYHQW H[SHULHQFH FDQ ZH VDIHO\ VKDUH DERXW ZKLFK C
LPSOHPHQWHG RI D SURMHFW FRXOG ZH SUHVHQW FRXOG
D FOLRIWHOLHQW ELRGLYHUVH FRQQHFWHG FDULQJ DQC
EHVW VXWSRKLOGUHQ LQ GLVFXVVLQJ WKRVH YLVLRQV
%HIRUH HQJDJLQJ ZLWK OHDUQHUV IURP WKH RWKHU VFKR
RUJDQL]DWLRQ H[SODLQ H[SHFWDWLRQV IRU WKH H[FKDQJ
IRU FXULRXV DQG UHVSHFWIXO FRPPXQLFDWLRQ $OORZ W
TXHVWLRQV DQG GLVFXVV WK HOELWH/@ P OMKODW WRPH FK
ODNH VXUH WKDW WHFK ZRUNV EHIRUHKDQG DQG KDYH EDF
FRQQHFWLRQ LV XQVWDEOH RU FXW

B3UHSDUH HDFK VHVVLRQ ZLWK VHWV RI DFWLYLWLHV DQG I
H[EFKDQJHV EHWZHHQ OHDUQHUV 2QHKKRRVWVVEHOWLBIHQGD I
ZRXOG EH VKRUW LQWURGXFWLRQ E\ HDFK WHDFKHU RI




FODVYV LQYLWLQJ D IHZ OHDUQHUV IURP HDFK VFKRRO \
HQYLURQPHQW LV DQG ZKDW DUH WKH HQYLURQPHQWDO L)
ZLWQHVVLQJ DQG KDYH OHDUQW DERXW LQYLWLQJ D IH
VFKRROV WR VKDUH DERXW WK WH QR 3/Q R BN QMK-DANRW KIHU H
EHLQJ LPSOHPHQWHG LQ WKHLU YLOODJH FLW\ WR DGGUH\
LQYLWLQJ D IHZ OHDUQHUV WR UH5HFW RQ QHZ DFWLYLWL
LPSOHPHQW DV WKH\ OHDUQ IURP RWKHU H[SHULHQFHV R
ZRXXG OLNH WR VKDUH H[SORUH DQG RU EULQJ WR OLIH D\
7KLV SRVVLEOH DJHQGD FDQ EH XVHG ERWK IRU D VKRUW |
IRU ORWHHWP UHJXODU H[FKDQJHV DQG FROODERUDWLYH S
$ IROORZ XS FDOO FDQ EH RUJDQL]JHG WR GLVFXVV ZKDW W
H[SORUDWRU\ VHVVLRQ KDYH EHHQ IRU HDFK VFKRRO DQG
FKDOOHQJHV DQG RSSRUWXQLWLHY WKDW WKH H[SORUDWT
OLIH

3URYLGH RSSRUWXQLWLHV IRU OHDUQHUV WR VWD\ LQ FRC
ZLVK WR

5HJXODU ([FKDQJHV

6HYHUDO RI WKH DFRWRYHWHMWHEQSHQLQJ XS WR GLYHUVH

FOLPOMMHLOLHQW DQG UHFIDQHEHD WUDHWXWHXG HWRIHWKHU ZL
OHDUQHUV IURP WKH RWKHU VFKRRO RUJDQL]DWLRQ RU X
LQFUHDVH WKH GLYHUVLW\ RI WKRXJKWYV DQG H[SHULHQFH
H[SORULQJ GL*HUHQW UHJHQHUDWLYH IXWXUHV DQG PDNF
H[FLWLQJ

&KHFN ZKLFK SDUWV RI WKH DFWLYLWLHV \RX ZRXOG OLNH
SbDUWV ZRXOG EH HDVLHU WR GR VHSDUDWHO\ EHFDXVH RI
GL HUHQW DFWLYLW\ VWHSY FDQ DOVR EH LPSOHPHQWHG |
ZHHNYV

(QVXUH WKDW FKLOGUHQ KDYH WKH RSSRUWXQLW\ WR UH5
WKURXJK @RYIUVERND VKRUW GHEULH4QJ VHVVLRQV DW WKH F
7TKRVH UH5HFWLRQ WLPHV FDQ DOVR KHOS VXUIDFH VSHFL.:
WKDW PD\ QHHG WR EH DGGUHVVHG




Collaborative Projects

'LHUHQW FROODERUDWLYH SURMHFWY FDQ EH LPSOHPHQV
H[FKDQJH FROODERUDWLRQ 7KRVH FROODERUDWLYH SURM
RI ORFDO FOLPDWH UHVLOLHQFH SURMHFWY LQ SDUDOOHO
WRRO 7DNLQJ ORFDO DFWHRVQ ORMUFERAWVWVGFH 7KH\ FDQ IR
RQ D SURMHFW LPSOHPHQWHG E\ RQH RI WKH SDUWQHUV R
RWKHU SDUWQHU VEKRRO RUJDQL]JDWLRQ RU XQLYHUVLW\
FRQWULEXWLQJ WR LW LQ UHVSRQVH WR VSHFL4F LQYLWD)
'RFXPHQWLQJ ORFDO SURMHFWY ZLWK DQ DEXQGDQFH RI E
FDQ KHOS IRVWHU HQJDJHPHQW DQG H[FLWHPHQW IRU ERW

'RV DQG 'RQ WV

Do

Acquire a good understanding of the cultural, economic, social, and political
context in which the partner school, organization or university operates.
Ensure that there is open and clear communication with the other teacher
and/or educator so that possible issues regarding intercultural
communication can be brought up.

Take some time to learn your partner before engaging in collaborative
projects. The 3 levels of implementation of this tool can be implemented in
sequence.

'RQ W

'RQ W DVVXPH WKDW D SDUWQHU VFKRRO RUJDQ
marginalized area and/or in the Global South needs your knowledge,

expertise or other resources.

'RQ W GHVLJQ D FROODERUDWLYH SURMHFW IRU I
university located in a marginalized area and/ or in the Global South. Only
consider a collaborative project focusing on a partner school, organization,

or university located in a mar ginalized area and/or in the Global South if




there is a clear request. Only provide support if it is asked for and the way it
is asked for .

Adaptation s

If you anticipate that your learners will have difficulty speaking up
spontaneously, you may want to invite them to prepare a presentation,
including in groups, before they first meet with learners in the other school
or university.

If real -time meetings are an issue because of technological limitations at
either end, consider recording short videos prepared in advance, or sending
out letters, pictures and artworks.

If your learners would like to directly engage with each other, consider
setting up some small working groups with specific activities to work on
together, and shared accountability for respectful intercultural exchanges.

It is possible to practice many activities under competence area 4 - Opening
up to diverse climate-resilient and regenerative futures as joint activities with

another school, organization or university, through regular exchanges.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

This activity was designed by One Resilient Earth.

Global school exchanges. (n.d.). https://www.globalschoolexchanges.com/
ETwinning | European School Education Platform. (2024, October 10).

https://school -education.ec.europa.eu/en/etwinning
Mobility for pupils and staff in school education. (n.d.). Erasmus+.
https://erasmus_-plus.ec.europa.eu/programme__-guide/part -b/key -action -

1/mobility -school



https://www.globalschoolexchanges.com/
https://school-education.ec.europa.eu/en/etwinning
https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-1/mobility-school
https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-1/mobility-school

Mainsah, H., Morrison, A., & Edeholt, H. (2017). Building networks for knowledge
exchange, and design strategies for climate futures.  The Design Journal

20(supl), S102 S109. https://doi.org/10.1080/14606925.2017.1352660



https://doi.org/10.1080/14606925.2017.1352660

Mobilizing through art and

dialogue

&/$5-7< &RPSHWHQFH $UHD

Taking collective action for climate resilience, ecosystem regeneration, and societal
transformation

*UHHQ&RPS &RPSHWHQFH $UHD

Acting for sustainability

K\ XVH WKLV WRRO"

This tool is about communicating about climate change and climate resilience, as
well as engaging with a diverse audience, in ways that feel exciting, fulfilling and
enriching for all parties involved. Some activities mobilize the arts to make
environmenta | issues and climate change tangible, as well as encourage creativity
and connection (with each other and with nature), so as to foster local action
among the wider community. Other activities acknowledge the difficulty of tackling
climate change in a pola rized world, with multiple simultaneous constraints
weighing on us.



Art made of trash

2YHUYLHZ

This activity is about cleaning a beach while having
fun, tuning into the coastal environment, and
reflecting on collective change. It consists in using
the plastic trash you remove from the beach to
make an art installation that you can exhibit in the
local community.

&EXUULFXOXP OLQNDJH

Science, Physical Education & Health, Arts and
Mathematics

&RPSHWHQFHV EXLOW

Innovation, collaboration, accountability, care,
originality and interconnectedness thinking

3UHS :RUN

Locate a beach that needs to be cleaned. (Or any

other nature area with a lot of trash, as long as it is a

safe space for the learners.)

BASIC INFO
Age range:
6+

Duration:

1,5 days
Group size:

Flexible. Could be a project for a
class or the whole school

Level of difficulty:
Basic to intermediate
Materials/space required:

A weight, tarpaulin, rope,
chicken wire.

Location:

Beach + outdoor space at school

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH

WHDFKHU

Creativity

6WHSYV LQ WKH DFWLYLW\

Engagement of external
stakeholders:

Working with a local artist could
make the art -making exercise

&OHDQLQJ D EHDFK DQG EHFRP LRIk XFitNY Q
ODNLQJ DQ DUW LQVWDOODWLRQ LQVSLUHG E\ WKH

RFHDQ




&OHDQLQJ D EHDFK DQG EHFRPL

'KHQ \RX DUULYH DW WKH EHDFK GR DQ H[HUFLVH WR WXQ
E\ EUHDWKLQJ LQ WKH VDPH UK\WKP DV

WKH ZDYHV KLW WKH VKRUH

D ELUG EHDWV LWV ZLQJV
$VN WKH OHDUQHUV WR SD\ DWWHQWLRQ WR ZKDW JRHV R
VHDUFK WKH HQYLURQPHQW FDUHIXOO\ IRU WUDVK 7KH\ Q
3ODVWLF WKDW KDV EHHQ LQ QDWXUH IRU D ORQJ WLPH V\
IRUPDWLRQV VR WK WW®RHEHWKQHR X JK
&OHDQ WKH EHDFK :KLOH FOHDQLQJ DOORZ IRU IUHH SOD
ZHLJK WKH WUDVK -W LV DOZD\V LQWHUHVWLQJ WR VHH W
IRU \RXQJHU OHDUQHUV JXHVVLQJ WKH ZHLJKW EHIRUH ZF
GHYHORS DQ LGHD RI VFDOH
%HIRUH OHDYLQJ WKH EHDFK GR D PRYHPHQW H[HUFLVH W
HQYLURQPHQW DQG UH5HFW RQ FROOHFWLYH DFWLRQ ORY
EHDFK WR WKH RWKHU OLNH D

VHD ELUG VHOHFW D ORFDO ELUG

DQ RFHDQ DQLPDO VHOHEFW D ORFDO DQLPDO

D SODVWLF EDJ PRYHG E\ WKH ZLQG

D GURS LQ WKH RFHDQ

WKH RFHDQ
5H5HFW RQ WKH PRYHPHQWY ZLWK WKH OHDUQHUV $VN Wi
WKH GL*HUHQW REMHFWV VXEMHFWV

+RZ GLG WKH)\ IHHO PRYLQJ WRJHWKHU"

+RZ ZDV LW WR EH D ELUG D GURS WKH RFHDQ"
(QG ZLWK WKLV OLQH IURP WKH 3HUVLDQ 3RHW 5XPL <RX
RFHDQ \RX DUH WKH RFHDQ LQ D GURS PHDQLQJ ZKDW Zt
ZH DUH DOO FRQQHFWHG




ODNLQJ DQ DUW LQVWDOODWLRQ

WKH RFHDQ

)LQG D VXLWDEOH RXWGRRU VSRW FORVH WR WKH VEKRRO
ZDWHU DYDLODEOH DQG HQRXJK VSDFH WR GXPS DOO WKH
WDUSDXOLQ -QYLWH WKH OHDUQHUV WR VRUW WKH WUDV
XQXVDEOH WUDVK
8QXVDEWHWDVK WKDW LV GLVLQWHJUDWLQJ KDUPIXO RU
S8VDEGB®\WKLQJ WKDW FDQ EH WUDQVIRUPHG LQWR XVHIX
DUW LQVWDOODWLRQ %RWWOHY DUH QLFH IRU PDNLQJ I
GHFRUDWLQJ SODVWLF EDJV FDQ EH XVHG LQ EUDLGV
&OHDQ WKH XVDEOH PDWHULDOV
%UDLQVWRUP ZKDW NLQG RI LQVWDOODWLRQ \RX FDQ PDN
LQVWDOODWLRQ VKRXOG VRPHKRZ EH LQVSLUHG E\ WKH RI
HQYLURQPHQW \RX FOHDQHG -1 WKH OHDUQHUV DUH \RXQ.
UHDOLVWLF LGHD WKMRVWMRMKPFDQ G UWWKWKHP H[FLWHG DER
PDNLQJ DQ RFHDQ DQLPDO IRU H[DPSOH
ODNH WKH DUW LQVWDOODWLRQ XVLQJ URSH DQG FKLENHQ
DQG VKDSH WKHP LQWR ZKDWHYHU WKH JURXS FROOHFWLY
IRU FUHDWLYLW\ DQG IXQ +RZ WKH HQG UHVXOW ZLOO OR
FUHDWLYH SHRFAHASRUWBQW SDUW
'KHQ WKH LQVWDOODWLRQ LV 4QLVKHG 4QG D SODFH WR
WKH VFKRRO RU LQ D SXEOLF SODFH ZKHUH WKH ORFDO FR
2SWLRQDRX ZDQW WR LQWHJUDWH PRUH QDWXUDO VFLHQF
FDQ DGG DVVLIJQPHQWV VXFK DV
WDNLQJ ZDWHU VDPSOHV LQ SROOXWHG SRQGV DQG ORR
XQGHU D PLFURVERSH
UHVHDUFKLQJ WKH GLUHFWLRQ DQG VSHHG RI RFHDQ FX
PDS ZLWK WKH RFHDQ FXUUHQWY DQG XVLQJ WKLV PDS
OHYHO RI GHFD\ Rl D VSHFL4F LWHP RI SODVWLF WUDVK
WKLV SDUWLFXODU SLKBMHR WD QKO \WREOIG® RP
UHVHDUFKLQJ KRZ PXFK SODVWLF SROOXWLRQ LV LQ WK
NJ HDFK SHUVRQ RQ HDUWK ZRXOG KDYH WR FOHDQ XS |
SODQHW KHOSHG RXW




'RV DQG 'RQ WV

Do

Take safety precautions and cancel the trip if the nature area is unsafe due
to bad weather.
Make enough time for free play while you are in nature.

Adaptations

Choose the beach (or other cleanup location) based on what is suitable for
your particular group and mobility options.

Bring trash grabbers for learners who cannot easily bend down to the
ground to pick up trash.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

SHIHUHQFHV

This activity was designed by Climate Creativity.

Art inspiration:

Ethan Estess, marine scientist and artist, http://www.ethanestess.com/

Gertz, M. (2016, June 8). 13 artists who turned ocean trash into amazing art.
TIME. https://time.com/4358434/world _-oceans-day-art-marine -plastic/

School projects:

Elmwood Students Transform Trash into Artistic Treasures, Embracing Indigenous
Perspectives (2024). https://www.winnipegsd.ca/_ci/p/30532

Alaba, I. (2024, April 14). These Bell Island students are turning trash into art and
learning about sustainability . CBC.



http://www.ethanestess.com/
https://time.com/4358434/world-oceans-day-art-marine-plastic/
https://www.winnipegsd.ca/_ci/p/30532

https://www.cbc.ca/news/canada/newfoundland _ -labrador/recycling -art -

children -1.7157510
From waste to wonderful: UK primary schools transform plastic into life -sized art |

Primary Times. (2021). https://www.primarytimes.co.uk/news/2021/10/from -
waste -to -wonderful -uk-primary -schools -transform -plastic -into -life -sized-art



https://www.cbc.ca/news/canada/newfoundland-labrador/recycling-art-children-1.7157510
https://www.cbc.ca/news/canada/newfoundland-labrador/recycling-art-children-1.7157510
https://www.primarytimes.co.uk/news/2021/10/from-waste-to-wonderful-uk-primary-schools-transform-plastic-into-life-sized-art
https://www.primarytimes.co.uk/news/2021/10/from-waste-to-wonderful-uk-primary-schools-transform-plastic-into-life-sized-art

Engaging in non

communication

2YHUYLHZ

This activity has been crafted to introduce learners
to the concept of nonviolent communication.
Nonviolent communication (NVC) is a technique that
can help you and your learners discuss difficult
situations and concepts in a respectful and
empathetic way. As part of this activity, learners are
prompted to respond to various situations using
nonviolent communication, and invited to continue
using nonviolent communication going forward.

&EXUULFXOXP OLQNDJH

Language & Literature, Ethics, Religion & Philosophy
and Civics & Social Studies (Psychology)

&RPSHWHQFHV EXLOW

Collaboration, accountability, perspective -taking,
emotional regulation and active listening

3UHS :RUN

ODNH VLWXDWLRQ FDUGYV
with paper or cardboard, and you should write or

draw on them a negative situation that your learners
might encounter  for example, not being taken

seriously when you ask serious questions (e.g. about

-violent

s

Age range:

7+

Duration:

40-60 minutes

Group size:

Small groups of 2 -6
Level of difficulty:
Intermediate
Materials/space required:

10-20 situation cards,
whiteboard and/or large piece of
paper, markers

Location:

Classroom/Common area

7KHVH F Brg@¥merbaegdind D G H

stakeholders:

No

climate). Consider the lives and social dynamics of your learners. What challenges

might they face? Try to use situations that are relevant to them. See some examples

at the end of the activity card.




&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF
Active Listening (3.3.1) can offer a solid foundation for this activity, but is not

required.
Climate Emotions Wheel (2.1.1) can be a good activity for learners who may not
be used to expressing emotions in words.

JHYHOV LQ WKH DFWLYLW\
~QWURGXFLQJ 1RQYLROHQW &RPPXQLFDWLRQ
1HZ KDELWV
)R O ORY

~QWURGXFLQJ 1IRQYLROHQW &RPP

%HJLQ WKH DFWLYLW\ E\ DVNLQJ WKH TXHVWLRQ +DYH \R>
VRPHRQH PDNH \RX IHHO ZRUVH EHFDXVH RI ZKDW WKH\ VD
WLPH WR VKDUH WKHLU H[SHULHQFHV LI WKH\ IHHO FRPIR
~QWURGXFH WKH FRQFHSW RI 1IRQYLROHQW &RPPXQLFDWL]
HPSKDVL]H KRZ 1RQYLROHQW &RPPXQLFDWLRQ KHOSV SHR
XQGHUVWDQGLQJ DQG HPSDWKHWLF DQG FDQ KHOS UHVRC
KXUWLQJ RWKHU SHRSOH V IHHOLQJV
([SODLQ WKH IRXU NH\ HOHPHQWYV RI 19& -W PLJKW EH KH:
ZKLWHERDUG RU D ODUJH SLHFH RI SDSHU DQG GLVSOD\ L\

2EVHUYDWLRQV 'HVFULEH ZKDW KDSSHQHG ZLWKRXW M X

JHHOLQJV ([SUHVV KRZ \RX IHHO DERXW LW

IHHGV -GHQWLI\ ZKDW \RX QHHG

SHTXHVW ODNH D NLQG UHTXHVW WR PHHW \RXU QHHGV
2UJDQLVH WKH OHDUQHUNQ® KD@E SWYDRK GILRXBWLRQ
FDUGV (DFK 6LWXDWLRQ FDUG ZLOO KDYH DQ HPRWLRQDO
OHDUQHUV LQ \RXU FODVVURRP PLJKW HQFRXQWHU 2QH F
GLG QRW WDNH \RX Q/MRIX DIMMNOHAGZRHVHULRXV TXHVWLRQ H .
FOLPDWH
*HW WKH JURXSODMRNVKRIOH VFHQDULRYV XVLQJ QRQYLROHOQ)
ZLWK HDFK OHDUQHU JHWWLQJ WKHLU FKDQFH WR H[SUHV\
VFHQDULR WR WKH RWKHUV LQ WKHLU JURXS 5HLWHUDWH
QRQYLROHQW FRPPXQLHADWMKHR QHDQQHWDW SUDFWLFH XVLQJ
VWUXFWXUH $Q H[DPSOH RI WKLV PLJKW EH




2EVHUYDWLRQV 'HVFULEH ZKDW KDSSHQKIEDULGNKRXW M X

WKDW \RX GLG QRW WDNH PH VHULRXVO\ ZKHQ — DVNHG

DERXW FOLPDWH

JHHOLQJV ([SUHVV KRZ \RX IIHHHH® IVERSX WUXW W UD W H G

XQLPSRUWDQW XQKHDUG

1HHGY -GHQWLI\ ZKDWQRMNGQWRGIHHO WKDW P\ TXHVWLR

OLVWHQHG WR DQG WDNHQ VHULRXVO\

SHTXHVW ODNH D NLQG UHTXHVW WR ZFRRXO/G \RXNHQM EG ¥

GL*HUHQFH WR PH LI \RX FRXOG WDNH P\ TXHVWLRQ VHU

WKDW"
'HEULHI WKH OHDUQHUV DIWHU WKH DFWLYLW\ $VN WKHP
&RPPXQLFDWLRQ 'LG LW FKDQJH WKH ZD\ WKH\ WKRXJKW [
QRUPDOO\ FRPPXQLFDWH" 'LG LW PDNH H[SUHVVLQJ WKHLU
JRRG WLPH WR GLVFXW/ HPSDWWKDRGHPSDWK\ LV DERXW
XQGHUVWDQGLQJ ERWK \RXU RZQ IHHOLQJV DQG QHHGV DV
SHRSOH $ JRRG ZD\ WR 4QLVK LV E\ DVNLQJ WKH OHDUQH!L
ZLOO VSHDN WR HDFK RWKHU JRLQJ IRUZDUG

1HZ +DELWYV

&KDOOHQJH WKH OHDUQHUV WR SUDFWLFH XVLQJ 1RQYLRO
WKH QH[W ZHHN -I DSSOLFDEOH KDYH WKHP UHFRUG DQ\
MRXUQDO

:KHQ WKH ZHHN LV RYHU LQYLWH OHDUQHUV WR VKDUH WH
FODVYV

JROOR 3

&UHDWH D VSDFH LQ D FRPPRQ DUHD RI \RXU FODVVURRP
EXOOHWLQ ERDUG /DEHO WKLV VSDFH 1RQYLROHQW &RPP:
1H[W WR WKH ZDOO SODFH VOLSV Rl SDSHU WKDW OHDUQF
VLWXDWLRQV DQG H[SHULHQFHV WKH\ KDYH VROYHG XVLQ.
&RPPXQLFDWLRQ DQG SRVW WKHP RQWR WKH EXOOHWLQ E
EXLOG ZLWK H[SHULHQFHV RUJDQLFDOO\




2QFH D ZHHN RU PRQWK DV WLPH SHUPLWYV EULQJ DWWH
ERDUG DQG UHDG RXW VRPH RI WKH VLWXDWLRQV WKDW \F
WKH FODVV WR FRQVLGHU DQG UHS5HFW XSRQ

'RV DQG 'RQ WYV

Do

Craft relevant and age -appropriate situation cards.
Group learners in a way that allows them to broaden their perspective.

'RQ W

'RQ W FUDIW VLWXDWLRQ FDUGY WKDW FRXOG EH
inappropriate.

Adaptations

If your learners are struggling to understand what to do, then inviting a pair

of volunteer learners to model the activity in front of the class is a good way

to get them started.

If your learners already have a foundation in NVC and self -reflection, you can
choose to invite them to create their own situation cards.

your learners struggle with expressing emotions, consider showing them the
climate emotions wheel (see resources in  1.2.1) or doing this activity first.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.




6LWXDWLRQ FDUGY LGHDVY UHOHYDQW WR FOLPDWH FKDQJH

Here are some examples of situation cards, which you can adapt so they are
relevant for your learners:

Situation: Ideas about actions

You share an idea about climate change and how you would like to change things
that you and others do, like starting a school compost, but someone laughs and
VD\V LW ZRQ W PDNH D GLIIHUHQFH

Observations Feelings Needs Requests

Situation: Sad News

You feel sad after hearing about floods on the news, but when you try to talk about
it, people change the subject.

Observations Feelings Needs Requests

Situation: Wildlife warrior

You talk about how worried you are about animals losing their habitats because of
FOLPDWH FKDQJH DQG VRPHRQH VD\V 7TKDW V QRW D ELJ GHLEL

Observations Feelings Needs Requests

Situation: A drawing of the future
You bring in a drawing of a green future city, and someone says it looks silly.

Observations Feelings Needs Requests




Situation: Nervous  and lacking support

You feel nervous talking about climate change, and someone laughs instead of
listening.

Observations Feelings Needs Requests

SHIHUHQFHYV

7KLV DFWLYLW\ GHVLJQHG E\ /HIDF\ GUDZV LQVSLUDWLRQ IL
concept of Nonviolent Communication (NVC) and has been thoughtfully adapted to

support learners in building competences for climate resilience. While it remains

rooted in the core principles of NVC  such as empathy, clarity, and compassionate

dialogue it also applies these principles in the context of sustainability and

education for climate resilience. Legacyl7 has a long -standing commitment to

integrating NVC approaches wi thin Education for Sustainable Development (ESD),

always with respect for the original NVC framework and community.

The Center for Nonviolent Communication. (n.d.).  https://www.cnvc.org/



https://www.cnvc.org/

Communicating with Empathy

2YHUYLHZ

This activity has been crafted to introduce learners
to the concept of empathy, and how they can
communicate with each other in an empathetic way.

BASIC INFO

Age range:

7+
$vV SDUW RI WKLV DFWLYLW\ OHDUQHUV ZLOO FUHDWH D VYKRH

and use it to help take the perspective of someone
else - i.e., walking in their shoes.

&EXUULFXOXP OLQNDJH

Language & Literature, Civics & Social Studies
(Psychology) and Arts

&RPSHWHQFHV EXLOW

Courage, collaboration, accountability, humility, care,
perspective -taking and active listening

3UHS :RUN

Make the situation cards. These cards can be made
with paper or cardboard, and should have written or
drawn on them a negative situation that your
learners might encounter  for example, feeling like
there is nobody to talk to about their concerns
regardin g climate change. Consider the lives and
social dynamics of your learners. What challenges
might they face? Try to describe situations that are

relevant to them.

Duration:

40-60 minutes

Group size:

Small groups of 2 -6
Level of difficulty:
Intermediate
Materials/space required:

10-20 situation cards,
whiteboard and/or large piece of
paper, markers

Location:
Indoor

Engagement of external
stakeholders:

No

&RPSHWHQFHY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Active Listening (3.3.1) can offer a solid foundation for this activity, but is not

required.




/IHYHOV LQ WKH DFWLYLW\
(PSDWK\ 6KRHV

1HZ KDELWYV

(PSDWK\ -DU

(PSDWK\ 6 KRHV

%HJLQ E\ DVNLQJ WKH FODVV :KDW LV HPSDWK\" $0OORZ
GLVEXVVLRQ <RX PD\ FKRRVH WR FUHDWH D PLQG PDS RI \
H[SODLQ WKDW HPSDWK\ PHDQV XQGHUVWDQGLQJ DQG FDL
HOVH LV IHHOLQJ —W RV VOKMIHUVWKHRSHSAL R LMHM WKH ZRUOG |
SRLQW RI YLHZ
1H[W DVN :KDW GRHV LW PHDQ WR FRPPXQLFDWH ZLWK H
DQVZHUV DQG GLVFXVVLRQ <RX PD\ FKRRVH WR DGG WKHL
PDS 7KHQ H[SODLQ WKDW FRPPXQLFDWLQJ ZLWK HPSDWK\
DQG KHDULQJ WKH RWKHWFBPRXRIQFBWRYGYLWK HPSDWK\
UHTXLUHVY DOO SDUWLFLSDQWYV LQ D FRQYHUVDWLRQ WR D
SHUVSHEWLYHV Rl HDFK RWKHU -W V OLNH VWHSSLQJ LQW
LQWR \RXUV
ODNH \RXU VKRH JLYH HDFK OHDUQHU D SLHFH RI SDSHU C
WKHP GUDZ WKHLU RZQ VKRH $0ORZ WKH OHDUQHUV WLPF
DQG PDNH LW WKHLU RZQ 7KLV VKRH ZLOO UHSUHVHQW W|
XQLTXH SHUVSHFWIOYAH LQ WKH ZRU
6LWXDWLRQ FDUGV
~QYLWH WKH OHDUQHUV WR SDLU XS DQG JLYH HDFK SD
FDUG
$VN WKH OHDUQHUV +RZ ZRXOG \RX IHHO LQ WKLV VLW,
$OORZ WKH OHDUQHUV WLPH WR VKDUH DQG WDON ZLWK
+DYH WKH OHDUQHUV VZLWFK VKRHV ZLWK WKHLU SDUW/¢
VWHSSLQJ LQWR HDFK RWKHU V VKRHYV
*LYH WKHP WLPH WR UHS5HFW RQ HDFK RWKHU V VKRHV I
RWKHU V SHUVSHFWLYHV DQG IHHOLQJV
$VN \RXU OHDUQHUV WR FRQVLGHU KRZ WKH\ PLIJKW IHH(
WKDW WKH\ DUH WDNLQJ RQ WKH SHUVS HIF VZHDH RQ W KH |
WKDW SHUVRQ V VKRHV
*LYH WKH OHDUQHUV WLPH WR UH5HFW DQG VKDUH WKHL




(QFRXUDJH WKH OHDUQHUV WR KDYH D QHZ FRQYHUVDWI
ZKHUH HDFK SDUWQHU FRQVLGHUV WKH SHUVSHFWLYHYV
7KH WZR VKRHVY WRIJHWKHU QRZ PDNH D SDLU

1HZ +DELWYV

&KDOOHQJH WKH OHDUQHUV WR SUDFWLFH FRPPXQLFDWLQ

ZHHN -1 DSSOLFDEOH KDYH WKHP UHFRUG DQ\ DWWHPSW\
KHQ WKH ZHHN LV RYHU LQYLWH OHDUQHUV WR VKDUH Wi
FODVV

(PSDWK\ -DU

30DFH D MDU ZLWK D VPDOO KROH RU VOLW LQ D FRPPRQ I
MDU WKH (PSDWK\ -DU 1H[W WR WKH MDU SODFH VOLSV R
WR ZULWH GRZQ WKHLU H[SHULHQFHV ZLWK HPSDWK\
~QYLWH OHDUQHUV WR LQFOXGH WKHLU QDPH RU DQRQ\PR
MDU

2QFH D ZHHN WDNH RQH VOLS Rl SDSHU RXW DQG UHDG LV
FRQVLGHU DQG UH5HFW XSRQ

'RV DQG 'RQ WV

Do

Craft relevant and age -appropriate situation cards, pair up learners in a way
that allows them to broaden their perspective.

'RQ W

'RQ W FUDIW VLWXDWLRQ FDUGV WKDW FRXOG EH
inappropriate.




Adaptations

If your learners are struggling to understand what to do, then inviting a pair
of volunteer learners to model the activity in front of the class is a good way
to get them started.

If your learners already have a foundation in empathy and self  -reflection,
you can invite them to create their own situation cards.

If you wish to emphasize the arts and crafts portion of the activity, feel free
to get creative with the materials the learners can use to make their shoes.
If your learners struggle with making their shoes, consider asking prompting
guestions that might spark their creativity and self  -expression.

If your learners struggle with expressing emotions, consider offering them a
pictogram where emotions are expressed.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.

6XJIJHVWLRQV IRU VLWXDWLRQ FDUGYV

Here are some examples of situation cards, which you can adapt so they are
relevant for your learners:

The Pollinator Advocate

You suggest creating a small pollinator garden on campus/in your community to
support local bee populations, but your friends dismiss the idea and decide to
spend their free time scrolling social media instead.

Walking in their shoes:  How might you feel when your environmental concerns are
brushed aside? What support would you need to continue advocating for change?




The Solo Cleaner

You organize a campus/ neighbourhood cleanup day and show up with supplies,
but only two other people arrive while dozens who said they'd come don't show up.

Walking in their shoes:  How does it feel to take initiative for environmental action but
feel unsupported? What would motivate you to keep organizing despite low turnout?

The Recycling Champion

You've been carefully sorting recyclables at home or in your dorm/shared housing,
but you discover your housemates have been throwing everything into the general
waste bin, undoing your efforts.

Walking in their shoes:  How would you feel seeing your environmental efforts
seemingly wasted? How would you approach this situation with your housemates?

The Water Warrior

During a group discussion about rising utility costs, you suggest simple water -
saving measures, but someone responds with "We're not in a drought, chill out"
and others laugh.

Walking in their shoes:  How does it feel when your environmental awareness is seen
as overreacting? What would help you continue sharing sustainable ideas?



The Conscious Consumer

You choose to wear thrifted clothes and bike instead of driving to reduce your
carbon footprint, but classmates make comments like "Are you broke?" or "That's
So extra."

Walking in their shoes:  How would you feel when your sustainable choices are
misunderstood or mocked? What support would help you stay confident in your values?

The Energy Saver

You suggest turning off lights and electronics when not in use in shared spaces, but
your family or roommates say "You're being dramatic, it's not that expensive" and
continue wasteful habits.

Walking in their shoes:  How does it feel when practical environmental actions are
dismissed as unnecessary? How would you want others to respond to your suggestions?

The Plant -Based Pioneer

You decide to try more plant -based meals to reduce your environmental impact,
but friends constantly question your choices and make jokes about "rabbit food"
every time you eat together.

Walking in their shoes:  How would you feel having your dietary choices constantly
scrutinized? What kind of response from friends would feel supportive?



The Transport Transformer

You choose to walk, bike, or use public transport instead of driving, but friends
regularly complain about your "inconvenient" transportation choices when making
group plans.

Walking in their shoes:  How does it feel when your sustainable choices are seen as
burdensome to others? What would help you maintain your commitment while staying
connected to friends?

SHIHUHQFHV

This tool was created and designed by Legacyl7 and inspired by the activity
(PSDWK\ 3XW <RXUVHOI LQ 6RPHRQH (OVH V 6KRIkYe| E\ 7KH 0X\
which can be used as an additional resource for teachers desiring blank print -outs

of shoes. This might be especially helpful for younger learners.

If you are interested in how art processes related to the topic of walking in
someone else's shoes can favour social relationships and collaboration, please take
a look at this article:

Martinez -Lopez de Castro, R.; Alvarifias-Villaverde, M.; Pino -Juste, M.;

Dominguez -Lloria, S. Designing and Evaluation of an Artistic Experience for

WKH '"HYHORSPHQW RI (PSDWKLF &DSDFLW\ HB&8NMHSSLQJ LQ\
Sci.2022, 12, 1565.|https://doi.org/10.3390/brainscil2111565




The Dilemma Game

2YHUYLHZ

When debating climate action, we are often faced
with dilemmas where there are only finite resources
available to achieve desired goals, and each option
has far -reaching consequences. Therefore, in this
classroom game the learners confront a dilemma by
determining priorities making a choice in favour of
one goal, and in doing so maybe not fulfilling

another. In some cases, a compromise can be found.
In some cases, it cannot. This dilemma game offers
learners the opportunity to practice perspective -
taking in relation to collaborative communication

and listening.

&EXUULFXOXP OLQNDJH

Language & Literature, Civics & Social Studies
(Psychology) and Natural Science

&RPSHWHQFHV EXLOW

Courage, collaboration, accountability, humility, care,
perspective -taking, critical thinking and systems
thinking

3UHS :RUN

Determine how to present the game table (see

BASIC INFO

Age range:

12+

Duration:

40-60 minutes

Group size:

Small groups of 4 -6
Level of difficulty:
Intermediate
Materials/space required:

Whiteboard or similar, markers
or similar, paper (optional)

Location:
Indoors

Engagement of external
stakeholders:

No

below) in your classroom. This might entail drawing it on a whiteboard/ blackboard/

chalkboard, or displaying it as part of a PowerPoint, or drawing it on a large sheet

of paper. If you wish, you may also choose to print the diagram on a sheet of paper

for learners to use within their groups.



&RPSHWHQFHVY DFWLYLWLHV WR SUDFWLFH 4UVW E\ WKH WHDF

Active listening (3.3.1) and/or Engaging in non -violent communication (5.4.2) are

useful in developing a foundation for this activity, but is not required.

JHYHOV LQ WKH DEWLYLW\
7U\ RXW LQ FODVYV
J)LQGLQJ D GLOHPPD LQ \RXU ORFDO FRPPXQLW\

7U\ RXW LQ FODVYV

~QWURGXFH WKH FRQFHSW RI GLOHPPD $ GLOHPPD LV D V
IDFHG ZLWK WZR RU PRUH DOWHUQDWLYHV DQG \RX KDYH
'LOHPPDV RFEXU LQ HYHU\GD\ OLIH ZKHQHYHU D GHFLVLRQ
LQGLYLGXDO RU FROHFOHDIHQHRY MARNWKLQN DQG UHS5HFEV
PRPHQWY ZKHQ WKH\ KDYH IRXQG WKHRDMONHYGLRID GLOH
GLOHPPD V KDYH \RX HQFRBX@WREAUHIP HHRHOMOI\ZHUV DQG
GLVEXVVLRQ <RX PD\ FKRRVH WR PDNH WKHLU UHVSRQVH\
RQ DIZKHERDUG RU VLPLODU
7KHQ H[SODLQ WKDW LQ D GLOHPPD
ZH RIWHQ IDFH FRQ5LFW EHWZHHQ SULQFLSOHV YDOXH)\
LPSRUWDQW WR XV
HDFK RSWLRQ KDV LWV FRQVHTXHQFHV SRVLWLYH RQHV
QHJDWLYH RQHV WKDW ZH PD\ RU PD\ QRW KDYH WKRXJK
GHFLWLRMHU \RX PLJKW ORRN IRU FRQVHTXHQFHV LQ DU
PRUDO DQG UHOLJLRXV GXWLHYV
ULJKWVY DQG REOLJDWLRQV
WKH WKUHDW RI SVIFKRORJLFDO RU SK\VLEDO WUL
UHVSHFW IRU KXPDQ ULJKWV
4QDQFLDO UHVRXUFHV
SUDFWLFDO UHDVRQV
~1 \RX QBWYKH GHFD/NRQ \RX PLIJKW SHUFHLYH WKHVH RSWLR
FRQVHTXHQFHV TXLWH GLsHUHQWO\
3ROLF\ GHFLVLRQV UHODWHG WR FOLPDWH FKDQJH RIWH
HDFK FKRLFHUKD¥KDQJ FRQVHTXHQFHV $ GHFLVLRQ LQ |
RSWLRQ YHUVXV DQRWKHU QHHGV WR EH EDVHG RQ GHW
'LYLGH OHDUQHUV LQWRKHBQRXEWURGXFH WKH JDPH DV IRO



~PDJLQH WKDW HDFK JURXS UHSUHVHQWYV D JURXS RI H[:
OLQLVWHU RI (QYLURQPHQWDO 3URWHFWLRQ RI \RXU FR?
LPSDFWV Rl FOLPDWH FKDQJH 7KHUH DUH VHYHUDO RSW
SURSRVHG IRU FRQVLGHUDWLRQKD®IB Bl D)RKZ JIWGRHKES RILJK YV
WKHLU RZQ +RZHYHU \RX KDYH OLPLWHG UHVRXUFHV W
DQG VR \RX QRZ IDFH D GLOHPPD :KLFK RI WKHVH RSWLF
&RQVLGHU :KLFK RSWLRQV GR \RX WKLQN DUH WKH PRV
RSWLRQV ZLOO KDYH FRQVHTXHQFHV LI \RX LJQRUH WKH
ZURQJ DQVZHUV LQRWAMH WREAHRSWLRQV DQG \RXU FKRLFH
WKHP 7KH RSWLRQV DUH SUHVHQWHG EHORZ

7HDFK DERXW WKH LPSDFWV Rl FOLPDWH FKDQJH

FOLPDWH FKDQJH DGDSWDWLRQ DQG UHVLOLHQFH

XQLYHUVLWLHV

~QYHVW KHDYLO\ LQ SURWHFWLYH XUEDQ LQIUDVW

RU G\NHV DORQJ UL Y HSJWR RDIQREWKMLLP BTN W L Q J

LQIUDVWUXFWXUH LQ UHODWLRQ WR 5RRGLQJ

~QFUHDVH JUHHQ FRYHU DQG WKH QXPEHU RI WUH

UHPRYLQJ VRPH SDYHPHQW WR UHGXFH WKH KHDV

FLWLHV

ODNH LW PDQGDWRU\ WR SDLQW DOO URRIV ZKLWH

SDLQWHG LQ ZKLWH DV ZHOO

2WKHIDNH \RXU REWLRQDO

([SODLQ WKH VWUXFWXUH RI WKH JDPH

3UHVHQW WKH WDEOH EHORZ E\ SXWWLQJ LW RQ WKH ZK
FODVVURRP UHIHUHQFH DQG PDVWHU WDEOH -W FDQ D
GLVWULEXWHG WR HDFK JURXS IRU UHIHUHQFH LI GHVLL
LQYHVWPHQW SRLQWYV W®RL 6H.WV MW ERSWH. R/RVW BRUH SRLQ
VKRXOG EH DOORFDWHG IRU WKH RSWLRQV WKDW WKH J
PRUH KLJKO\ /HDUQHUV PD\ DOORFDWH DOO VHYHQ SRL(
PD\ FKRRVH WR GLVWULEXWH WKH SRLQWYV DPRQJVW WK|
(QFRXUDJH OHDUQHUV WR GLVFXVV DPRQJVW WKHPVHOY
SULRULWL]LQJ HDFK RSWLRQ



Points | Options List your arguments

Teach about the impacts of climate change, as well as
about climate change adaptation and resilience in all
schools and universities

Invest heavily in protective urban infrastructure (e.g. sea
walls or dykes along rivers) and climate -proof other
existing infrastructure in relation to flooding

Increase green cover and the number of trees, including
by removing some pavement, to reduce the heat island
effect in cities

Make it mandatory to paint all roofs white and have
roads painted in white as well

Other - Make your own (Optional)

&ROOHFW DQG VKDUH WKH UHVXOWYV
2QFH JURXSY KDYH GHFLGHG KRZ WR DOORFDWH WKHLU
WR H[SODLQ WKHLU FKRLFHY DQG SODFH WKHLU SRLQWYV
2QFH WKH HQWLUH FODVV KDV DOORFDWHG WKHLU SRLQ
GLVFXVVLRQ DQG UH5HFW RQ WKH FKRLFHV WKDW ZHUH
(QFRXUDJH OHDUQHUV WR UH5HFW RQ WKH RXWFRPH



J)LQGLQJ D GLOHPPD LQ \RXU OR

FRPPXQLW)\

Ask the learners: What are the dilemmas in your community? Can you
identify any dilemmas in relation to climate resilience in your local
community?

Invite the learners to play the dilemma game around those dilemmas and if
possible around a dilemma that can be converted to a task you as a group or
a class can take action on.

'RV DQG 'RQ WV

Do

Encourage learners to engage in self -reflection during these discussions.
Ensure that discussion and debate do not turn into competition or
arguments.

'RQ W

'R Q sifénce or discourage learners from expressing their own viewpoints
and solutions.

Adaptations

If your learners are struggling to understand what to do, then modelling the
activity in front of the class is a good way to get them started.

We invite you to adapt this activity to the specific needs of your learners,
including by taking into account their neurodiversity. When adapting tools and
activities for neurodivergent learners, please note it is not about treating others
how you want to be treated, but how they want to be treated. Ask, listen, and
stay open to different ways of learning and engaging.



SHIHUHQFHYV

This tool is based on a tool originally developed in the Green Package Project by
OSCE in Ukraine, and was adapted for CLARITY by Legacy 17.
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